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ABSTRACT

This study is an investigation of the literature
component in the English language curriculum with special

reference to English in the Egyptian secondary school.

Literature offers the student an intellectual
corpus that adds to his experience, enabling him to realize
the culture of the speakers whose language he is learning
and he sees language in actual use, The linguistic forms are
contextualized against the foreign background,and the learner's
interest in the subject matter is the motivating factor that
reinforces language learning. The spectrum of language
practice extends from the most pragmatic uses to the most
aesthetic, developing the reader's concept of style and register.
While literature presents the student with the culture of the
foreign language in which it is written, it alerts him to his

own culture, and eventually sharpens his awareness of both,.

The Ministry objectives as stated are in perfect
agreement with the role of literature, but some aspects of the

syllabus and examinations are at variance with each other,

iv




Books set for the ordinary level syllabus are
simplified versions, whereas the advanced level students,
whose attainment is expected to be near-native, are offered
versions in the original. The books on syllabus have begn
analyzed to assess how far they implement the objectives,

A comparison of edited versions has been madej simplified and
abridged versions are not only adequate substitute for their
originals, but a judicious choice considering the foreign

learner's competence.

In the last chapter are a summary of the findings of
the study, their implications and recommendations, emphasizing
that the role of literature can be realized best as the
curriculum designer and the teacher are aware of the value of

literature and the way in which it can be made use of.
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CHAPTER I
INTRODUCTION

This study investigates the literature component in the
English language curriculum with special reference to English in

the Egyptian secondary school,

The role of literature in foreign language teachigg isl
surveyed, the objectives of English language teaching in secondary
school are describedyand literary works are evaluated to determine

how far they meet the objectives.
BACKGROUND

At a time when the grammar-translation method was regarded
as the best means of instruction, foreign language teachers aimed
at enabling their students to read and write, and translate the
works: of great authors: in different fields; oral communication was
considered a by=-product that was assumed to develop sooner or later,
Students were made to read the literary works as an example of 'pure!'
language such as the grammar books prescribed it then. Differences
of style and syntax as evidenced in the spoken language were toler-
ated only on the premise that they were a licensed distortion of
correct English. It is this belief that led teachers of English at

El-Nasreya Primary School in Cairo in 1912 to make their fourth

uuln




year students (sixth year today) memorize Antony's oration in Ju-

lius Caesar, The students managed te do so and, having had the

text explained, they could even dramatize the lines as they recited
them with meaning and expression=-an exercise in elocution. Yet
those very students could not communicate meaningfully unless they
were sent on educational missions to England or the States, and;
having lived in the environment, only then managing to speak the
language. They could not understand the spoken language at first
although they could read and write with great facilitys; when they
tried to communicate, their formal wooden style clogged their flu~

ency.

Such a phenomenon was evidenced not only in Egypt, but
all over the world wherever a second or a foreign language was
taught. Besides the intervention of other factors, the development
of linguistics led to adopting the audio=lingual method, which ad=
voqated’the use of the spoken language as the basis for language
learning. The audio=lingual teacher minimized vocabulary until the
basic structures had been learnt, and the spoken language, the ul-
timate aim of instruction, was to be learnt through the aural~-oral
method. The written word sank into oblivion at least for a time.
Hence, the establishment of the two polarities of language and lit=
erature which Prator% in a Kipling vein, could see that 'mever the
twain shall meet." Literature was regarded as the language of the

elite, which the audio=lingual method did not cater for or con=
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sidered remote, artificial, and deviating from every-day usage,

and therefore a detrimental element in foreign language learning.

The cognitive school did not rebuild what the audio-
lingual had annihilateds it just ignored the issue. While down-
grading the audio-lingual method, describing its results as me-
chanical mimicry when language should be meaningful, the initia=
tors of the new method held that language was a rule=governed
system so that the teacher should concentrate on the system that
makes "competence and performance" possible. Once more the tea-
cher gave all his attention to structure, but of a different sort.
The concepts of deep structure and language universals aided in
an analysis and interpreation of language which helped teacher
and student gain more insight into the system of the language in
addition to superficial glibness. Under the cognitive method the
language teacher was at liberty to discuss and analyse the struce

tures which govern expression.

A complete disenchantment with methodology suggests
that the best method for the learnmer is to be transferred into
the environment where his target language is the native language.,
Where this ig not possible, the eez%iifggpt\pan come to himgto a
great extent; in the form of woigg_sfﬁiifgzgiure where the student
can adequately prggfigp language in a variety of experience ex-
pressed in the corresponding appropriate style. Literary works

judiciously selected and graded, and even simplified, offer the
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student that area where he can best be trained for the communica=
tive skill as the ultimate goal of language learning, not very long
after he has been launched into the manipulative stage. Literg?ure
reflects experience, a word which embraces the cultural, economic,
political and psychological aspects of human interaction. G.R.
Thcker and W.E, Lq?bértz in "Socio~Cultural Aspects of Language
\eey =
Study" say:

The development of communicative competence in a for-
eign language involves much more than the mastery of a surface
linguistic code. It also involves the development of an aware=
.ness and sensitivity towards the values and traditions of the
people whose language is being studied. Unfortunately, these

socio=cultural aspects of the target language are often comple-
tely neglected or, at best, poorly transmitted.

NEED FOR THE STUDY

The authorities who set the syllabus in secondary schools
have accorded to literature a settled place in the English curri-
culum, It should then follow that literature is assumed to fulfill
a role in language learning. In the reform of foreign language
learning that is at present underway in the Ministry of Education,
has the literature syllabus been found a@_fault? If language lean=
ning involves an awareness of the socio=cultural aspects of the
target language, has literature heiped develop such an awareness?
Do the literature books help towards meeting the objectives of
foreign language in foreign schools as officially stated by the

Ministry? If some educationalists have spotted an element detri-
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mental to language learning, there must be one, or perhaps more

than one? Is: literature, as taught, perhaps one? Do the simpli=

—

fied and abridged literary texts set by the Ministry satisfy the

goals for including literature in the syllabus? How can litera-

ture be taught to provide valuable insights into the cultural andjij

i/

linguistic wealth of the target language ?

RESEARCH QUESTIONS

These general questions are frequently put forth by

teachers with whom I work, I have formalized my study of the lit-

erature component in the EFL curriculum through the following

questions:

1.

What is the role of literature in an EFL curriculum?

e —

Are the stated objectives of English language teach-

——— . —

ing set by the Ministry of Education consistent with
the role of literature in an EFL curriculum as deter-
mined under question (1)°?

Do the literature books taught in secondary schools
/-—-‘_/—“—'—‘—-—-—-'-h.._./ﬁ_.
meet the goals as described in the objectives for

—

language teaching?

Can abridged and simplified versions fulfill the.

role of literature in view of the students' language
o ——

ability?




CONTEXT OF THE STUDY

The investigation is made of literature used in the or-
dinary and advanced levels oflthe secondary schools, both the gov=-
ernment and language schools. The system of foreign language ed-
ucation in Egypt distinguishes between two levels of language pro-
ficiency -~ ordinary and advanced. This is an adaption of the same
concept in British education, A1l students sitting for "Al Thana-
wiya'l Amma Examination,™(General Secondary Education Certificate
Examination) are required to pass the ordinary English test with
& score of thirty percent qualifying the student for graduation.

If the student passes the advanced level, marks are added to the
final score of the certificate. The student may study the advanced
level syllabus at some government school (four or five of which in
the whole country offer advanced level courses) or English language
schools (where English is the medium of instruction in all subjects,
except History, Geography, Civics, Arabic and French, from Kinder
garten onwards). The prescribed literature books for the ordinary
level are siﬁpliiied texts; for the advanced level, texts in their

S S :
original form.

METHODS AND PROCEDURES

The first step is a survey of the experts' opinion on
the role of literature as a valuable contribution to foreign lan=-
guage learning. This part of the study is descriptive library re-

search.
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Scholars in the field of linguistics and other disci=-

plines related to language agree that language is culture bound.

The point of contention is how far literature con%é&s culture and
whether its properties are conducive to language proficiency. The
survey will present views about (1) culture as an important ele=

ment in language, (ii) literature as a reflection of culture, and

(iii) literature as a means of promoting language proficiency.

Next, is a description of the objectives of English lane
guage teaching in the secondary school as set by the Ministry of
Education, This description has extended to the syllabus which
makes the objectives explicit, and the examination specifications
and questions which determine the extent to which students are ex-
pected to meet the objectives. This description is focused mainly
on the aspects related to literature and/or where literature can
be of use as specified in the findings on the role of literature
in foreign language teaching. I have included the opinion of re=
sponsible officials==the very people who implement the policies
as stated by the policy-makers==with the hope of learning more
details about those objectives. This has been done by reviewing
what they have written and through personal interviews. A copy of
the objectives, syllabus and examination specifications is appen-

ded to the study made.

Fellowing the description of objectives is an analysis
of literature books set by the Ministry to implement the goals of

English language teaching. The first part is devoted to the anal-
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ysis of books prescribed in the regular government curriculum to
assess their suitability in carrying out the objectives for English
language teaching in the ordinary government school and in the
language school, The criteria by which the ordinary level hooks
have been assessed are: (i) their cultural implications and (ii)
their level of linguistic difficulty (vocabulary and structure),
both within the level of expectation defined by the Ministry ob-
Jjectives. Books set by the Ministry for the advanced level are

for the third year. These will be examined against the following
criteria: (i) cultural implications and (ii) level of linguistic
difficulty, both within the level of expectations defined by the
objectives for the advanced stage. These objectives have never
been officially stated, but are assumed to correspond to what is
expected of a near-native speaker's command of the language. I
have, therefore, depended largely here on my experience of teach=
ing in a language school, regarding the level expected and the ac=

tual level of the student today.

The second part of the book analysis is the comparison
of simplified and abridged versions of literary works with their
originals to measure their adequacy as literature, since litera-
ture is expected to fulfill a special purpose in a foreign lan-
guage curriculum as specified by the Ministry objectives. Three

sets of books have been dealt with : (I) A Tale of Two Citiesty

Charles-Dickens, the original, abridged and simplified versions,

(II) Pride a.nd‘Pz'-e_jud:i_ce’+ by Jane Austen, the orginal and sim-
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plified versions, and (III) Mrs, 'Arris Goes to Paris,” by Paul

Gallico, the original and abridged versions (under the title of

Flowers for Mrs, Harris).

The method used in this comparison is as follows: A
portion chosen from the original is compared with its abridged
and/or simplified counterparts, These passages are selected on

the basis of their being represggﬁajiveﬁgf the author's salient

qualities. With Dickens, considering his descriptive and narra-
tive abilities, the three passages chosen are descriptive, narra-
tive, and dialogue. In Jane Austen, two conversations are compared
against their originals as it is in that form of writing that the
author is at her best. In the case of Paul Gallico, I have chosen
ggggggﬂg_EEEEufxemplify the author's dgtailed information about

——

French life and London cockney dialect. Each of the edited pas-

sages are compared with the original with regard to length, cul=
tural implications, vocabulary, structure, style and tone. Ac~
cording to West,6 some syntactic structures are more confusing to
the learner's ability than unfamiliar vocabulary or culutural dif-
ferences, a view which is particularly evident, for example, in

the simplified version of Pride and Prejudice where the author's

terse style does not lend itself easily to any form of editing.
This analysis has been made to assess how far the portions cut
or simplified in the edited versions detract from the value of
the book, or whether the absence or reshaping was judiciously

planned éﬂ? for the benefit of the reader, culturally and line-
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guistically,

In conclusion, I have summed up the findings of the re-
search, their implications and recommendations emphasizing that
the role of literature can be realized best as the curriculum-
designer and the teacher are aware of the value of literature and

the way in which it can be made use of.




CHAPTER II
SURVEY OF EXPERTS' WRITINGS

References about the role of literature in the EFL field
are unfortunately very scanty. One wonders if the matter has al=-
ways rested as an assumption that need not be ruffled by debate
or, as many linguists hold the opposite view, language and litera-~
ture are regarded as two separate disciplines and there is no point
in arguing about them in the same discussion. The matter is pre-
sented in this study by reviewing what has been written on the con-

tribution literature can make to language learning.,

In this chapter I will deal first with the EEEEEBEEEE
that language is culture bound. Following will be a ﬁresentation
of opinions for and against the belief that literature conveys cul-
ture in foreign language learning. The role of literature rehears-
ing and"consolidating language skills is then dealt with, again
presenting different views., A quick survey is made of the impor-

tance of choosing the correct material, which will be dealt with

at greater length in the concluding chapter.
LITERATURE AS A. REFLECTION OF CULTURE
Most researchers: in the field of'linguistics<gggjpgreed

o B




upon the view that language is culture-bound. Edgar wright7 states
that meaning is culture-~bound and Gladstone8 starts his article
entitled "Language and Culture" by an assertion forcefully expres-
sed particularly by the initial simple sentence: '"Language and
culture are inexorably intertwined. Language is at once the out=-
come or a result of the culture as a whole and also a vehicle by
which the outer facets of the culture are shaped and communicated

ese o A culture and the language used by it are inseparable."

9

Like other anthropologists and linguists, Malinowski
finds that making a statement by mere linguistic means is alto=
gether ineffective; he would need to have the utterance placed in
its proper setting of native culture, entailing a full knowledge,
social and psychologicaljof the native customs, as well as the

structure of their language.

Scott,lo quoting Fries and Marckwardt as references to
support his view, calls for a cultural orientation as "one of
the fundamental premises underlying our interest in, and our ap-

proach to the study of English as a second language,"

G.R, Tucker and W.E, Lambertll refer to the socio-
cultural aspects of language as values and traditions maintaining
that "The development of communicative competence in a foreign
1anguage_involves much more than the mastery of a surface linguis=

tic code, It also involves the development of an awareness of and
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sensitivity towards the values and traditions of the people whose

language is studied."

Povey12 finds that misapprehension is very often caused
by cultural differences rather than linguistic difficulty. Thus;,
culture is on the same level as deep structure, that unconscious

and intangible basis from which utterance springs.

The premise that language is cultugg:hgyp@_has raised
no opposition; the point of contention is rather whether litera-

ture.isethe means of conveying culture, Donald Topping,l3 hevaing
enumerated the baé;ehﬁenets of language learning, does not find
that literature could meet any. He believes that reading litera-
ture not only has no positive effect on language skills but has

an adverse one. He prefers to leave the cultural aspect of lan=-
guage to psychologists, anthropologists and sociologists, and sug-

gests offering the foreign learner contemporary society through

newspapers, magazines, articles, television, and so on,

3. Sinclairl! repeatedly mentions the "oddity" of liter-
ature in view of its language and the situations it presents. He
points out the danger of the student's using its language patterns
in irrelevant situations, namely, in "non-literary texts'=-- which
will be inappropriate and even amusing. The second "oddity" he
refers to is the unreality of literature as it is "always talking

about another situation than the one in which it is presented" and
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& writer "can juxtapose situations in a way that would be impos«

sible outside his work," Thus, Sinclair dismisses literature al-

together as a means of practising language skills or painting a

cultural background through fiction.

Blatchford,15 instead of condemning literature as a use-
less discipline, calls it "a luxury" that ESOL programmes cannot
indulge in considering they concentrate on.a.ﬂfnnctingl_ggp of”
language" which, he believes, excludes literature, He makes an ad-
—
ditional point that the teacher of the English language is not
well-trained for such "peripheral responsibilities." He also states:
that EFL programmes, besides teaching the four  skills, deal with
spreading culture enhancing language learning, This he calls "so-
giolinguistics“ and hesitates whether literature could fulfill

such a function,

Bradford Arthur16 commenting on the 1968 TESOL convene
tion; where many teachers reported their disappointment about the
role of 1itergﬁure in language teaching, says "a feeling persists
that the study of literature should have a considerable value for
second language learning if only the right texts could bve found,

if’ only they could be taught in the right way, if only literature

could be used properly."

English language specialists who have deplored the inef-

ficiency of literature as a means of promoting language learning




have described cases: where literature was the ostensible cause of
T p— ——

s dissatisfaction. Either they considered only the day to day surviv-

al language use, as Topping Qdid, dealt with it superficially as is
2 the case with Sinclair, evaded the issue as Blatchford did, or the

fault lay in the teacher's inappropriate choice of a book or the

l;rlil1 s ot

failure to teach it properly, as Arthur commented.

- <£;;;;;;;;§of the teaching of literature in an EFL pro-
g e Pl 5

e — e

gramme have based their beliefs on the assumption that literature
is primarily the expression of universal man, giving awareness and
human insight and is thus genuinely educational, Bruca-Pattisonl?
regards literature's most important function as "the formation of

attitudes, influencing sympathies and perfecting values."

