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Abstract

Educators teach Millions of Arabic language learners worldwide, most of
whom are not native speakers. Despite their efforts in teaching, developing
educational materials, and significant contributions to scientific research, there is a
lack of research on them within the context of the Arabic language.

In this project, | explore students' perceptions of teaching practices for
native-speaker teachers (NSTs) and non-native-speaker teachers (NNSTSs), along
with the advantages and disadvantages associated with each. Additionally, | aim to
understand the impact of certain variables such as gender, age, nationality,
language proficiency, and the purpose of studying on these perceptions.

Through 173 survey responses and eight semi-structured interviews, the
researcher concluded that there are statistically significant differences in teaching
practices between the two groups. Furthermore, Students appreciate both roles,
acknowledging their complementary contributions to their educational journey.
The optimal scenario, as perceived by the students, is studying with both types of
teachers, benefiting from the strengths of each.

Keywords: Native speaker teachers, non-native speakers teachers, teaching

practices
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Chapter 1
Introduction

The Arabic language represents the mother tongue of more than four
hundred million people distributed in 24 countries over a wide geographical area
extending from the Atlantic Ocean in the West to the Arabian Gulf in the East
(“List of Countries and Territories Where Arabic is an Official Language,” n.d.). In
addition, it is the language of religion and worship for 1.9 billion Muslims—most
of whom are concentrated in non-Arabic-speaking countries—especially Southeast
Asia, Central Asia, and West and Central Africa (“Islam by Country,” n.d.). As a
result of the increase in the number of people wishing to learn the Arabic language,
the number of teachers is constantly increasing, specifically from non-Arab
teachers. There are many non-Arab teachers and their contributions to the field of
teaching Arabic as a foreign language range from teaching to research and
development of materials.

This is evident from the number of theses on the Arabic language, its
teaching, and its literature in Indonesian universities reached more than 1,500
theses (Abd Elwahab, 2015). In addition, Qaddom and Civelek (2018) published
biographies of 99 Turkish professors working in Turkish universities to teach the
Arabic language. They have published 661 books and 506 scientific papers, most

of them on teaching the Arabic language to non-native speakers. Besides that, in


https://www.zotero.org/google-docs/?Qv7tr0
https://www.zotero.org/google-docs/?f0VUch
https://www.zotero.org/google-docs/?Ff792B
https://www.zotero.org/google-docs/?ZSQyfB

one university in Malaysia, “the Islamic University in Kuala Lumpur,” 339 theses
were completed on the Arabic language, its teaching, and its literature (Bahjat,
2016).

As for the number of teachers, Daad (2017) mentioned that the number of
Pakistani teachers of the Arabic language has increased in recent years. There are
also twenty thousand Arabic language institutes in Indonesia and more than thirty
thousand governmental and private Islamic schools, and the vast majority of the
teachers there are Indonesians (Abd Elwahab, 2015). In addition, the Institute of
Islamic and Arabic Sciences alone held more than 70 training courses to qualify
Indonesian teachers to teach Arabic as a foreign language (Bodyinshah, 2015).
There are also 62 Arabic language departments in Indonesian universities (Al
Hasana, 2015). In Brunei, more than 800 students studied abroad and returned to
teach the Arabic language, in addition to the presence of 8 universities that teach
the Arabic language (Haykel et al., 2017). These are large numbers if we consider
that Brunei's population is 450,000 people (“Brunei,” n.d.).

Despite this fact, there is no research on NNSTs in the context of Arabic as
a foreign language (AFL). Before addressing what has been written about
non-native teachers in literature, I need to discuss two terms: first, the native

speaker and second, the non-native speaker.


https://www.zotero.org/google-docs/?tvPLoL
https://www.zotero.org/google-docs/?tvPLoL
https://www.zotero.org/google-docs/?GS0lDk
https://www.zotero.org/google-docs/?3CS3N1
https://www.zotero.org/google-docs/?0bpW5V
https://www.zotero.org/google-docs/?DFryfl
https://www.zotero.org/google-docs/?DFryfl
https://www.zotero.org/google-docs/?kagXGY
https://www.zotero.org/google-docs/?hdw08w

Native Speakers and Non-native Speakers

Kachru (1985) divided the countries into three circles according to English
usage. Firstly, the inner circle is those countries where English is the population's
first language, such as Canada, the United States of America, Australia, New
Zealand, and Great Britain. Then comes the outer circle, which is those countries
where English is an additional language, such as Nigeria, Singapore, and India.
After that, the expanding circle is the countries where English is taught as a foreign
language.

If we were to apply these three circles in the context of the Arabic