Povey18 sees: that the functional use of literature is in
e e
the first place: "the maturation of the intellectual (and literay)
| R i WRLS . LA
: sensibility" enabling the learner to accumulate a rich store of ex-

perience that he can express with the help of his vocabulary and

o syntax.

adf- : : :
L 1 An obvious: phenomenon in immature tudents! “ﬁi§52§:£;)

often the paucity of information that a student possesses. Whether
he is aware of this deficiency or not, his composition often pre-
sents the repetition of some vague idea incoherently expressed,

what Neil Postman'® in the 1976 TESOL convention calls "stupid talk."

Cawson,ao referring to the decline of the number of read-

—

e — T SESES—. T ——
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fully into his system of thought and behaviour or rejects them, he

has been alerted to his own system of behaviour,

Thus far, opinions point to the general educational value
St e eas e

of literature, which eventually helps the foreign learner to per-

T e

ceive more readily cultural differences and interpret them in a

more sympathetic light. Where the target language itself is in
23

question,Bradford Arthur states that "literature can help lane=

guage learners to adjust to the culture associated with the new

=
language they are learning... Simply knowing about the new culture

is not enough if the student is to participate in anything below
the most superficial level." Arthur sees that literature is the
means of providing the student with a stage upon which he '"passive
ely rehearses the cultural attitudes that the author is expressing
through his characters,'" and thus through empathy participates in

the character's culture,

DEEEEEEEEES of concepts need not loom as an obgtacle in
appfggiffigg;gg}fgre in a foreign literature, for excluding extre=-
mes, Povey22 maintains: that "no literature can be so entirely spe-
cific that it relates only to a single cultural locale., Eﬁ must
deal with human beings who, no matter what the peculiarities of
their local and regional customs, share the mutuality of the human
experience in those fundamental experiences of birth, procreation,

death, and in the reactions to pain and delight." Consequently,

Povey disapproves of cultural "translations" and he cites as an
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ers: of English all over the world, complains that, besides limit-
ing the mastery of English, it also limits the student's whole
"access to ideas, to all the benefits of education and intellec-
tual life." Assuming that English literature is characterized by
its all-embracing qualities, he adds that it fosters in the for-
eign learner an awareness of his own literature and culture as

well.

On the same grounds, I,P, Sheldon Williamsal seeg that
in teaching literature "the ideal response would come where there
is a rich literature with a long tradition of its own at its roots

which intertwines with ours."

as the reader or listener becomes more conscious of his own cule-
tural heritage. When confronted with some system of behaviour dif-
ferent from his own, there is one of three courses he may take: he
may copy the system in blind emulation, discard it obstinately, or
examine it intelligently. Educatiog?ighiigifjfd'when, through a
rich tradition of his own, he is able to examine objectively and
intelligently those constrasting aspects evaluating them in pro=
portion to firmly established values of his own against which he
measures his behaviour. He has thus enriched himself by sharpening
his awareness of his own culture and developing it through the new

attitudes he has learnt. Whether he adopts those attitudes in their

original foreign mould (or after some modification) to integrate
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fully into his system of thought and behaviour or  rejects them, he

has: been alerted to his own system of behaviour,

Thus far, opinions point to the general educationa}_xﬁlug
of literature, which eventually helps the fQ;;;;;‘I;;;;;; to per-
ceive more readily cultural differences aqﬂ;épterpret them in a
more sympathetic light, Where the target language itself is in

question,Bradford Arthur23 states that "literature can help lan=

guage learners to adjust to the culture associated with the new

et

language they are learning... Simpiy knowing about the new culture
is not enough if the student is to participate in anything below
the most superficial level," Arthur sees that literature is the
means of providing the student with a stage upon which he "passiv=
ely rehearses the cultural attitudes that the author is: expressing
through his characters,'" and thus through empathy participates in

the character's culture.

Differences of concepts need not loom as an obstacle in

appreciating: culture in a foreign literature, for excluding extre-

mes, Povey22 maintains: that "no literature can be so entirely spe-
cific that it relates: only to a single cultural locale. It must
deal with human beings who, no matter what the peculiarities of
their local and regional customs, share the mutuality of the human
experience in those fundamental experiences of birth, procreation,
death, and in the reactions to pain and delight." Consequently,

Povey disapproves of cultural "translations" and he cites as an
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example Anita Pincas's attempt at modifying some evepts related
to British culture in a novel by C.P., Snow to be more palatable
to South American culture. Anita Pincas had substituted football
for cricket., Povey points out that the very essence of the atmos-
pbere of cricket is totally different from that of football in
South America, where it is more in the form of a civil war. He
sees it is the duty of the teacher to guide the student gradually
and safely through cultural implications in literature as they
stretch over a wide spectrum ranging f;om the most universal as~

pects to the most locally culture tied,

In considering the cultural aspect of literature in an
EFL course, I think the Egyptian student is more privileged than
many foreign learners from Africa and Asia, His own o0ld and rich
cultural heritage, the geographical position of his country as
the cross: roads between East and West, and the long-established
cultural relations with the West blur many superficial differences
and enable him to perceive and understand more readily more con-

flicting aspects of the culture of the English-speaking peoples.
LITERATURE. AS A DISCIPLINE TO DEVELOP LANGUAGE PROFICIENCY

‘ The next function of literature is its role in develop=
ing linguistic proficency. I.A. Richards®’ defines literature ass
the best that has been written and said, "Literature is only a
name for doing a job well with the language by voice and pen."

MV M el loay S 19t ta iRilchards!l description by stating ihet
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while "literature is language for its own sake,.. the only use of
language, perhaps, where the aim is to use language", it also "in=-
volves other disciplines." Here Halliday means that literature
lays out all domains of experience. While literature uses language
as an art it will express the language in all its varietiesj; the
writer will use all the resources of language, selecting and com=
bining items to produce a finished whole. The reader will not only
be acquainted with these selected items, but will recognize how
they have been newly combined as he is offered a random rearrange-=

ment of previously studied patterns.

Povey25 states that literature will increase the student's
language skills, a point Topping objected to. I.K. Gokak26 corrob-
orates Povey's view, defining that ome of the utilitarian values
of the study of a foreign literature is ",.. a widening and deepen-
ing of skills in the language." Pattison27 regards: literature as a
useful source of language learning. "There is always a need for ev-
eryday languagej and narrative and drama give contexts: in which
that language can be shown in operation-- a vital part of language
teaching." Marquardt28 refers to the same point when he says: that
114iterature is the means to the elusive qualities that go to make
up a total mastery of the language.” "The Report of the Commonwealth
Conference on Teaching English as .a Second Language,'" Makarere
Collegé,. Uganda, Jan. 1-13, 19611290nnsiders that the study of lit-

erature is conducive to linguistic proficiency.
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Some linguists who maintain that the language of litera-
ture takesfi;bertiea and licenses with the vocabulary and syntax
of the language, often have informants who have been given books
that are ahead of their ability or have not be;n given the proper:
guidance. All they have seen is that literature has confused the
foreign learner's linguistic competence particularly when in a fit
emulation of great authors he may produce inappropriate and, conse-
quently, unacceptable patterns., An interesting view on this point
regards it from the other way round. Edgar Wright3o sees that the
presentation of literary material and the language which is its
vehicle is a combined art--form and matter being inseparable-- so
that those very deviations from the norms of everyday usage will
heighten the student's awareness of their significance and their
appreciation of art, and, by contrast or comparison will reinforce
their actual store of the language. The student will be exposed to
the distinctive uses of various codes of expression, namely regis-
tery, ‘and will intuitively apprehend the interaction of culture and

its linguistic manifestation.

Raymond Chapman31 holds the same view as he states that
literature offers substantial material constrained by a variety of
styles thus acquainting the reader with the use of language in dif-
ferent circumstances; he will "note how a writer uses generally ac=-
cepted features to special effect." The reader will thus grasp the

""connotations, not just the denotations, the emotive ambience of

e e——————
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words, their associations and the emotions which they may arouse."
While reading the literature of any period, the student will ex-
perience the social connotations in that particular period, which
will "affect the diachronic development of the langue, which is

the medium of literature.'" The student contrasting the vocabulary
and structure expressed in the modern style he has iéérnt with
older examples in literary works of earlier periods is made con-
scious of the development of language. This reinforces his ability
and builds up his sense of cultural heritage of the target language

as' he discovers the roots from which it has sprung.

An interesting study of different styles has been made
by Crystal and Daivy.32 The writers present and analyse extracts of
language used in various occasions, such as a formal and informal
cbnversation, Biblical, legal, newspaper and scientific research
language demonstrating the marked differences of stylistic, lexi-
cal and even syntactic variations. These would altogether mystify
the foreign learner being used to the more conventional patterns h
of language he learns. He will become familiar with them when he
reads literary works, especially prose and drama, Literature has

always been the only artifact where all potentials of language us-

e

age are manifest.

The succese of the role of literature largely depends
on the choice of the literary work and the way it is presented to

the student. In the past, British colonialism and political fac-
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tors sought primarily to convert learners into faithful subjects

by instilling every aspect of British culture into them. Litera=-
ture played a prominent part, and Shakespeare, Milton and Matthew
Arnold were venerably placed on elegant shelves in many homes.

Many learners mastered the language, but the majority, whose level
was mediocre, spoke an English that savoured of 19th century works.
Together with the advent: of new methodologies, the attitudes towards
language teaching has considerably changed. Consequently, the ne=
cessity of careful selection and grading of literary material to
supplement language learning has moved the learner away from the
older classics to contemporary literature in the original or sim-
plified versions, and great attention is given to the student's
cultural readiness and linguistic ability in the choice of a book.
The importance of proper selection will be discussed in the con=-

cluding chapter,

The positive benefits of literature in a language pro-
gramme include the following:

1, Reading about people in a specific: setting gives the foreign

e

learner experienchEhat is intellectgally and cultgrally en-

—

-

riching. He accumulates a great deal of information, and the

—

vision and attitude of the author adjust him culturally to the

environment of his target language, thus facilitating his com=-
rr.——--—'-"-‘—"'_‘=-

prehension of the language. This is evidenced by the opinion

of most linguists and educationalists. Those who have a dif-
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ferent standpoint have been found to base their criterias on &

narrower view of language proficiency which seems to include
/

only such pragmatic tasks: as going shopping; it is a day to
day survival means of expression rather than language profi-

ciency which includes: higher educational studies or a widening

world view.

Literature exemplifies linguistic forms in context. Vocabu=-
A e —— _ .

— e

lary and syntax become meaningful through the motivating forms:
of narrative, description, dialogue or verse,

While learning a foreign patternm of thought and behaviour, the
student is stimulated through contrastive analysis to examine
and, consequently, become more conqg%qgg q£_E§s:own culture.

ST

Eventually, his awareness of both cultures is sharper.

Literature is: the only discipline where language, used as an art,

- enables the student to encounter a variety of styles. The for=-

mality and rigidity of patterns learnt in a text-book, however
varied, are manipulated in literature with more flexibility
and randomness developing the student'ss concept of appropri-

ateness and hie facility to choose alternatives.




CHAPTER III
DESCRIPTION OF OBJECTIVES

This chapter presents a description of the objectives of
English language teaching in Egyptian secondary schools with par-
ticular reference to the areas dealing with literature or where
literature is mentioned to be of specific use. A review is made of
the general syllabus, which illustrates the objectives, as well as
the examination specifications and questions, which define the stu-
dent's expected level of attainment., The opinion of responsible
Ministry of Education officials is presented, An introduction about
the position of English language learning in Egyptian education

Serves as a background for the chapter.
THE POSITION OF ENGLISH IN EGYPTIAN EDUCATION

While many learn a language because they are integrative -
1y motivated, that is, wishing to integrate within the pattern of
the society whose language they are studying, the teaching of Eng-
lish in Egypt has been pursued primarily to prepare students for
university studies, many of which are conducted in English . This
situation must not be confused with its counterpart in India or
Nigeria, where English is the language of instruction and official

communication, having been chosen to supersede a number of local

el =
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languages' and dialects that cannot all be mastered to ensure ade-
quate communication. In Egypt, the native language is Arabic, a
language that has a rich literary heritage; it is' the language of
the Koran, the law, the press, the culture, and every kind of com-
munication, whether in its classical form, particularly used in
writing, or in its spoken Egyptian dialect. But English is a unie
versal language, and, the heritage of knowledge having shifted to
the West, English is the medium of instruction in all Science Fac-
ulties, It is: part of the curriculum in Faculties of Commerce and
teachers' colleges, and it occupies an autonomous position in the
English department at the Faculty of Arts. English is an essential
vehicle of research at a post=graduate level - sometimes: even when
the subject may be Arabic or Islamic studies. Consequently, for

the last 80 years approximately, educationalists in Egypt have at=
tached great importance to the teaching of English, following close=
ly the advent of new methodologies, adapting them to suit their pur-
poses and circumstances, often resorting to foreign academic ex-
perts - American and British - and recruiting Egyptians for further

studies in England and the United States,

As the audio-lingual method flourished, Egyptian linguists,
mostly Americam trained, produced in the mid-sixties a series of

language books, Living English, basically speech-oriented, along the

lines of the tenets of language as established by the audio-lingual

school. Students instead of starting Emglish at the third primary
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_(fifthiprimary today) now start at the preparatory stage and con-

tinue-thréﬁgh secondary. One language book of the series is given
to each level of the preparatory stage and to the first form and
second form in the literary stream of the secondary stage. Latif
Doss,33 formerly Dean of the English Inspectorate in Cairo,comments
on the aural-oral approach: “Eangugge structure is receiving atten-
tion in the form of pattern practice; discussion of the text or the
home assignment is taking the place of interpretatiom; language
activities such as talks, school broadcasts and news sheets are
becoming a feature of many schools, and libraries, which have been
suffering from a dearth of suitable appealing books, are now being
restocked." I see that Doss's view is too enthusiastic considering
what is happening on a large scale in schools, For' this reason,tapes
television and radio programmes have been prepared to support some
of the areas where the method has proved inadequate or imeffective.
These supplementary aids are an evidence that the audio-lingual
method, even where it has proved effective, has not entirely ful-
filled the goals of language teaching. One important supplement to
the audio-lingual approcach has been the incorporation of literature
into the curriculum. Specific mention of literature is made in the
objectives and syllabi prescribed by the Ministry. Reading and lit=-

erary goals parallel those of speaking,

Aziza Abdel Aziz, former General Inspector of English

and largely responsible for all the afore-mentioned supplementary

.________.,_,_____‘__. __
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aids, in an interview I had with her, deplores the fact that no
literature is offered at the beginner's level (all the preparatory
stage). In commenting on the current methodology employed, she

says that what students do in class is '""mere muscular movement!

and recommends: even very short stories for reading. If questions
are asked to assess the student's comprehension, the answers should
not appear in the text, but should be inferred, causing the student
34

to use his cognitive ability, leading to what Prator terms "exe

pression on the communicative scale'" even within the limits of

their newly learnt language. The language book as it advances may
offer all the patterms but real meaningful expression is more than
the set formulas can inculcate, Aziza Abdel Aziz adds, commenting
on students at the university level, especially where the medium
of instruction is English, says that they are at a total loss when
they have to use references or write a paper. They acquire the termi-
nology of their subject in no time, but how to put it together by
using those 'cemgnting' items that express tense, modality, condi-
tion, result ecty.-. and particularly register, is where the prob-
lem lies. The student has no idea about those multiple rules that
underlie expression, nor has he read enough English to develop the
sense of correctness and appropriateness that imperceptibly grows
within him as he learns experieénce in a variety of real situations
related culturally to the country whose language he is 1éarning.
It is my belief that literature, properly taught, could serve as

an aid in the acquisition of such integrated skills. The extent to
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which the Ministry objectives specify this will next be discussed,
OBJECTIVES, SYLLABUS,AND EXAMINATION SPECIFICATIONS :

The objectives for English language teaching issued by
the Ministry of Education in February 1975, read:

The ultimate aim of teaching English is to enable the
student to communicate orally and in writing, to understand
foreign culture; to convey theirs to others, and to keep pace
with some of the latest scientific, literary and technological
findings.

This goal implies that English must be legrnt as a "skill"
subject, taught in English, resorting to Arabic only when neces~
sary, and providing the student with opportunities when he can
speak and listen to the language in real or life-like situations,
This is further illustrated by the clauses that read: "understand
the language as spoken by native speakers in appropriate situations"
and’ "use the language patterns meaningfully, in a way that native
speakers can understand." This means that the student is to develop
his ability of aural comprehension as well as oral communication,
The fulfillment of this goal necessitates thét the teacher's per-
formance must be at least near-native to ensure that the student
hears language ''as spoken by native speakers' or, better still, the
use of audio-visual techniques that carry the foreign environment
within the hearing and sight of the learner, The learner will ex-

perience the language as it is used meaningfully, and he will have

the opportunity of trying out his own performance.
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This skill should eventually lead to the ability to write,
besides it is imn the form of writing that examinations are conducte
ed. Notes on the procedure of writtem work help the teacher advis=
ing him/her about topics for composition, and steps starting from
guided leading to free composition., Special stress is made on para-
graph building, and the layout of a composition, Capitalization and
punctuation are mentioned in the first year syllabus, whereas: no
mention is made anywhere about spelling. Literature serves: as a
source of interesting topics and experience; thus the student will
accumulate the '"content" that he will express in writing. Correct

expression will eventually follow,

In learning the skill of oral and written communication,
the objectives specify that "students should utilize their knowl-
edge of grammar, vocabulary and pronunciation to understand the
spoken language and discover the ideas the speaksr wants to convey."
Thus the teachemn is expected to impart knowledge about the language,
namely the system that underliies expression., This is made explicit
in the syllabus where language struqtures-are expected to be cov=
ered through: "Practising the usage of complex sentences, tenses,and
other grammatical pattersns, in @eaningful situations." In the ‘'Pro-
cedure' notes the teacher is advised to teach grammﬁﬁ_through cqnm
textualized structures, and

the language, thus formulating the rules, A variety of language
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patterns: are randomly displayed in literature affording different:
structures: at a time, which the student will analyse with more un=
derstanding than if he deals with one ox two patterns per lesson,

The context well=woven about a story will reinforce learning,

Pupils are expected "to understand foreign culture",

This is the area where literature will help give meaningfulness
and flexibility to the patterns learnt, enabling the student to
communicate using appropriate language. The student's grammatical
patterms and vocabulary items are here comtextualized within the
background of the foreign language, allowing the student to see
how native speakers of English express their system of thought and
béhaviour verbally. Literary and cultural goals seem at the heart
of the six items on the general syllabus (Pages 1-2) especially

nos,l and 6 :

"Reading the prescribed books including simplified write
ings as steps towards understanding original works*

and
"Translating from English into Arabic and vice-=versa in
a satisfactory style keeping ideas unchanged,"

While reading any form of literary work, the student
will encounter situations where the characters act in a way dif-
ferent from the way he wouldj he will see & patterm of life that
is new, even a physical background that he has not known. This is
the setting of the language he is learning and he will eventually

experience the relation between the foreigm language and its
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culture., The experience is most helpful in translation where a
literary, historical and cultural sensibility will lead to the
student's awareness of connotations as well as denotations of a
word or expression, and eventually to an accurate mendering of
the passage. The syllabus sets sentences for translation in the

first year moving on to a whole passage in the third year.

As discussed in the previous chapter, the student's
knowledge of a foreign culture will make them more aware of their
own, It is then easier to know how "to covey theirs (culture) to
others" as the objectives specify. This aspect of cultural con-
trastive analysis is also most essential in translation,35 fa=
cilitating the teacher's task in "drawing the student's attention
to areas of conflict between Arabic and English structure to avoid

literal translation,"

Specific literary objectives relate to the teaching of
the novel, Extersive and intensive reading is emphasized. This also
serves as an exercise aiming at enabling the student to read the
latest findings in different fields, The notes on class procedure
for teaching the novel make no mention of the necessity of elicit-
ing the theme amnd discussing the cultural background of the novel
concentrating more on steps to be followed to ensure an understand-
ing of events: and character. I think these steps should imply that
a.student is to infer the theme of the story and the culture of the

setting as much as he is to understand the plot. The motes on silent
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reading state that one of the aims is_"to answer questions based
on the development of ideas and appreciation of material read."
Thus the novel is to serve linguistic and cultural roles in meeting
objectives and lead "toward understanding original works," that is

literary works that have been neither simplified nor abridged.

Reading is encouraged, especially silent reading "as a
means of developing extensive reading habits." The material of=
fered need not be always part of the prescribed syllabus; "it
should be new to the student."” Pupils are to be trained to skim
through a passage, to guess at the meaning from contextual clues;,
or resort to the dictionary to make summaries and take notes.
This is a sort of preparation for university studies. Intemsive
reading is encouraged especially within the area of prescribed
booksf These skills are not umlike those prescribed for students

stuldying- their native language.

In keeping: with the country's: development, the function=-
al use of foreign language learning is "to keep pace with some of
the latest scientific, literary and techmological findings, This

item is illustrated in (c) and (d) om page 1. The syllabus makes

it more explicit where in the secomd year, Arts, "Material chosen
for this stage should be of a literary bias and introducing; them
to the cultural background of the mative speakers: of the languages3™
and for the Science stream, "Materials chosen for this stage should

be of a scientific bias, including biographies and achievements: of
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great scientists and inventors, whether Arabs or otherwise. It may
also imclude fiction, adventure and detective stories." Works: cho=
sen are expected to convey to the student a knowledge of scienti-
fic, literary and technologicgl registers, On this point Aziza
Abdel Aziz, in an interview expressed‘hgr belief that the presumed
necessity of English for different pruposes at the secondary stage
is a fallacy. She made the interesting remark that while reading a
scientific subject the student intermalizes the matter he reads in
his native language, while a story presentimng human interaction
set in the atmosphere of the foreigm language will not lead him to
do s0.

LITERATURE PRESCRIBED:

h

The three.-books given to the secondary stage are Opera-

: : 8
tion Mastermind,>° The Angry Valley ! and The Citadel.’" The three

have a scientific backgroumd - computers, atomic reactors amd medi-

cine, and in two of them, conditioms in the same mining country in

Wales,

When interviewed about the literature syllabus Samira el
Ghawabi, Inspectress of English, stated that literature was given

. with a view of supplementing the lamguage textbooks. She spoke of
/"'“\\

the educational value of literature amd the importamce of teaching

it efficiently so that students should enjoy the book and benefit

culturally and linguistically. When asked about the criteria fol-

lowed in the choice of books; she answered that a book had to match
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the students' linguistic ability, and this had been met largely
through adbptigg'Longman's'Structural Series; first published in
1970, Secomdly, 1t“had to develop the studeats’ cultural insight,
thus books with a limited aspect of foreign culture, especially

if they were racially, sbcially, politically or religiously bias=
sed, are eliminated; thei;; tandpoint is too marrow to extend to

a universality where foreigm and local cultures meet, Thirdly; the
topic had to be of contemporary interest and appealing to the stu-
dent., It is for this reason that the set books are twentieth centu-

ry stories with scientific backgrounds as 75% of the students show

an inclination for a career in science rather than the humanities.
EXAMINATION SPECIFICATIONS:

The examinmation specifications, issued by the authorities,
and some examination questions will be compared with each other and
against the objectives. The object of this part of the study is
confined to literature books and will not extemd to other areas of

the examinatiom, The specifications read:

Questions on the prescribed movels should be comprehen-
sive enough to cover extensive ground and embrace character and
commentaries. The questions set om the novels should give scope
for answers that show digestiom and appreciation and invite con-
tinued expression. They should be of a type that does not encou-
rage students to rely on summaries or tramslations.,..

and the objectives:

..sthe ultimate aim is to emable studeats to communicate
ce. to understand foreign culture... Read what native speakers
have writtem with full umderstanding of the intended ideas...-
Reading the prescribed books, includimg simplified writings as
steps leading toward understandimg orgimal works.




w1

- 35 -

The specifications, being too generally expressed, do
not contradict the objectives, but the actual examination questions

are open to oriticisn,

Six sets of exams on cach of The Citadel (32 questions)

and Flowers for Mrsrﬁarris39 (35 questions) have been examined.

They rarely test the student'’s "digestiom and appreciations.™ The
only one that does so is: "How did losing the dress change Mrs.

Harris attitude to people and life?" but the word "losing" is am-

biguous and confusing.

Vague and indefinite questions have also appeared on
examination papers such as: "When did Mrs. Harris fall victim to

the artist?" The word "artist® is too general for the student to

be sure of what is expected.

"T have a little car, I will drive you there myself.
Let me see where it is? Comment." Unstructured questions can be
misleading especially to simplified book-level students; the an-
swer to this guestion can be a comment on the speaker (Natasha),
how Mrs- Harris goes to Andre's house, what happens to Mrs.Harris
after being driven, the relationship between Andre and Natasha,

how the three made use of the "little car,” etc,

The questions on The Citadel all have to do with partic-

ular incidents so that students can rely on translations, though

not necessarily summaries. No question is given on the general
theme of fhe story or the medical profession in England at that

time. This would be, I think, a kind of question to show "digestion
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and appreciation and invite continued expression" as the specifi-
cations state, or "to understand foreign culture... Read,.. with
full understanding: of the intended ideas" as the objectives say,

It is as if the students were being examined im a "contemt" sub-

Ject, such as history or science,
ADVANCED' LEVEL OBJECTIVES AND EXAMINATIONS

The level of attainment in English lanmguage proficiency
of students who have reached the advanced level is expected to be

near-native. Language schools were originally founded to serve the

foreign communities in Egypt; Egyptian childrenm who joined them
were trained limguistically to be on a par with their foreign

schoolmatesy and culturally to develop an appreciation of that way

of life whose language they were learning. Whem the Egyptian au-
thorities took over the management of these schools, the curricu-
lum was slightly modified, but they tried to keep the same foreign
language proficiency level as the goal of teachimg. The literature
syllabus was comsidered an area where the students read intemsively
as well as extensively., Examinations were first set along the lines
of the London General Certificate of Education - a Shakespeare play,
a prose work amd poetry - and a detailed knowledge of the books was
required, Whem the examination system im the whole coumntry was: uni-
fied, the 'advanced' level examination emabled the studemt to add
a few more marks - 20% of a total mark of 40 to the gemeral total

(360). Each school could set the literature books for the first amd
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second years, but the third year syllabus is set by the Ministry,
The aim of such a level as stated by the English Language Inspec~
torate, in the interview with Samira el Ghawabi, is to encourage
students: to improve their language ability through extensive rathe
er than intensive reading. It should then follow that the form of
examination to be set was to include as many books as possible, ex-
cluding context questions requiring a detailed answer. In the 1975
exeamination,Arts section candidates were asked to answer two out
of ten questions. These ten questions were two on each prescribed
book and two on poetry. This does not meet the objectives of the
advanced level as students can answer questions on one book only,
This year, June 1976, the advanced level examination specifica-
tions, orally communicated, move further away as it is compulsory

to answer questions on one book only,

If students have a choice, then it should follow that
the same level of difficulty is to be maintained through all the
questions, The June 1975 paper for science pupils presents a great

disparity:

"What do the letters (F.,A,O0., ) stand for ? What is its
fuanction 2"

and

"Investigating: the possible effects of Lichen was a
challenge, Discuss," :

The same case is in the Arts paper in the following

three questions:
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Sure, my noble lord,
If she.be 50 abandoned to her sorrow
As it is spoke, she never will admit me.
- By whom are the above lines spoken and on what occasion?

- In whgt way does Daphne du Maurier use the technique of flash
back in her novel "My Cousin Rachel"? Does she succeed in this?

- Who wrote the Rime of "The Ancient Mariner'? What form of poem
is it and what is its general theme?
The advanced level syllabus should measure the student's
proficiency at the near-native secondary student level. If Shake-
speare must be given, one of his linguistically and culturally

less difficult plays could be set, such as Julius Caesar or Romeo

and Juliet. If reading is to be extensive rather than intensive,
no question requiring an answer with detailed knowledge of the con-
text should be set. Students are to answer more than two questions

and not more than one on every book,

Examination questions and specifications show conflicting
purposes when they should be clarifying the objectives, Teachers

and students are uncertain of how to deal with literature to meet

exams  and objectives for language learning.,

This chapter has been an attempt to describe the objec=
tives: and the role assigned to literature in meeting the objectives,

The: standpoint of the objectives concerning literature does not vary

in essence from the views that discuss the positive contribution of




-39 .

literature presented in Chapter II, The books prescribed to im-

plement these views remain to be examined,




CHAPTER FOUR

ANALYSIS OF BOOKS

An evaluation of the prescribed literature books will
measure their adequacy in implementing English language objectives
as described in the preceding chapter. This involves, first, the
analysis of the books on the ordinary level syllabus for each of
the three years of the secondary school and the books set for the
third of the advanced level syllabus. The second step is a com=
Parison of abridged and simplified books against their originals
to determine if they can equally serve the role of literature in
promoting language proficiency, thus fulfilling the first goal of
the syllabus, "Reading the prescribed books including simplified

writings as steps leading toward understanding the original works,"

SYLLABUS

The books prescribed for the ordinary level this year

(1975-76) are:

Operation Mastermind, by L.G. Alexander for the first year.

The Angry Valley, by Nigel Grimshaw for the second year, (Science

and Arts).

The Citadel, by A.J. Cronin for the third year, (Science and Arts),

o W5 o
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Together with the syllabus set by the Ministry, English
language schools offer additional textbooks and‘literature; The
examination peper for the advanced level includes & co;position,
a comprehension passage, linguistic exercises and literature. The
literature.syllgbus for the secondary stage at El1 Nasr School for
the year 1975-76 is:

Books selected by the teachers:
l. For the first year:

Lo

Julius Caesar, by W. Shakespeare

Stories: from Many La.nd&x,l'”1 (Bridge series) ed, by G.C.

Thornley

2. For the second year:

Arms and the I*L':".n,i}2 by G.B. Shaw

Wuthering Heightaiq3 by E. Bronte.

3, TFor the third year: (Arts). Books set by the Ministry.

Twelfth I\T:i.gl:d:-‘,qbr by W. Shakespeare.

My Cousin Rachel,45 by D, du Maurier

Six poems (mentioned in Appendix A).

For the third year (Science):

L6
Trouble with Lichen, by John Wyndam.

ANATLYSIS

These books are analysed using the criteria discussed in

Chapter II, namely as they (I) provide insight into the culture of
]

the English language speakers and (II) promote language skills,

Rt
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specifically vocabulary command, syntactic perception and a sense

of stylistic: variation, within the objectives of English language

teaching for the ordinary and advanﬁed levels;

Operation Mastermind is the story of the adventure of a

detective trying to learn about and finally destroying a master
computer which put out of order other computers all over the world,
It is written in 60 pages, one third of each page taken up by a
drawing  and the rest by approximately 210 words, Culturally, the [
book offers no educational or intellectual experience that is of |
any worth, The characters seem to be dummies triggered by a com-
puter system in a pseudo=spaceman thriller,and it is only as such ';
that it is readable., Carstairs becomes real only when he thinks il
of his wish for a quiet holiday. Although computers have been the L
most outstanding feature in scientific development in the last few i
years, I wonder how far this is a picture of an actual computer:
here motivated by envy and love of powerf Considering the general
objectives it does not lead to life-=like situations or any form

of sustained natural conversation, and is thus in no way conducive

to cultural development, especially in the sense of educational

development, Lingistically, this novel, written by L.G. Alexander

udents is stage 3 of a series characterized by the

for foreign st

audio-lingual approach, concentrating more: on structure than vo-

cabulary., The vocabulary is controlled to the first 3 levels of |

L
in the Handbook to Longman Structural Readers. b

the Vocabulary List

’
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It is' by far more limiteqd than ithe pnencribed texthodk for et

secondary. When an uncommon word is introduced, it is persistently

repeated, such as "jerky", "bleep" and the word "compere" which is

hardly heard in every day usage.

The first year grammar syllabus includes more structures
than the book displays. An examination of the book corroborated by
the handbook reveals that the tenses used are the present, past
and future simple, the present and past continuous and the present
perfect. There are no examples of the past perfect, the passive
voice, improbable or past conditionals, relative clauses or tag
questions, The structures used are:

The past continuous tense (The boy/boys was/were walking...)
S + says/said etc. + that clause (tense in noun clause to be same
as tense of say) e.g. He says that he likes it.

S + be + Adj + that clause (He was sorry/glad that he was late).

Commoner infinitives, e.g. want to, hope to, something to do, too

hot to go out.
S + hope/ think/ know + that clause.

Imperative + if/when/while clause (present tense) e.g, Come when

you have time,

If/when + present temse + future tense (No phrases added. Also

reverse orderr of clauses) €.ge I'11 come if I have time.

S + past simple = when/while + S + past continuous (No phrases:

added) e.g. He came while we were fighting.
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Very simple causative, e.g. I had it mended

is made of (wood)

EEEE for certainty, e.g. It must be true.

The only example of reported speech is in the use of statements
while the main character is thinking to himself as in "I must hide
this, he thought" or "I think that I can remember that now, he said
to himself." These constructions do not involve any change of tense,

pronouns, time or place words, or punctuation marks,

The majority of sentences are short, simple sentencess,
On pager48, for example, within a sample of approximately 210 words,
there are: 5 simple sentences in dialogue form and 24 in narrative
form and 3 complex sentences where the subordinate clause is either
initially or finally posited. The predominance of short simple sen=
tences, mostly moulded in the same pattern produces a monotonous:
jerky style. There are none of the devices used to join shorter

sentences such as conjunctions or synthesis to enable students to

make summaries as the syllabus states. An example of this style is

on page 48 which reads:

Then the red eye flashed., Carstairs thought that he
heard a laugh again! The voice began to speak.

nMen aren't very clever, Carstairs,"

"No, Master;" Carstairs: answered., ] _

nMen aren't at all clever,'" the voice contln?ed.

"They can't think quicklye. A computer can think one
hundred‘million times faster ?han a man. We.never;make_
mistakes. We remember'everythlpg. A man's memo?y is not
like a computerJS"memory. We don't forget. And what has:
happened in the world? We have to work for men! Soon men
will work for use. When all the computers stop, men wllll
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lose control. Then we

shall be in ch 5 -
be masters., arge. Computers will

And I shall be in charge of them, I shall be
the Magter Mind! Men travel to the moon and the planets.,
Who takes' them there? Who brings them back? We do. Come
puters, A man can't do anything by himself, He's: small.
He's nothing, We have powers, "

"You are right, Master," Carstairs said,

"Of course I'm right," the voice said. "I'm always
right."

The Angry Valley: This is the s tory of the building of
an atomic reactor referred to in the novel as "the project", Its
building causes' an upheaval in a quiet little valley town; some
are prompted by its benefits or their personal advantage, others

fear its dangers and then all ends well for all parties.

Culturally, the story is interesting. We see the char-
acters behaving, speaking and thinking like real people. The proj-
ect involves the interaction of different aspects: of experience:
the ambition for fame and titles of the manager; the integrity and
assiduity of the engineerj the blind enthusiasm, the envy, and
fear of unemployment of short-tempered foreman, who is really good
at heart; superficial and true love, etc. It delineates the lives
and aspirations of the inhabitants of a small town in Wales, thus
meeting the instructions in the objectives and syllabus: to intro-

diice the students to the cultural background of the native speakers

of the languagee.

The vocabulary is controlled to the first four stages in

the Handbook. Structurally, it introduces:
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Past Perfect (He had seen), Present Perfect Continuous:

(He has been reading), Future Continuous (He will be
reading) tenses, Simple Statement + when/where/why/if/
because/until/as soon as + simple statement.
Passive Voice in simple sentences (Present Simple, Past
Simple, Present Perfect, Future Simple only, But No. two
object verbs; no agent; no "hanging" prepositions).
Indirect Speech with changes of person and tenses: State-
ments and quesitons, e.g, He said that..., He asked (me)
ifeee
Gerund ( + obj. of gerund) as S not preceded by pronoun/
possess. adj. (Running/Catching fish is fun.)
Defining relative clause added, e.g. The boy who came: to
tea thanked us politely. (Not whose; not prepositional).
Verbal 2nd object e.g. I saw him eat/eating it.
Simple statement + so as to/in order to INFIN.

or + so that/in order that clause.
S + would + stem + if + past tense (and reverse)s
S + would have + past participle + if + past perfect
tense (and reverse).
May of possibility, e-g&. He may arrive soon if he caught
the first bus.
T'3 rather/better o..

Predicative so and not, e.g. I think so, I'm afraid not.

Adjectival Past participles, e.g. & broken pencil,
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feel/look/seem/ (ill)

Introductory It, e.g. It is nice to swinm,

At this level, except as indicated above, a sentence may contain
two adjectival or adverbial phrases, e.g.

There are twenty boys in class 2 in our school.

The picture on the wall is bigger than the picture in

our books,

Although the short simple sentence still predominates,
it is varied in pattern and is used in dialogue mostly in which
the story is written. There is more variety in sentence structure
€oeZe:

They watched him go. "It was about this morning's ar-
ticle," Ward=-Thomas said. "I'm sure of it. And was Mor=-
gan behind that?" As he walked away, Glyn caught the
last words., Angrily he asked for his coat and put it on.
Then he pushed his way through the doors and out into

the street, For a moment he stopped and looked back at
the hotel. "Morgan!" he said. Then he began to make his

way home with quick, angry steps.

The Citadel, by Cronin is one of Longman's simplified

series, It is set for the third year Arts and Science « The scene

is: mainly the coal mining area: in Wales and then shifts to London.

The story tells: of the experience of a clever young doctor who,

for a time, forgets'hiSfprinciples‘to make moneye.

Culturally, the book is appealing to the students, edu-

cationally through its universality as evidenced by the theme, It

informative relating the conditions: of the medical

rst gecades: of the twentieth century

is also very

practice in England in the fi
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which eventually led to an improvement evidenced in the medical

field in England today. The story presents life
as they go through different experiences: so that the student

-like characters 1
through his feelings of identification with the characters pamti- |J

cipates vicariously in their culture.

|

|

|

|

|
Linguistically, the students are presented with a richer ||

use of vocabulary, structure and style. The vocabulary keeps within !

|

the 2000 root words of the General List of English Words: of the

Interim Report on Vocabulary Selection.QS The two other books are ;

stage 3 and 4 of a series that cover 2000 basic vocabulary words, i

chosen by Alexandery by the end of stage 6,

Structurally, the editor makes use of every grammar item .
on the Ministry syllabus such as the different means of linking :

sentences, the participial construction being an example: "Having ij

again no success, he then made a third and more determined effort

to get breath into that lifeless body."

Stylistically, the novel presents a much wider variety

than the two previous books discussed above, There are more frequent

i i i important aspects in
examples of synthesis and subordination, two ilmporta P i

s of the book: "Late

mature writing as shown in the first sentence

. badly dressed young man :
one October afternoon, in the year 1924, a badly young J
1

looked eagerly out of the window of his railway carriage in the |
almost empty train. Manson had been travelling all day, but the ;
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b et I5ne- 5
last stage of lis Tong' journey to South Wales stirred him to great
excitement as he thought of the post, his first as a doctor, that

he was about to take up in this strange wila country,"

Dialogue is in real, contemporary language, and the
novel offers many examples of narrative, descriptive and exposi-
tory prose. The?e is also a touch of judicial style ( a more for-
mal register than other parts of the book) in the language of the

inquiry in the last chapter.
SUMMARY

Operation Mastermind is not likely to develop cultural

or much linguistic awareness in the students. The setting is no=
where real, the situations and behaviour are most unlife=like,

The limited selection of vacabulary, structure and sentence pat-
terns are below the requirements of the syllabus and the reiter-
ation of patternS'through sixty pages leaves too strong an impres=-

sion upon the student that this is how language is expressed,

Although it is one stage higher than Operation Master=

mind of the same series of Longman's Structural Readers, The Angry

Valley is a better choice, Lingistically, it is within the scope

of language prescribed by the syllabus, and culturally it meets

the requirements stated by the objectives, particularly as stu-

dents are givenlthe chance to nynderstand the language spoken by
Sative speakers in appropriate situations." However, linguistically
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bet i =
theigap -besween st and Ehﬁﬂcltadel is considerably large. In my

opinion, The Angry Valley could be a better choice on the first
rs

year syllabus, replacing Operation Mastermind;and some other book

could be assigned for the 2nd year

If pupils by the end of their secondary education cam

read and enjoy The Citadel, understand its cultural background and

add to their linguistic repertoire by judicious emulation of its
language, they will have done credit to their language education and

fulfilled the objectives stated by the authorities.

The three books given to the secondary school students,
ordinary level, have the same scientific background -- computers,
atomic reactors: and medicine, and two of them deal with
conditions in the same niining country in Wales. The students'ac=-

quaintance with foreign culture is thus limited to the same setting

and atmosphere although the human element in The Angry Valley and

The Citadel is predominant, Students ought to be offered a larger

variety, and considering the preponderance of science in the gen~

eral curriculum, the 1iterature books ought to transfer them to a

different atmosphere, & more refreshing, beneficial and welcome Tec-

reation, to familiarize the student with many aspects of the fore-

eign culture whose language he is learning. This opinion has often

been expressed by students in the Science stream.

AUG - LIBRARY
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ANALYSIS OF ADVANCED LEVEL, BOOKS

A .
quick survey will be made first of the first ang second

year literature books in language schools as a background study

enabling students to cope more efficiently with the third year

books set by the Ministry,

In the selection of literary works for the first and
second years, the teathers at El Nasr School consider the variety

of literary genres: and ages,

Julius Caesar is an introduction to Shakespeare, With

the teachers' help, the students enjoy its historical background
which is wrought into a universality that makes the essence of its
situations contemporary. Students are made familiar with a form
that is different from contemporary English, thus sharpening their
awareness of the language through some familiarity with the con=

cept of language change, This last point applies to Wuthering

Heights as well.

Stories: From Many Lands is an abridged edition catering

to the weaker students., It provides the opportunity for discussicn

of the short story that can be read in one class session.

Avms. and the Man, a play in contemporary prose,is marked

by the Shavian meticulousness about correctness, and it is simpls,

R il and realy The subject, the different views about love and
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is ver i i
war, i ¥y stilumating to young people, encouraging: them to con-

and i C . -
duct long and interesting discussions, an excellent exercise for

oral expression,

Wuthering Heights is regarded by literary critics as one

of the great English novels and students must be given an example

of one., Culturally angd liguistically, its presents the setting of

the nineteenth century, the golden age of novel-writing and reading,

Poetry: Teachers choose what they find most appealing
and appropriate to their classes, Their choice includes different
forms: sonnet, lyric, ballad, etc, They emphasize the difference

from the ordinary spoken and written English by drawing the stu-

dent's attention to poetic licence for fear of blind emulation,

The third year syllabus: is set by the Ministry. Students

in the Arts: stream pursue all their studies in Arabic during the
last two years of their secondary education so that English for

some of them becomes a "content" subject, not so much a language
for communication. Consequently, being out of touch with English

in other subjects in the curriculum, they may find the Twelfth

Night too difficult,

Twelfth Night: The cultural content of the book is too

5 in contemporary allusions: too de=

confusing as the play abound
tailed and locally tied for the student to understand, Some jokes

are made through lines of popular song, references to dances or
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the Elizabethans' attitude to foreign culture. By the time th
3 e

teacherrhas explained the particulars of an allusion, the student

loses interest in some passages,

The language baffles him still more., Puns, metaphorical
usage, & fanciful and elaborate style lose much of their appeal

if they have to be dissected‘beyond‘recognition. So, the student
either skims passages, which is difficult when studying Shake=
speare, or partially understands them, which is equally unsatisfy-
ing, The explanation of the use of distorted foreign words, used
by the two knights, presents an uphill task for the teacher who
tries to sustain the students' interest in the book. Students do
not fully appreciate the literary experience that should be felt

while reading Shakespeare until every detail of its theme and plect

are explained by the teacher.

My Cousin Rachel: This is a novel where incident takes

second place compared to character development and psychological

= - - -!-;
insight, stimulating intelligent discussion, and the student canno

depend on summaries as a short cut to examination requirements,

The cultural background is very interesting., The back-

A : : 5 tane
ground of the upper=-middle class, their relations with their ten
d attitudes;

ants, and details pertaining to social conventions an

particularly in the life of the English country gentleman in the

thirties, are accurately described or suggested. They are empha-
9




The la
hguage is contemporary brose, structurally and

stylistically fairly easy, The 1ittle difficulty the language pre- |

sents on the lexical level is not unwelcome as s tudents enjoy ad-

ding to their vocabulary store, especially as they get involved '

in the fascinating events of the books, |

Poetry: The poetry syllabus is a heterogenous collection
of poems. They do not convey any aspect of culture, but express

feelings that are common to all people, The exotic, superstitious

element in Coleridge is no longer appealing to the school students

today.

Linguistically, the poems present little difficulty.
Poetic licence in structure and vocabulary can be pointed out and

contrasted with the common patterns of structure in contemporary |i

Trouble With Lichen: This is the literature book assigned ';
- - i
to the third year Science students. It is a story of a rich well- |

known scientist and his assistant who separately discover a plant

| (1ichen) whose property is to prolong life. They are too intelli-

I
gent to divulge the secret as- they consider: the social, economic ‘
i

and moral problems that would arise,Finally, the secret leaks: out

and a series of adventures follow as the characters experience the il

dangersof a Public-mgﬂdened by the desire for a longer life,
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Cultural Implications:

1
The background is a scientific

one which unfolds itself in an interesting and intelligent way

within the plot, Culturally, the students often need the guidance
of the teacher to explain all about the Stock Zxchange, insurance
companies, religious beliefs, political attitudes, local and ine

ternational standpoints of different newspapers,etc,

Linguistically, reading this book is most enriching.
It is precisely because of this variety of aspects in culture
that the book is most effective linguistically, Lexically, and
structurally, it is slightly difficult but it offers a rich gamut
of stylistic varieties, and in one book the student is immediately
made aware of style and register, The antigerone is the topic of
discussion in the press (British and foreign expressed in English,
conservative, liberal and sensational), in television reports, in
B,B.C, interviews and announcements, among office employees, among
the peerage; among the police inspectors, in religion (Sunday ser=
mons and funeral orations), in low class cockney dialect, in a

couple's conversation that is more understood than expressed, in

data processing, in scientific register and ordinary, and in every-

day conversation.

The variety of 1iterary works offered in the advanced le=-

vel syllabus is most commendable, but the cholce of books is 2o

always a happy one.
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Twel !
elfth Night and the poetry selections are not appealing

to the student. Culturally ang 1inguistica11y
; 9

the play is too dif-
ficult, Besides, its vocabulary, structure and style are confusing

to students who have not done enough English for some time and
who often nged a lot of remedial work, The poetry is an uninter

85 =

ting medley.

My Cousin Rachel and Trouble With Lichen are wore suit-

able, They offer a richer cultural ang linguistic variety, their
subject matter stimulates intelligent discussion which helps develop

the students' intellectunal and linguistic abilities.

EDITED VS ORIGINAL WORKS: The comparison of the abridged
and simplified versions is an attempt to show whether, and to what
extent, the editor has achieved what Povey describes as ''en effec-~
tive closeness (of form and content) to the original with elinmina-

tion of linguistic difficulties'.

Tn addition to the cultural and linguistic aspects of a
book that have been used as criteria in discussing the set of booka,
I have added length not as & criterion but as evidence of the quane

tity of abridgement, to see how far the absence of deleted portions

detract from the value of the book or whether the short form was

judiciously planned for the benefit of the foreign language reader

Culturally as well as linguisticallye.

) Tale of Two Cities: Corresponding samples of the three
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forms have been selected for Ccomparison, In the orginal, Chapter 7
of Bogke 1 depicts with lavish detail the courtly atmosphere from

which the Marquis emerges in a furious mood ang drives recklessly

= i
having been slighted by the indifference of the King and his
courtiers,

Insight into Culture:

The author depicts with. lavish-
detail the scintillating French beau monde; making social; histor-
ical, contemporgry 9 Biblical and literary allusions such as:"the
Tower  of Babel", "the unbelieving Chemists," "the Dervishes" etc,
Thus it is presupposed that the reader has a full knowledge of
those references to understand the background, meant to stress the
Marquis' rage as he drives back to his castle. The abridged and
simplified forms are spared the description and, consequently, the

cultural allusions are altogether left out as nothing could be edi=

ted from the original‘'s intricate picture.

Vocabulary: The endless allusions are expressed in & Vo=

- {sti Nesnut 1"

cabulary that is equally sophisticated. wOrﬁs such as "essutcheon',
. 2 3 n i 1 1 1 1

"brazen'", "eccleciastics', "transmutations®, "cringing and fawning

are left out in the edited versions. Although the abridged version

is shortened without going through a process of reshaping as in the

i iginal is '""had broken"
simplification process, "had broke' in the orig _ roke

in the two other versions. In the original and abridged, '"deigning"

and "assemblage' become #¢roubling" and "people' in the gimplified,

The vocabulary of the simplified version is within the gg?O_rgpt
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words of the General Service List Of English Words Of The Interim
Report On Vocabulary Select:i_cu:ll}9
L]

Syntax: Long sentences in the original version ars
either left as they are, cut out or shortened in thé abyidge&;
and cut down to shorter easier sentences in the simplified ver=
sion., An example is the incident of the returned coin; In the
original and abridged, it is 8. one-=sentence paragraph of 66 words
tightly knit ip embedded constructions. In the simplified; that
same paragraph, 56 words, is divided into three sentences: one
is a compound sentence joined by and, the second consists of two
co-ordinate relative clauses neatly following the main clauss;
and the third is the same in the three versions except that '"when
his case...'" the part of the original sentence is '"But heooo' in
the simplified to express a simple fact more dramai_;icallyo YHis™"

and "its" are expressed by the more detached "the". The example

reads:

ORIGINAL SIMPLIFIED

Without troubling to look at
the people again, Monsieur
leaned back in his seat and

was about to drive away., He had
the air of a gentleman who had
accidentally broken some common
thing and had paid for it. But

Without deigning to look at
the assemblage a second time,
Monseigneur the Marquis leaned
back in his seat, and was ju§t
being driven away with theoa;r
of a gentleman who hadhaccldzzw
a common thing a ; :
zzélgagzoiir-it; when Lkis ease he wgs.§udden}y d?szurZEg :zwi
was suddenly disturbed by a g?ld cozﬁ f?ilzg }Enothe flo;ro
coin flying into his carriage riage and ringing
and ringing on its floo¥e

Style and Tone: The lavish description in the gingug
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times mocking, disgusted or pathetic, Repetition is made as 5
' s in

the case of "Monseigneur') emphasis on detail as in the chosolat
_ . _ ‘ .
drinking, lists of items or people, and quaint metaphors such as

"the leprosy of unreality", all these do not appear in the abrid-

ged from, The atmosphere stresses the Marquis®’ mad anger, The
abridged form conveys the resulting recklessness in the words:
"'with a wild rattle and clatter and an unhuman abandonment ¢f in-

consideration... till it came to a sickening iittle jolt..." The

lash of the whip and the quick wheels over the cobblestones are in
"rattle and clatter". The simplified edition refers to the esssnce
of the long description in the original more plainly by: "The King
had taken no notice of him, Nobody in the palace had spoken to him,"
His reckless driving is described factually and coolly in an eight-
line paragraph, Then the accident is described: '"The carriage dashed
through the streets and round the cornmers with women acreamipg be=
fore it and dragging little children out of the way., At last, at a

street cornem by a fountain, one of the wheels passed over a little

chilg,"

Dickens's melodrama is evidenced in the original and ab-

ridged versions in the details of t

i ] ud=
the Mlittle jolt"™. In the zimplified, sound and movement are s
nl oo child',
denly stopped by the simple sentence "At last... chil

he speeding carriage stopped by




LEEEEE? £ comparing the length of the chapter devoted J

to this incident, the original is 3600 words; the abridged 720 T

words and the simplified 560 words approximately

The comparison made here reveals that long descriptive
passageslane cut out altogethen'relieving the reader  of the abride
ged and, even more of the simplified versions of the cultural

implications and rhetorical devices that he would not be able to

see through, Culturally, he has lost nothigg because the hardness
of the despotic aristocracy is still there, The afore=mentioned
examples of vocabulary and structure point to a welcome simpli=
fication in the interest of the foreign learner, The original tone,
the author's deep dislike of the Marquis, in each of the abridged
and simplified versions remains the same, bu? without the exagger~

ations evidenced in the lengthy descriptions.

The next set for comparison is narra#ive,uChgpter-l5
(part II) in the original edition, half of chapter 9 in the ab-

ridged and chapter 10 in the simplified, relate the unhappy lot

of Gaspard who had murdered the Marguis.

Cultural Implications: The forqgrounding is typically

Dickensian, presupposing the readen's knowledge o? referencea?

explicity and implicity expressed in mythological, historical,

literary and Biblical incidents as in the line "no vivacious Bace

chanalian flame leaped out of the preased grape of Monsieur
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BELETEYSEARIUBSIOL A style redolent of the Blblleal bl
barables: as:

in references to past experience
» Such as the stori
leb of Damenes

and Louis XV, These are altogether missing in the abridged and

simplified versions; they set off chkens%s rhetorical devi
i lces

which are unnecessary within the limits of edited versions

Vocabulary: The original does not display much diffieult

vocabu}ary perhaps because the content is the discourse of a road-
mender, The abridged, however, leaves out words such ae "infallible
resource and indispensable entertainment™ but keeps "impelled for-
ward by the butt ends of the muskets!". The simplified version has

neither example nor its equivalent., The original and abridged have

"spectre'" and "tomb' in the simplified they are '"ghost! and igrave'!.

Syntax, Style and Tone:s The syntax, style and tone are

closely intertwined in this selection, In the original and abridged
versions, the readmender tells his: tale using the simple present,
thus heightening the dramatic effect; it creates an ominous feeling
of an impending doom that shall befall evil-doers. The past tense
is used when Dickens narrates how the roadmender wishes he had give

en a false description of Gaspardo The digressions and appositives

that are forver interrnptingfthe flow of the tale in the original

are an example of sympathetic circularity 1inkin$fSPeaker't° lise

tener (and eventually readexr) more closely. These are very few in

the abridged version, fewer still in the simplified. The narrative

$ detach=
in the simplified book is in the past tenseéj it suggests a de
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ment S0 unDickensian,

Length: The original 4400 words are cut down to 1100 4

the abridged, whereas they are 1300 in the simplified - the sim
plified version includes an incident that the abridged form‘ cons
trained by pruning, not simplifying., could not include and still j

keep within the set proportions of the form,

|
Simplification here is beneficial to the foreign learner ?
who cannot fully appreciate Dickens’s rhetorical devices. The refer-
ences to mythological names and modifiers, such as "Bazchanalian',
to literary quotations such as "pressed grape'" or the use of a g
Biblical tone would confuse the student., Moreover, he would not be
able to account for ths use of the present in relating a past ex=
perience, But Dickens is there when he makes the story=-teller ges-

ticulate the incidents, and the tale never lags, but rather holds

the reader's interest till the end.

The third selection deals with Lucie_Manette_as she stands

in the street within the shadow of the prison from which her hus-

band might occasionally catch a glimpse of her.

Cultural Implications: From the three versions we are eX-

31s about the feeling of the mob against i

Pected to know all the deta
| tion and that "Death" is
: the aristocrats, the motto of the revolutlo .

ioni de of
the addition made by the implacable revolutionists. The code
s also characteristic of the timess

{ address in the three versions n
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it is desc?ibed in the original ang abridged forms but t in th
not in the

simpli fied.

Vocabulary: The level of difficulty in the original and

abridged remains the same. Deleted portions are made on the basis

of repetition and redundancy rather than difficulty of’languaée
whether' the lexical or structural aspects. Changes are made in the
simplified: "resolutely" is ”firmly"; "grief" is'"fear and anxiéties"

ngeccosted" is ''greeted" and "sawing" is "cutting'".

Syntax: Structurally, the passage is made more suitable for
the foreign learner., The opening sentence is "One year and three
months"; the simplified adds '"passed'". The original contains no
example of exceptionally difficult structures as it informs the

reader of one incident after another without much comment,

Style and Tone: It is in style and tone that the differ-

ences appear. In the original, the chapter begins with 2 flesh-
creeping description filled with a bitter humour of the nature and

energy of the guillotine. X substantial part of this description

is cut out in the abridged version, w;th the result that the at-

i i is i in the sim=
mosphere is more pathetic than morbid.. This is reduced in

e=line paragraph ending with "Liberty,

plified edition into a twelv
_ : at chills the

ath", a choric utterance th

Equality, Fraternity or De

tale in proportion to its length in the three versions respectively.
3 i d expressed in
Here a conversation is under analysis, cOnNcilse, & P




SHGLES

.. 50 SV b :
shat Bernstein” — describes as "highly coded", ready mage terms or

phrases in a well-organized Sequence, This is eévVen more strik;
ing as
| Lucie Manette adopts the mode of address Prescribed by decree am |
ong

the revolutionists. In the original, this verbal eéxchange, which is
?

only ostensibly a form of phatic communion, continues persistingly T

} till it unnerves Lucie, who shudders more as she is made to imagine

| the wood-cutter's saw doing the work of the guillotine, In the a-

} bridged, this is shortened; yet the reader infers as a certainty that
| the wood-cutter will eventually denounce Lucie. In the simplified ver-

sion, the conversation is shorter still, giving only a hint of the evil

that could be its outcome. Consequently, the book relates only how the |

wood-cutter shows little Lucie his saw, his "little guillotine" ac-

tively chopping off pieces of wood as if they were heads.

Length: The length of each of the three versions shows that
unnecessary repetitions are left out in the abridged; and much of
the dialogue is reduced to its essentials imparted to the reader in

narrative form, The original is 2400 words approximately, the abridged
1500, and the simplified 940.
atmosphere in

The shorter forms lack the intensity of the

- ithin the
the original, but portions had to be suppressed to keep Witiifi-

mains essen= - |l
Proportions designed by the short form. But the tone rema: ; - it |

Hally tpe same, _ | i

9 j Collins's
i d Prejudice: The two passages selected are
Pride an y s

.
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dos _ |
proposal to Ellzabeth, and Elizabeth and Darcy's co ?

Dversation in
‘ Chapter 11 in the original,

Collins' S proposal is regarded as one of the most comige

ECepesi:nFinsliah llterature] the slmpllflcatlon Process keeps it

|
amusing, but it is no longer a masterpiece of comic art, a

Cultural Implications: Culturally, in both versions the

f reader  is expected to know about the set-up of the Protestant Church.

where a clergyman has a certain statusy a number of social oblji-

gations in the parish,.and he can marry -~ a fact that most non-

Christians do not know. In the original version, Collins calls him-

self a clergyman, whereas "priest" in thg simplified may strike

: the reader as odd in a marriage proposal., The whole event of the

| merriage proposal (excluding the comic element) sanctioned by the ﬂ
parents' previous approval wi;l appear in different lights accord-
ing to the social conventions of readers. The original version men-
tions the patronage of the rich country gentleman (here it is a
lady) reffered to in Collins's relationship to Lady Catherine, The 5

simplified does not stress it, but it is mentioned in earlier f

chapters,

Vocabulary: Lexically, the difference in the level of

the con-
difficulty is not marked; it is the expected outcome of

i ' i in form" il
densed form, For example, instead of "made his declaration J it

f Mr. Collins’s !
We get "formally made his proposal’. Typical examples O :

s "your fair daugh- .ﬂ

|
|
|

', such a
Vocabulary are preserved' but not repeatede




tor Elizabeth!, amiable! and "honoypn

s but not "reckon"g"motive"‘
nesteem' s "purport of my discourse"9 "ere" ang "quitt d"‘ :
ea’,

Syntax: Structurally, Collins's long sentences § o
- i - n e

original are reshaped into easier and shortep sentences, Long
0 sene

tences with heavily embedded or paranthetical clauses go not a
pa

pear in the simplified boock., For example:

Original Simplified
But the fact is, that being, As T am to inherit this
as I am, to inherit this estate estate on the death of your
after the death of your honoured honoured father I resol?edJ
father (who, however, may live to choose my wife from among
many years longer), I could not his daughters,

satysfy myself without resolve
ing to choose a wife from among
his daughters, that the loss to
them might be as little as pos=-
sible, when the melancholy event
takes place == which, however,
as I have said, may not be for
several years,

Yet, in the simplified version, the sentence, "Elizabeth

would not oppose such a command, and in a moment's‘consmderataon

made her realize it would be better to get it overs and =0 she sat

down" has two uses of 'would' which are confusing to the reader of

the easier form,

[ i matter
simplified version has all the

Style and Tone: The -
14 not adhere to the de=

Needed for a smooth, flowing dialogues but cou

the pedantry that makes Collins's

tails, the parenthetical clauses,

ng tone toward him.

The repetition

8tyle,and Jane Austen's mocki




. ﬂ%
I

Mr, Collins: makes to confirm op 11 s tpa
te what he meaps «
. S nﬁ_ln his

| . self)." He dwel i
(1ike my e ls ecstatically on Lady Catherine's agysi

i her very wo ici ..
repeating : y words, even to noticing the exact time they |

were uttered, "while Mrs. Jenkinson was arranging Miss de B
- de Bourgh's

footstool." But both versions stress Elizabeth's: suppresseg By
aughter

at Mr. Collins's stupidity,

Length: The original version is 1460 words: approximately,
the simplified 272. This is significant in sgowing‘that all the
details: that make up Jane Austen's comic irony are not there, We
laugh while reading the proposal in the simplified version, but we

never go to it again and again to enjoy Jane Austen.

The simplified version leaves out phrases that are cliché
expressions of Mr. Collins, and complicated long sentences that are
examples of pedantry and tautology, but this is for the benefit of

the foreign learmer as he may imitate them if he reads them,

The next passage for comment is Chapter 11, It is not pos= |

sible to compare it here with its simplifed version as I have done

is altogether left out in

With the previous analyses, because it

the simplified version. This passage has been chosen to indicate
edited version, has

what the foreign learner; or the reader of the

Bissed, | .

i i fine |
Cultural Implications: Culturally, this passage 15 & :]:




escribi i 3
example describing indoor entertainment as it used to be and til11
: i

Zecenidy Was: pursusd in British, American, European ang Egyptian
homes as well, before the invention of television, Tea (éoffe r
: S e o

chocolate in other settings) here is taken after Gnnsry ot
-9 &

card-table could be sugzested only when it is over, Reading ang

music were favourite forms of pastimes, Conversation is the enjoy-

ment of the more intelligent,

Syntax and Vocabulary: The reader of the original is
acquainted with the well-balanced sentences, the perfect choice of

words such as the distinction made between vanity and pride,

Style and Tone: The passage has the caustic irony and

the skilfully contrived dialogue that are a fine example of the

author's wit and sense of fun.

From the literary point of view; the reader of the sim=
plified version has not experienced the author's perfgct delinea~
tion of charactery;and her detailed and applied technique culmi-
nating in the words "I hope I never ridicule whgt is wise and_goodc
Follies and nonsense, whims and inconsistenciesg do divert me, I

own, and I laugh at them whenever I can.'

The passage is not too difficult for the.foreign reader,

; i @ an
for he could appreciate its intellectual qualities, if he were

i - it i ith the
educated adult, but it is too sophisticated to fit in wi

rest of the simplified version.
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COMPARISON OF EDITED VERSTIONS

A survey of the simpljies i
plifieqg version A =

: of Pride and Preiyqs '

———_—2U Irejudice

veals that the criterias followed in the |
] Process of simplifica |
H= =1 !

tion are not observed in all works, In A Tale of Two Cits &
——LV1l€e8; the

s While re=
maining interesting regarding atmosphere and flow of events

9 and
the structure and vocabulary have been made easier
3 a

In Pride ang
Prejudice, the simplified version could have been written by Jane
Austen herself. Perhaps this is due to the style itself; it has
classical bareness and strength, and the descriptions are reduced
to essentials as long as they do not form an integral part of the
novel, Thus the original is already sifted; the balance and sober
serenity do not leave much to editorial clipping or reshaping. The
author has preserved Mary's obsolete style -- "Far be it from me,

ny dear sister, to despise such pleasures," (p.85). Here the teach=-

er should guide the student to the significance of Mary's narrow-

mindedness and pompousness.

A survey of the simplified-' edition of Pride and Prg_j_uda.ce

Will disclose constructions which have been excluded by West, such
8 the use of 'the latter'-- "Miss Bingley moved eagerly to the
Piano, and, after a polite raciuest to Elizabeilzh to lead the way v
"Bich the latter: declined'; she seated herself," (page 29). In Spl'f;e
| der surely thinks twice before decid-

of the perfect balance, the rea




{ ] b
ing whether 'the latter' ig Miss Bingley or Elizabeth, Balance is

again preserved in the initial sentence of Chapter 17, but it can
hardly be recommended for learners as an example they coﬁld imitate
without revealing an old-fashioned flavour - "Mr;.ngﬁet having
waited in the hall for the end of the interview no-soonéf saw
Elizabeth open the docor and with a éuick step pass hé;-;éwaréa

the staircase, than she entered the hregkfastmrcom and congratue=
lated both Mr, Collins and herself." (pp.49-50). The same conjunce
tion starts the sentence "But no sooner had the officers left that
a glance from Jane invited Elizabeth upstairs" (p.52), The initial
position of 'no sooner' necessitates the inversion of auxiliary
and subject, an uncommon construction in language today even if it
has the conservative flavour or licence of the written word. Long
sentences with embedded constructions are also found =-i"She re-
membered also that; till the Netherfield family had left the coun-
try, he had told his story to no one but herselfj but after their
removal, he had discussed it freely, although he had assured Hex

that respect for the father would always prevent him from exposing

the son," (p.BO). The advanced learner is expected to have mastered

all the basic structures, but how will he make out "and while Me= .

they would be going there

ryton was within a walk of Longbourn,

forever," (page 81) ? An example of a long structurally difficult

o it is 55 words longs with a participal

sentence is on page 963

phrase initially posited with embedded adverb clause + compound

= 1 d?
sentence (made up of main clause with noun clause obj, of 'foun
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and. relative cla . )
use + main clause with introductory adverb c¢lause

and embedded relative clause):

"Amazed at the alteration in his manner since they last
parted, she found that every sentence he uttered was increasing
her embarrassment and, as every idea of the awkwardness of her
being there returned to her mind, the few minutes in which they

continued together were some of the most uncemfortable in her life.”

In summary, the editor has pressrved the original tone
of the book, evidenced especially by the style and syntax as this
general survey has revealed. He has not left out any character or
significant event, but the details that make Jane Austen's art are
not all there: we laugh but not as heartily as when we are reading

the original. The foreign reader has experienced the art of a welle

made plot: and a clear, turgid prose, then conservative activities

of the English upper middle class in the 19th century, and the

deep insight into character that have earned the book its univer=

sal appeal. He has enjoyed the novel as an example of good litera-

ture but has not known how dearly Jane Austen loves a laugh.

Meg. "Avrris Goes *n Parig is a

Mrs. 'Arris Goes to Paris:

modern book (published 1956), Its people 1live in the cities we live

in today. The story tells of the adventures of a London charwomax

who saves up enough money to buy herself a dress from Dior.

e original appears in its abridged form

Chapter 9 in th
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ey 89520 It shows Mrs. Harris accompanied by Natasha going to

!
: L
Andre Fauvel's home, and the enjoyment ang feelings of the three

of them.

Cultural Implications:

Culturally one needs to know a
great deal about Paris ang French life to visualize every item men-
tioned. Paul Gallico overdoes the details of food ang entertaine
ment to emphasize the bewilderment of his heroine; a daily char,
overwhelmed by a life that was once altogether beyond her orbit
except when she flicked the pages of some unwanted magazine.
Apart from the use of French words, Gallico presupposes his reade
er seeing Natasha's "shorty little Simca negotiating the traffie
rapids of the Etoile and then sailing down the broad stream of
the Avenue Wagram bound for... No.18 Rue Dennequin.'" The abridged
cuts out the kind of car, its make, the traffic=congested square,
the broad street that branches off it. The paragraph containing a
variety of meat, sea-food and chicken and the wines served with
each, the chocolate cake and its liqueur is altogether deleted in
the abridged whose reader msy not be a Western gourmet, Paris by
night and the early breakfast at Les Halles afe described in the

original; in the abridged there is only the mention of a boat ride

on the Seine by night,

The vocabulary is equally suited in propertion te the
two versions. The note on the gseries reads: '"In the Bridge Series

words outside the commonest 7000 A Teacher's Handbock of 30,000
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Words have usually been replaced by commoner and more generally

used words., Words which are outside the first 3,000 of the list

Ereyezpialned inte glossary and are so distributed throughout the

book that they do not occur at a greater density than 25 per run-

ning 1000 words,"

The original is not difficult, but in a fit of enjoy-
ment of the story, the author indulges in metaphors, idiomatic
expressions and coined epithets, such as '"megotiating the traffic
rapids","well-fed Pussy cat face! "beefy naiads", "dead pigeons',
"Bang, bang went both barrels" and '"the politico'", These do not
appear in the abridged form, "Disheveled", "smudged", "ravenous',
and "in her state of repletion'" become "untidy", "dirty", Yhungry',
and "filled with good food"”, The abridged retains words such as
Nencountered","heralded" and "environment'. Difficult words are

explained in footnotes. Many French words appear such as "entrez"

in both versionsg but "paté de foie gras", "charcuterie', '"poulet

de Bresse" and "batean mouche' are only in the original,

Special mention must be made of Mrs:; Harris's London cock-

' 3 " T4
ney dialect. The original has "garn", narfter’, '"me friend","sarn’t

3 ]
and "ducksie", and all initial "h's" are ommitted as in N Yere,

tere', The abridged form, considering the foreign learner, has only
L 3

eErRch) Ll BHeiy s B trying to keep the atmosphere
carie 9

£ the charwoman.

evoked by the presence ©O
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Syntax: The Syntax shows no evidence of difficult come

plex sgntences even in the original, Leong sentences are usually

a series of co-ordinate sentences, as when Natasha thinks with
- l4
nostalgia of Andre's background, which would include details lefd

out in the abridged. It is usually in such examples that sentences

are structurally controlled,

Style and Tone: Nothing is lost of the original flavour

of the book by its abridgment, Th

]

editor still keeps some of +
enthusiasm of the author as he relates events, evidenced in Fauvel's
stammering excuses as he welcomes Natasha or az he repeats ths
thoughts in Natasha's and Fauvel's heads, The author's display of
the sophisticated Pariaz 1ife is more controlled in the abridged,
Coined epithets bring author, reader and pretagenists closer as in
the use of "wispy eyes" and '"the well-fed pussy-cat face', In both
versions, Natasha and Andre speak with the correctness of a French
learner of English, adding some French words, Mrs. Hareis uses hev

cockney dialect which is modified into colloquial language in the
abridged,

Length: The original is 2460 words and the abridged ver-

i This i ignificant as it reveals that
sion 1860 approzimately. This is signific

=

Sl

tt t ertaining to Frenc
only details have been omitied, as hose p ning

Sinec

This book is of special interest as the foreign readeér
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is ushered into a new culture with the heroine of the story
¢ 80

b e i a s
that, by sympathetlc imagination, he fdentifies himsels with her |

He has experienced French life through a Britisher9 who is as timid H :

and blundering as he is, as she steps into a new culture i;

| It is interesting to note that Dickens's abridged ver- i

sion 1s more dificult than Paul Gallico's., The reason is obviously |

because the originals are very different. Moreover, Gallico's ori-

ginal vocabulary has been considerably simplified whereas Dickens's

remains almost the same,

.The analysis of the edited versions of A Tale of Two

Cities, Pride and Prejudice and Mrs, 'Arris Gees to Paris against |

the originals has revealed the following: 1
1, Linguistically, abridged and simplified versions are come
mendable reading conducive to language improvement. The
language is not reduced to short, stunted sentences that
| - - L3 ' ] & - O th t?"
. will impair the learner’'s acquisition., On e contrary,
they offer some difficulty which the context may elucidate.

Coupled with his interest in the plot and its narrative |

techniques, the student's memory will retain words, ex- ;}

pressions and structures which he may not have come across

before. A story is & coherent whole in which semantic and I
L & |

structural units are retained better in the memory than i

ner and more precarious neighbourhood of the sen=

the thin




Portions of the original texts that have

been pruned -

for abridged versions and re-shaped for simplified ver-

sions would have had a detrimental effect on the target

language of the foreign learner, These are the lavish de-

tails often thick-coming ang tautological spreading through
classical, topical, contemporary, social and cultural ale
lusions, obsolete English, dialect, idiosyntactic consiruce

tions and implied meanings that are all too complicated

for the foreign learner, who will be intimidated and stop |
there. If he tries to boPy them he will produce a poor or
inappropriate imitation.,
2s Culturally, the examination of the abridged and simplified
texts reveal that they have not destroyed or left out the
| social, historical or cultural background of the original.
' Specific cultural references are of course lost, especially
| what we may call subcultural aspects as Mrs. Harris's cocke .
ney origins and language or the enthusiastic appreciatiocn
of french cuisine. I think these are some of the bonuses of
reading the original, but their absence in the edited ver-
sions does not detract from their suitability in fulfilling

|

!

J 1 X 3

| the Ministry objectives with regard to cultural orientatiocn,
! rner is easily oriented into the cul- i

Thus, the foreign lea




competence,

The literary experience the foreign learner has had by
reading the abridged ang simplified versions is adequate
in proportion to his language competence. Dickens, Jane
Austen and Paul Gallico are still there, The tone of each
book has not been disturbed.

It goes without saying that simplified versions must be
given before abridged versions, Yet simplified versions
must be examined first before being offered to the foreign
learner; they are not all of the same level, This also

applies to abridged books., The abridged Mrs. 'Arris Goes

to Paris is to precede A Tale of Two Cities; and the

simplified A Tale of Two Cities is to be given before

Pride and Prejudice., Later the student will eventually

be led to reading the original as the Ministry objectives

recommend,




CHAPTER v

SUMMARY AND RECOMMENDATT ONS
SUMMARY

Literature offers the foreign learner an intellectual corpus

that adds to his experience, enabling him to recognize the pattern of

life of the the speakers whose language he is learning, This reinforces

his language learning, for linguistic forms are contextualized against

the foreignﬁbackground—mcither Physically or through the vision and

attitude of its native speakers--and he sees language in actual

use,
According to the majority of ESL/EFL specialists, these are the two
major contributions of literature in a language programme, The foreign

learner's interest in the subject matter literature presents is the
motivating factor that makes vocabulary and structure meaningful., The
gultural setting acquaints him with the connotations of words, and he is
thus able to chdbe the appropriate item for the concept he wishes to
express. The spectrum of language practice extends from the most
Pragmatic use to the highly aesthetic, reinforcing the learmer's

concept of style and register., Literature develops the learner's
intellectual abilities, imparting knowledge in the language which, as

the learner reads or listems to, he will internalize in the same language,

While literature presents the students with the culture of the foreign

: ienifi features
language in which it is written, it alerts him to significant featu

- S f both.
of his own culture, and eventually sharpens his awareness o

T




The M ; "
€ Hinistry objectives as stated are in perfect agreement
with this role of 1iterature,

but some aspects of the syllabus and

examinations, asidescribed:in Chapter III, are at variance with each

other. While literature offers an all-embracing field to corroborate

what the textbooks teach, the Syllabus is deficient in the premature

chanelllng of arts and science, and in examinations, where students

can depend on translations. The advanced ievel examination by limiting

the student once to superficial and once to intensive knowledge of the

book contradicts

Simplified and abridged versions of literature works
not only adequate substitutes for their originals in foreign language

learning, but are a most judicious choice. As the edited versions are

not of equal appeal to students, they must be chosen carefully to provide

the literary experience in a language programme, While the essential
cultural features remain the same, the deletions and simplifications
made can afford the student material that is linguistiecally within his
scope, Edited versions are particularly appealing to the adult learner

whose intellectual knowledge wannot appreciate children's stories,
RECOMMENTATIONS

i the
Various critical remarks have been made throughout

———

£ literature in Egyptian

an effort to formulate ~riticism into

Preceding chapters concerning the ;géch}ng o

schools. The present chapter 13

P 5 areas of concerm:
specific recommendations which £all into four major

the near-native level of attainment that is expected,

may be
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E
|

a. What

can literature be €Xpected to accomplish?
i & |I

How ca i
n literature best Support the language Programme? ;h

Ce What 11ter§§§‘se1ectiqns can be most beneficial? T
How can literary selections best be taught and tested? |

- —

a.l. Literature in an EFL Programme is expected to acquaint .

the reader with the culture of the foreign language., By adding to his é

store of experience, literature is educational in a general sense
g

widening the individual's scope of Vision, refining his attitudes, and i
developing a sympathetic imagination through which he wiil perceive more

readily another's point of view,

a.2, Literature should familiarize the reader with another
| system of behaviour by which he may become more conscious of his own,

It promotes the reader's acquisition of the language he is learming.

b.l.. The literary work must be appealing so that it motivates
the student reinforeing language learning. The reader or listener, con-
centrating on the work will learn, as a by-product of his interest, the i

new lexis and structure.

b,2. Literature must expand the student’s linguistic re- !
(] a

pertoire, It offers the background where lexical and structuzal forms |

are rehearsed randomly and in a greater variety.
b.3 Tﬁ;ugh literature, the student can be made aware of the i

. s ing. The lexis and
cultural and literary context which determines meaning 1




helpful in trenslation, where the literal equivalent alome is rarely |

[
a correct rendering of the meaning, |

b.4, Literature should enhance the student'®s awareness of l

various registers and styles in Speech and writing, As literature r

displays a variety of experience touching upon many aspects of 1ife,

it is expressed in different styles. Literature will alert the »eader
to the importance of selecting the appropriate word, stucture and style |

according to situation, He will do this with more facility when he has

encountered parallel situations in literature,

c.l. A literary work must be appealing to the student with

regard to his age and cultural background,

Co2, A literary work, besides rehearsing the lexis and
structures already learnt, must add to the student's pool by introducing

new linguistic items, These must preferably be phrased in such a way that

- to guessing their wmeaning. [
the student's actual store can serve as a clue gu g

¢.3. The language used in literature books, as the Ministry I

Operation Mastermind as an

objectives also state, must be life=like,

: At ives |
example does not meet this objectiv ‘

4 It follows that the literary works must be contemporarv or
c.le

. : inning and
presented in contemporary English., This applies to the beginning

intermediate stagese.




play or novel,

Although the advanced level can be given works of an

earlier period, archaisms, obsolete constructions, poetic license

? " 9

allusions referring to a certain age in the past are to be given in

shorter works.
Cuba

Narrative and drama in Prose are most commendable,

The incidence of language used outside the classroom is more frequent

in these forms,

C.7., The literary work should focus on human relations.

No distinction must be made in literature books between the Science and
Art streams, and the curriculum must embrace a variety of backgrounds
for all students, Specialization in language at the school stage is
premature, and may consequently bleach away what little English the

-student has learnt.

¢.8. There must be no appreciable gap between the level of

difficulty of one book and the next. The best plan would be to start

literature in the second preparatory year at least, and this will gradually

lead the student to enjoy and benmefit from The Citadel in his last year

at school,
d.1. There should be a clear articulation of the objectives,
L - e

. ies fo effective
syllabus and examinations, and teaching methodologies for any
Il

contribution from literature.




Literature in Secondary schools must be given

primarily to foster in the student a love of reading rather than
the necessity of preparing for an examination, Consequently, more
3

than one book could be set, or term marks in promotion forms

(first and second) be allotted for extra reading,

d.4, Dealing with intensive reading, the student must be

guided to pick out the salient points himself, see how they have been

illustrated, and especially how they form a coherent whole, In doing

Sso, the teacher must appeal to the student's cognitive abilities.

d,5., The unity of the literary work should be stressed. The
Presentation of a text must be made as a Qhole. If it is a fairly sized
poem or short story, it can be read in one lesson. A longer work ecan be
introduced intelligently so that while reading the student will discover
how every aspeet fits that whole picture he has been given., In doing so,

a8 teacher must minimise explanation of details or words,

d.6 Examinations must be revised so that questions test the
[ ] L ]

. ifications state
Student's "digestion and appreciatlc)n"l as the SPBGlflﬁatloﬁ ?

- lation.
Tather than his knowledge of events, which he can get from any trans

: 1 i P P <

the objectives of advanced level proficiencye.




i
|
|
|
I
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7. : :
d In examinations, there must be no disparity in levels

of difficulty between one question and another, as regards the content

and length of answers expected,

d.8. In TEFL, the teacher must be fully acquainted not only

with the culture of the language she is teaching, but with that of her

students as well. In this way, through contrastive analysis, she c¢an
bring home those culture-bound features of the language. VianamLopezsz
presents an interesting pedagogical model whereby the teacher,beginning

with the foreign student's native culture, can lead him gradually to the

53
culture of his target language,

d.9, The literature teacher must be well read in linguisties,
Sa - - - -
Halliday urges this point as a necessity in analysing literature as the
art of language. In this way, she "can show what selection the author has

made from the resources of language,'

- " "
d.10, '"An inspiring teacher would use any material with success,

and "ideally she should link literature to the study of vital problems in

. 55 : i impart the
societies,” as stated by Eldrec Jones - In this way she will impart

many aspects of cultural kmowledge expressed in a variety of language.

a » o (11
Thi s at "4 involves other disciplines,
is affirms Halliday's view that literature

and the teacher is then "the only specialist who can drgy Hoethte g

o i i a work
domains of experience, organized and unorganized, that lie behind

of literature,"

56
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d.11. Besides pedagogical ang linguistic Preparation,
the teacher of literature to foreign students must have that
tactfulness and self-education "to realize that method has to grow

out of the nature of the work being done."57
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APPENDIX

OBJECTIVES, SYLLABUS, AND EXAMINATION OBJECTIVES




EIRST FORRIGN LANGUAGE

——==4 ¢ ENGLISH

bjectives and Svlle EESS7 e
by b lbweconda Stage
ndectives:
fojectivest

l!' In koeping Wlth the general Ob 7 e

Lcountry, the ultimate ainm of teach§§§t§L§§i§§ Jgicatilon in the
\gtudents uo_cgmmunlcate orally and ip writin ? Yo enable thg
foreign culture, t0+c°nVQY_theirs 70 others géndotunderstand
gith scme Of the latest Sclent.fic, 1j_terai.:;. by g Keep Pace
findings. By the end of this stage, the il Moty echnological
o be able Lo do the following: 8 exXpected

ks Undestand the langua e as .
in appropriate Situat;;.onsg spoken by native S8peakers

| - 2. Use the language Patterns

: orally an :
& way that native speakers can wnqewsrc o P6TUlly, in

5. Read what native speakers have writt 2
understanding of the intended ideas,en with full

! 4., Express his own ideas in writing, in a wa
!' speakers can read and clearly unciarstand.,y rhat uavive

_ 5. Translate passages from Englieh into Arabic, and vice
VErsa,

|

It should be obsexrved that knowledge of grammatical patterns,
jorrect pronunciation, and vocabulary items are only a wmeans to
nderstand and express meaning and ideas. To achieve the above
bjectives, the follewing prodcedures are recommended:

Fa) The students should be encouraged to utilize their knowledge
| of grammar, vocabulary, and pronunciation to understand the

Spoken language and discover the ideas the speaker wants to
[ convey. They should know how to ack for a repetition or
i 4 rephrasing of the statements of the speaker. They should

also practise note—taking.

b) The students should be asked to practise oral reporting,
oral summaries and debates on the materials they have
learned. They may be encouraged to speak from prepared 3
‘:'ritten notes, and answer the questions of the audience an
eacher,

) They should gradually practise reading original matorial
dn liter ,gand scilae;ntific fields, with 08‘3;}3 aﬁdmﬁiaéﬁe
f%anding. The general meaning is wmore 1lupor é}lﬁe el
Significance of individual language itemgid Sdoally
reading and accuracy of understanding sho &

lncrease “hroughout ‘the stage.

: to express theilr own
?d) The students should have °pp°§231§§ﬁ§?.c, anc};‘fpbusinass fields.

ideas i i r
8 in writing in literaxry, ages with the help of

?heytsggﬁégwﬁganiiigg shovgv them dﬁggxi'gz'nt ways of expre
‘08 the samg ideas in English and

é

" 2 ill have
vagyd'ﬁhe end of the secondary aggaggéugﬁgrigaiﬁiﬁugh the follow=
b .o Yhe most frequent langu

&‘_’ti’fitiea:
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peading the prescribed books

() ritings as Steps leading +ona aciudin

ward U-Dderg 8ilmplifigg

Standing original

practising short talks discussi
@) within the language _Pa“éterns legg:é.and conversationg .

5 Writing short compositions, conversations,

and business letters, friendly letters

sweri S ific ard general : L
() Answerilig pecl : General questions on '
( abl‘ldged Comprehgnsa-on pa5§ages to show the gitﬁ;ﬂ% igg l.

standing of key ideas and important details, i

practising the usage of cowplex sentences, tenses
grampatical patterns, in weaningful si‘aua’t’:ions.e ATt

¢) Translating from Eng]_.is]; into Arabic, and vice v i
(6) gatisfactory style kéeping ideas uncﬁanged-_ @ versa in a

G e 50 0 5880 900900 0ae

Secondary School Syllabus

T S S S Bt e T et S s e S S e B - e S W .

First Year

Readings: .

Reading aloud and silently of sui*t;able prose¢ and verse ‘
selections, as well as simplified fiction and plays. '].Jho road-
. ing lesson may include other activities such as summarizing,
anSwering questions on the reading material, practice of patterns,

dictionary work, etce. |
Oral Works:

1, Discussion of the reading material, and of topics related
to it.

2, Summarisming passoges from the readers.

3, Conversation on general topics.

4. Answering questions on comprehension passages.

5 Oral drill based on the new vocabulary &and structures.

6. Play-acting. | . r
7+ Recitation.
.-—_'"‘"-—-.- 't?h.ﬂ
; ) ; ructures learnt in
Revision and systema‘b1zatln§rogt*szg:1tion to drilling the

Preparatory stage, with particul a bo,
Students ?{3 theggxtoper usages of the followlng

L' The Noun: regular and irreg
0 The Adjective 3 position, comp
G 1o Advelrb: kinds, comparison
Statements with verbs "go be " and
2 Statements with other VeTrDee

The simple present tense.
The éimple past tensSee

ular plural formsSe. 2
arison of ad jectives. »

of adverbs, PoO8 ition.

wso have "e




Negation and verbs that us:é the shtsrt &
: ened

10 .
“"  phe present continuous tense I-form of "Not"

’Ji;: The past continuous tense.

n puture forams of verbs.

e 'I‘Ihe present perfect tense,.

s The past perfect tense. '

I pctive and passive voice.

19, capital letters and punctuation marks.,

hs, pirect and reported speech.
: commands y and roquests ). (statements, questions,
The conditional.

10,
friten WOTK: should include:
i Answering questions on the set books

. L,anguage exercises based on the grammar 's 1labus, and
<93 . _ ! )
on idiomatic structures introduced in the reading matter

B Answering questions on unssen comprehension passages.
4y, Paragraph building. Tt

5, Gulded and free compositicne

6o Note~making. |

7 Retelling andl"'summariziné;.f 8) Letter-Writing. '
Translatiion: |

Traz;slation of short passages, 8een and unseen,; from English
into Arebic and vice VeIrsa.

——-—H——-..-

——--——-——.—.-—_-———-_-—-...—uu—_.-———u—

Raading:
, Students should practice D

Types of reading:
Reading aloud, 5ilent reading,

and assigned readings.

Reading material: bias
Mat +nis stage should D¢ of a literary basis,
erial chosen 07 e = interest and environuent,

baking into : : ts!
consideration the students _
and introducing them GO the gultural packground of the native

Speakers of the langudges
Oral Work: |

- Add to the types rec
l,  Discussion of the resd

| ¢ Deduction of the meaning
z‘ ' Dictionary worke
5 Li nsione

Shep s CompIEpe and acting of dranatized

o 8y
Conversation KSe -
- passages froél T {bod BOS.=s

he First Year:

ommended for ©
1 and general topics.

ing materia
from the content.

=3 = | i

oth intensive and extensive readinge. '




Note~uaking. ’ | 2
Summarizing. |

g: Recitgtion.

orapuar: Add to the First

yore advanced exercisgs

Y‘%’&I‘ course:
1o on Tenses.
p, More advanced eXeroises onp Active and pas i
% special usages of verbs "pg O “Tz ve Voices,

n ¢
y, Special uiagaes Of verbs "aoulg May, Mi s
will, wouid, muet and Qught u,’ © v W18BY, shall, shoula,
5, The usage of the different conjunctions
fritten Work: 2

o o e A B S0

2, lLanguage exercises based cn the grammap syllabus
3, Comprehension, unseen bassages, )

4, Free composition, Je¢ Note-making &

% | Summaries,
7. Letter-Writing,. 8. Procis—-writing (in the 8econd half -
of the school year), - i
NiBo s 1
Students should be encouraged to submit e88ays on their homg- _.
free~readings. ; '

............. : |

Frow English into Arabic, and vice versa, : I

S S S T P S e S Gy M G S S S S S — - ——

teading end Qral Work:
The same as in second Year, Arts Section.

amnar: Should include:
) Intensive revision of the second year Syllabus.

.:) Words often confused.
) The Usage of. prepositions in idiomatlo structures.

|
|
|
. |
) Direct ang Reported Speech.(More advanced exercises). {
|
1
P Prefives ang Suffixes. 6. Simile and Metaphor. ‘{

'!HEEEH Work: ; i
sides 1 ar, Arts section ]
-“°taBeBldes the types recommended for the second yeaxr, ; |

; “laking is introduced herae. .
anﬂl&tion: : ‘
® saila as in the second ¥ .

ear, Arts Sectilon.
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20200d_Year - Scisnbe Section
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gosdi8”

students should practise both j |
poadingse lntensive ang extensive
o3 of Reading:

Roading &loﬁdl sillent reading,
Mmaterial:

Material chosen for this stage sh‘ : s
jpeluding bicgraphies and &U‘hieigmen‘bguﬁ% gg:agfagizgéingifm bias,
sts and

{pventors ¢ wiether Arabs or otherwisi
(adventure s and detective stories )"fSe. 1% may also include fiction

oral Worlk: Includes:

iscussion of the reading wmaterial

: and gen

p) Deductlon of the meaning from the contegnt =ralikopdcss i
3) Dictionary worlk. * i
4) Liotening comprehension.
5) Conversations, short takls, and acting of dr '

from the prescribad books, © Alnuged _paaaagaa
6) Note-making.
7) Summaries. _
8) Precis-writing (in the ssecond half of the achor;l year). :

Pranslation:

. From English into Arabic, and vice versa, The seleotion of
passages for translation is to be made from books or periodicals
of a scientific, and informative nature. '

- e s

and assigned reading.

Third Year —_ _Scignce Sectiion

Reading and Oral Works

Continuation of work on the same lin
Science Sectiond

Grammar: |
The same as 'in th
Besides the types reconmende
‘Science Section, note-taking is 1

Lranslation:

From Engl.tsh into Arabic, _
t0 those ia the Becond Year; Scié

es as in the second Year,

s Thivd Year, Arts Section.

d for the Second Year.
ntroduced heres

and vice versa, of types similar

nce Sections

CLASS _PROCEDURE
& Cours : 1t4.~Topic BOOKS:
N e Readers and MulUl=: Dl ——————"""
L emoraiany coans sve 50 bs LEEd MG G
b/ . - o 14 - S .3 Y‘I‘ln 5
structures, WACHTHO tﬂdsa,owgg—ahevir is easier to under=

Sometimes, it is a

the teaoher
Students are asked

insrocduced b d.
e anings 08Y bﬂAgiﬁiiiiﬁra.
time-saver to givVe the




LF o give similar senten
L glready introdvced. ©08, uUsing the voca

Teac
o correct pronunciation'her D3y resort +

+his is done at th
s If _6 be in
gtudents are to be given %imzigg of a class period,the

bulary items 9
0 chorus work [

passage silently, 0 read the section op
. They abtempt asking and an '
2 their books orally, Swering the questions in

4, Then comes the stage of oral rea
reading is good enough, he/shﬁemién%;aﬁ; thg teacher's
material as a model. If the book is part of the

1 ¥ : r
preferable to have the students listeneggrgﬁg’rggoiging

5, Some Sentences, Specially the longer ones, may be read

in chorus, here this is done for th
3 : & Sa
stress in intonation. s sake of correct

- 6. Then individual students may begin 41
may read & longer part of the p§55a§z? ing. Better ones

24 After.having thus read the section or passage oral
questions, other than those in the books, agd of m%gé
gensral nature, way be asked by both teacher and students.

g, Later on , teacher could deal with the new vocabulary .
items in class at the snd of a reading lesson, and allots
the section ¢z passage as home assignuonte.

9, In a following period, say the next day, after checking
the home assignment, the teacher may ask questions of
gensral nature to find oub how far the students have
understood the section or pasSsage. Here, of course,
gilent reading is done without.

10, Teacher may follow the same procedure mentioned above.

By ?_ée Novel:

' It is imperative for a novel to be first introduced in
Class (one ghapter, two or even more, may De thoroughly dgalt
with in class according to the standard oﬁ:ﬁh&ayﬂﬁmﬁgﬁzg. -
the students). This should be done with the aim of gml lagsg
ing the students with the genmeral packground of Ehetﬁ oryly 8 -
well as introducing sSome of the main characters oin eof K
comes the stage of alotting the reading_and Eregagﬂygbe
chapter as home assignment. The following step

followed: : hould be
1) It should be observed that any home ass“gn?enzizagce in

~ prepared (in class) by & suitable 800ULY gtigns Such
the form of explanatory notes, and/or 4ue ’

questions should aim at? |
a, Finding out the main ideas within & chapter.

b, Sumnmarizing the whole chapter.haracter’
¢. Showing a cevivain t;ait in ah; i
within a situation 1B that chap

the
4 chapter in clas8,
2) In dealing with the pre—aSB%%Eehoms aasignments leBo

5 K
teacher should £irst chec jously given.
answers to question® e ostions of & general nature,

3) Meacher, again, shouliaﬁsghgggtudents pave really pre-

simply to make sure T
pared the chapters

reflected

the




L]

b
0

d,
B

~

2
L,

2,

3.

The teacher reads rapidly

9‘) 11 wi 98
as we with Some ogp 19 asks thge ud
aifficult parys. Sentration only onsﬁhe‘”éiﬁﬁt“ read

) TeacheXr way give somg brief

9 thedchaggig 0::._" charactepg chﬁf«ﬁgn(n‘{t 8 Summary) op
read. eAUS should be guideq go. -2 Yhe matenia)
thelr own notes. 8radually into g

6) Studﬁntls nay be required

t
Fo woria ©0 bo weivben 150tean P S5Ch puzagea 1 ¢

written to sum up the maip’ L %Wo lines may pe
Such practice will gradu;&g; ;?OOUIMDS therein,

oad to note-
§) Towards the end of the lessop e~making,
gives the student a new home assi

silent Reading:

o it

gilent reading with comprehension should be dealt with as

a means towards developing extensive reading habits. To
achieve these two aims, the student must be trained to widen
his eye-span so a8 to read in meaningful language units, and
not focus on individual words. :

Therefore, the material chosen for this kind of practice

should he new to the student, but easy enough to read and under-

stand withouv paUses or regression.

To conduct a supervised reading lesson in class,the teacher

©k3 his students to read silently a certain passage of suitable

length and difficulty. : ,
"oy should know the specific aim of doing it.

Whenever the students are asked to do 80,

They may be asked to read a certain passage with any of

"hese aims in view:

%0 get a general idea of its content
To get information on a certain pointe.
o deduce the meaning of certain words from the context or

€°°k them up in a dictionary or glossarye.

To give a summary of the main points.
and
To answer questions basing on the developument of ideas

PPreciation of material read.

I‘Dc'ed .
~=sdure; ns beforhand and should be

Students should know the questio : i
i 1 > asage silently.
o P R R e ;- ipect the students to

In %he 7irst stage, the teacher can d n stand out in the

find ouy names, places, and datgilwil;zin the student as vo
Passage, MThis basic actlvl‘ﬁyk"‘ for while reading.

at signals and clues to 10O awer simple questions
In % students can & ates the
he second stage, the ding motiv

: ea
%ith "Weogt or '"Nu'. This guld?.gfgrmatiﬂno

*Wdents 4o 1ook for BPGGifiF’

; M



ined or italicized clues, m Passage with u -
é;l;im through the passage i-e{letgeicher can ag e
in order'to pick out the main ideas. In tn
students ' eyes become accustomed to paggips . Vs bhe

ghe passage 1n search of these clyeg 0g quickly over

In the last stage, the studentsg Should be trai

5, _
the passage l.6e. 0 go through i .
supmarize its general conteg%_ 1% quickly in o

piscuscion after silent readin shoul

students have managed to understand "%lie 'pasgagg?ggthgg ﬁlag e
also reveal!to the teacher the points of weakness whicg hi

the student's comprehension cf the passage, Eve point 1:ré_1der
peakness should be tackled with care, and remedis work sﬁ 1
ye planned accordingly. , OLC

TN e ——— — o

Written Wog}g

0 el B e s S e ) B

I, Composition:

A coumposition should serve a real communicative purpose,
or fulfill a real need; ideas could never be divorced from
language. Students should be given ample help. A composition
topic is to be discussed orally before the students attempt
to write it down. Topics should be concrete, familiar, and
related to the students! envircnment, interest; and reading

material,

s e s S

a) Abstract topics such as "Patriotism, Liberty, etc."
b) Topics of general nature such as '"Books, Hospitals, etc,.”
This procedurse may be followed in the pr
Witing a composition, i.e. in the first year, %o
iriting a free gomposition. :
1. Questions the answer to which would form a paragrzphe,_
2. Jumbled sentences to be re-arranged to form & g00
paragraph.
5+ Pointing out the specifica‘bion.o? a
% Supplying the students vith guiding wor
%o write such a paragrapie
volve—
A paragraph is a group of oclosely re lateg ggnggﬁggicge and
8 ariyd one main idea expressed in tho : Feontence should
gwelol?a‘-d in the following sentencese Every
T“"Gssaril,y load o the next one.
*Eﬁ.lgxout of a comRt)sitionf_

_____ S B RAL = should introduc

* The introductor paragréph ol
&EE give some 3J[Ed:i;caa:bion, to the readerl,
v o 37 pipg this attituds,

0 or three paragraphs deveLo

eliminary stage of
lead up to

good paragraph.
ds and phrases

e the subject
£ the writer's

&
Preferably shorte | | .
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inal paragraph should
i’rl.‘)r’ mentioned. ALY whatever hgg been

|, The
| )" gorue

i hould be trai

@ ofudents 810 r8lned to express tnej :
piaions SiL own freg
> gouprehonsion:

e

I passage chosen fo;- & comprehension i
o fow new vooabulary itemws ang idiomatigxﬁggézg mgﬂ' include
be OF genoral Interest to theg students, o - It shoulq

: Stions on th
assage should r_not lead to mere copvi e
fron the test given, They, alsp, ggoﬁ%doiogh‘gggtsggtences

not contained in the passage or cannet be i

students should not be asked %o use, in sengggggdogrgﬂ ib.
onn , Words or phrases from the passage. Again, the ques-
tions on the passage should noét include any tost of ggagm;r

imocedure :
ir0ceatires

|, The teacher asks the students to read the pass
allowing ample time for the average one, pbassage silently,

3, Teacher may ask students questions of gensral nature on th
pgssgga, simply to find out how much of it thay have underi
stood.,

h 18 18 loft to tho disoretion of tho teacher whether to read
the whole pussuge or part of it aloud.

h Answering the questions set on the passage orally.
P‘Jiriting down the answers in the students® copy books,

'Bo HE

Gradually, the students should be able to answer the
lestions without any help from the teacher. This may be done

}t Gore advanced stages.
I+ Letter::

s e

i i
| ?riendly letters are to be introduced in the first year.
I the socond and third years, business letters (from an e
Wividual to & firm, a bookshop, & travel agency,etc..) sbou

%eiven, side by side with the friendly ones.
Procedure s el _
Sauwples o : ding to
" Samples of friend letters or business ones, accor
- the 8tage where iegh type is taught, are to be shown to

B ' to th
ron the discussion of samples, students Bhggldcggﬁgapgn_ 2
S0nclusion of where and how the address of Ciness Metters)
docts or the addresses (in the oase of the DIECUIE % oth
S written, how to begin and how ©O end the E’t punctuation
- Caseg), Téacbe . should point out the differen

Warkg, R

N ] : start
| The body of a lebter may be discussed intg%agﬁmggsition)-
; h (along the: ;ame lines mentioned i}ﬁ: tgeir i lsttors
ﬁtﬁr on, stnients should learid to write

Cut any help

™ - - iting letters.
Shug ‘ an interest in W nce with .
e snowts cutevase 22 J200eEs Selbaroe |

. fﬂl‘eign.etudent‘i.. . ‘| :

/
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\ i
%rammatioal points he/she tiomples °n B.B, including the
xPlaining

p- Teacher asks questions that p 1
of ths outstancgllx}g features i?t E’;‘S :;aghf{ P?inting out
tenses, prepositional Phrases, et pLes(word order,

Ch )o
3~ Teacher asks students %o 8upply similar examples

4. Deducing the mechanism of the lan " ‘
examples, | thus systematizing the %-&ngiagé?hmg the

NoBa:""

——

It should be remeuwbered that students at this s

: . . : v
rationalizing., The way this is donc depends %o a gre%eeiggiﬁ
on the teacher's resourcefulness ang creativity,

5- Doing some exercises bearing on the examples already dealt
with, orally.

6= A written exercise for application.

Other types of language exercises:

These may bs based con the reading material with the aim of
training the studenits to express thomselves correctly in answer-—
ing questions discussing or coumenting on a previously studied
passage, chaptier, or grcup of chapters.

Procedurne s~

1) Simpls questions on set books to be answered in one sentence
sach (already dealt with in class).

2) Questions calling for answers incorporating specific language

Teatures already practised.

3) Questions to be answered by coumments, and calling for the

Biatement of student's opinions
%) Questions to be answered in four or five well re

Sentences,

lated

"= Dialoguos: -

168 ¢, ] o
In the primary stages of learning the lﬁguiggéu‘ggg Egﬁally
g QXPC'SEQ'ﬁn life—like situaiions wheTe rol

Operafiss in the ferm of a conversatilon.

i 14 not be
In later stages (secondary stage), this form shou

o i nd stage o
It is required to teach dialogues in 159 sl
Pa low langusge may be used I8 e conversations introduced
Pudeniin shonid ne first exposed O of interest to
‘D readers, Teachens should Choola hago ie used in ov oryday

Life. It should be kept in mind © d answers which

i an
; ' ot of questions. short
lon does not merely consist d be trained to usguastion

8 mogt 1., Students S! ted forms,
%SWers,uﬁgﬁgE%-s, zxclama"blons ’lggggz‘:gtsﬂ 65w I fieeot-c{;ﬁat
E"ﬂ--ﬂ-!, and other "comversational 1 I'm afraid ¢.cy LB

8a : ;
8

lly?l -.O"wello Good Heg::ens o
%:44y You don't say } ees ©€¥C°
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/ﬁ:hﬁ tyP

e of s}pe:ech that is oy
e in praotlc'ei., should be avoided, 80Ty, but hardly evep

correct in

godure

peacher draws students' attention to
i tne reading material, and points oug 291-1;&‘
seatures in theuw (as mentioned above), 10 conversational

) good dialogue is introduced.read.', and discussed in ¢l
class,

N In subsequent lessons, students ma ;

) to be answered in a most natural “gy?esgula‘éegtggme questiong
followed by certain comments or question taes -e{'-fents 20, b
should also be trained in how to agroe S en o2 Stidente

- : or di
speaer. ThiS may be given both as an oral oiaﬁiigtggtg:{:?giee :

i, After enough practice, a dlalogue is introd
pissing lines| or words - to be supplied by :gigeﬁig? gaps=-

B0

2

5, Students should be able then to write a short dial
gach speaker speaks twice. ogue where

5, Pinally by the end of the secondary stage, students should
b able to write a full dialogue. ;

i, Sumparizing and Précis-writing:

Summarizing requires some important points to be accurately
dons. First, the student should comprehsnd the passage
thoroughly; nazt, use his/her judgemens to pick out the most
important ideas; lastly; use his/her language—skill 0 express
briefly, clearly, and accurately the wain ideas of the maverial
with which he /she is dealing.

The first step in making a summary is to get an accurate
overall view of the set passage. This 18 done,first, byfc%ief
reading, and then by waking, in note-form, an outline 0 e

, : £ f a passage stan
This method makes the essential poingi uoxust ge 13%luded i

0uf clearly, and thus shows what materl

| the précisa:’ It dis Jjust as important, howevoT, Eonkggwii::gat
| %o leave out., For this reason, it 18 a helpfulll. Dt T G
| fhe outline & title. This tivle sums ub ¥Be CHPCS i ; there

| Dassage, and meference to the title always fo e, i

18 a doubt -whether a point 18 es::ssentlal ’go e :

the point clearly bears on the idea $IFSO7 ol ie gnould be
‘ Et.ﬂhf"u-ld be included in the sunmary ’

l Mxsed,

i:i&&%?_%_@_hgrocedures :
i?i SEuden‘cs read the passage Garefull.')’_; of all the main points
" Then, in pote~form, they wake & e hese notes should be
‘ Qey have to use in their précis. 220
is. very bri_ef.
| Want 4o £ some pointse« own words.

b0 reproﬁigg ggﬁepgsaage ppiefly in thelr

draft of the

Usin tudents write & hen they
g th oints, 8 only whe
Précig, %gfle-%igngftg the original gﬁga%?-l elp them greatly



phe number of words’ should b
’ - 3 i 0
flnished the rough draft, not gg%med when they hay 103
4 e B TRt b ;}_Worder each sentence., e
0 ; r 1 S i 5
i ?E}kzlazz,al?“ratlon they think necessanne”’otudents
3 Eh:inélie pérzgr;ghwrgging‘ out a fair copy og.t
a ) atl_ng the exact : he précis in
have used, at the end, DUEbeT of words they
Nﬁ.! . ‘
When re~reading the fair cop
: : : Y, tw . '
Jorne iD gﬁllnc_l. Flﬁ_t-, The précis mflst gumgggugg%nts Should be
arn to derive all thelr information from the e h b
sistort the mganing of the original or add to ‘Eassage, e
récis should be written in such a way that itl :
bipuous paragraph. %
VII. Note—taking:
The priwmaxry aim of teaching note-taking i i
L e : ’ : g.sto train the
student elective listening, to enable him/her to take notes,

Secondary, the
ads as a con-

B [oilccture ox otherwise, speedily,legibly, coherently, and com-

preheDSively.

suggested procedure in the Second Year:

1, Meacher. chooSes & passage of suitable length and difficulty.

7, Teacher gives the students a general idea of the passage
he/she  is going to read.

3, Teacher writes some questions, covering the main points in
the passage, on ‘the chalkboard.

4, Teacher reads the passage. At this initial stage, he/she may
slow down whenever he reaches the answer to any of the
questions on the chalkboard. Meantime, students take down
fheir notes in short phrases. These notes are,in fact, the |
answers to [the guestions on the chalkboard. Meantime,students
take down their notes in short phrases. These notes are,in
fact, the answers to the questions on the chalkboard.

5, Meacher checks the students' novesS.

Suggested procedure in_ the Third Year: :

1. The t ir§% half of the Sohool yeax, veacher I ¢ads thg p%;sage
at normal spesd.Then he follows the Same procedure in the

. Second yeaxr
r he teacher may do
2, In the second half of the school yeaTl ta:d S a4 Lnoula

without the question on the chalkboaxd;
be trained tg sglect what to taoke down 83 notes.

VIII. Translation: "
8) Into Arabic: It aims &b cgg}eying.
in- 1 — yrpacu o 5 in con-
b) Int%u%%;?géh}nzghzi;g at giving the Sﬁiﬁ?ﬁ Ii)zagzgéﬁah.
veying J.deas, which are expressed in _ ?
eoagedups;
Eron English into ArabiC:
Tt S i to
Students read the passago Sllgﬁtlgassaga t
2. Teacher asks guestion® apout toe

gas, which are expressed

t the general meaning.
- o make sure that

-

/it ' tence.
the students have undeISTAC 4 sentence by sent?
3. The passage should D tggﬁiﬁgg,iﬁ is read aloud,and

4, When a part has been T
Anprovements are 0ade. soma, the students B

.5« When the whole passaso is a paking 8oy appropr

%‘g,linkin’g up sentences &o
ons, | - -

hould go° through
iate modif ica=-
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~ proum time %o time, the teacher nay
» model translation. 87 glve his/her students

b) Eggg_ﬂrabic into Englishs:

1. peacher may draw the students? atteﬁtion to
areas of

1
ees ir,:t between Arabic and English langu
to avoid literal translation age structures to

5, Students atleupt tranmslatin
i g the s8entences, one at a

. 2 '-quifications and approveunents of the one sentence
are made bg_‘.ﬁore the students wmove on the next

= o= 0 ow =

agoyl aalll i3l Advanced Level
et gl phally ¥l Sludadl e e Syllabus|

o __Ddience (o odn gu bl waly) 1 ol Jllitall o Yl
R e = J‘I

. e e —

----—---nu..n-.—-.-qv»-- e B ——

‘ The units from I-12 to be . IL. A course in Basioc
thoroughly gtudied. ' scientific English.
The Other units in the

book to be treated as

|
co heypsi Passages
mprehepsion ge = 5, Trouble with Lichen by
|
|
|

by John Wyndham.
3, A Town 1ike Alice by
Nevil Shutee.

e S e % S

—.-—-——“———--————...——_u-—--.—p--ﬂ

T T (s 4 s e b o Sl -t
fc, . T:-Antony and Cleopatra by
e R 20 w. Shakespeare.
| 5., Twelfth Night by W
hakespe8Xes
e M?f Gousgn Rachel DY
Daphne Du MaurieTe
. 4, Reqiued for a Wred by
| Savil shute.
PORTRY ¢
SR e of the Apcient
Marinap by Samuel T

l‘
|
|
|
!
|
|

Coleridge. |
- The Solitary ReapeTle |
|
|

-~ The Doffodils DY wWillisO®
Wordsworth.

- Break, Break, Rroake

.= The Splendoul Falls oD
Casthe WallS.

- Mgars, Ildle tears. BY . e
Alfred Tennys on:_________l__‘___ _____________

e e e o amieam b ma £252
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Neral Specif}cations

Two papers will he set for each of t

soientific |sections,
a letter, or a conv

he literanry g
Paper I will include 2 composu
. . .ersatlon and g Comprehension, Paped IT
will include questions on set books, language exe

. rcises and
granslation (both ways). The length of each serie

allow the Sretace student to answer the questions and revise Y
his answers within the time alletted,

ition,

| Questions on both
papers shou}d be clearly worded and free froum ambiguity. A

reasonable amount of choice should be permitted and the dis—
tribution &f marks should be compatible

and the effuzy exerted.

with the time allowed

e Cem e S mes S mw me

Specifications for paper I :

1. A composition on a given topic. The student is required
to write 15 lines divided inio two or three paragraphs.,
No guidance is given but the question itself should
- embody sufficient information and provide students with
gome ideas. Students méy be given the choice of writing
a shortistory based on ideas - embodied in the question

itself,

. 2. A letter: TLetters will be coufined to friendly ones.

The wording of the gquestion should provide students with

a
the necessary information and should help create

natural situation.

3» A conversaticn may b e
with prescribed books OF close%y ok priking of the
experience in daily life. Agalh ?ha Wmation and help
Shbbiod should supply sufticieuSiizsos

S B PRI R g for comprehension should

fopics connected

sed either 0D
e e ed to the students

17
e Comprehension: The passagé =¢

te
ral interes
roit for more than 008 correct

questiions should not overlap
anytbing not contained in
ons should test

be original and of g§ene

Questions should not Pe
. answer. The answers to theﬁe

nor should they &im &t o 11 uestibn
t°r deduced from the passage. Al




S

2, Questions on the Multi-topic BO

; ; BE L e
Foxrm of Paper 1: 8¢CcGion,
e ;

1, Composition of short story,

9, Letter or conversation.

B Couprehension,
wc‘i_@j_cati_g‘rp for Papen TI:

e — e

NovelA: QUasSTIoNe 01 $he Hrusarsin:
;- 7 VI8 DTeSoribad rovels should he

@R 8Xvend3ive ground and eémbrace
character and commenvhzrics. The

couprehensive enough to cgy

qussiioins set on the novels
€rs that sbow digestion and
appreclation and invite continued expreseicn. They should

be of a type that does no% encourage studentie %o rely on
stmnaries or translations. The vraminer saould etate the
number of poinvs and lines required fer cach answer.

2. Multi-Topic Rooks: The numher of questions se% on such
books should be increased so as to cover as many of the

should give scope for ancw

prescribed passages as pessibie, allowing for choice.

Questions shouwld elicit definife euswers and should dis-

covrage digrossici,

5 Lapguage questions:  Lenguage ouesticns skhould be based
mainly on the prescribed syllsbus, One or Two language
questions may be set in Hhs 0obJ

U7pes insluds: ecomplebicn 92 8

dipecy and indirect

s (1 A, -y : x e By Ltk n‘ a
words, idiomatic usages, PUBCTNATILVE, o
. i B o . JAS €L . oo
sve Toise, DNrAsos and. clanses,

u
iective pattern. Recoumended
€

atences, soarrangemeat of

Sbeach, achive acc passi
ing in spsces, prep2sibione oFC.

%o DTrepsletiong

——

e) Er

5. interest

on Brglish jnfio ATAbiZZ -
R o s of gend®
1) A paragraph of about 50 = E0RVIOE =

e,
g LeXR

with a literaxry bi she J.:.i';:era;«:;s-‘t:e:;i;;;iﬂc
2) A parsgraph of about 30 = 40 words wi
bias for the scilentific 56
b) From Arabic imto Englishi
ate gentences
o apnalysis &n

ct ione.

cted
are to be selec .
For both sections, 8¢PE™ 4 areas of confliote

on the basis of contrastiv

:;'LQI“-@_Qf Paper IT &~ 3, Language Exercisess
* Questions on Novel. S pranslation(both ways )e

Pt o o o S0 X
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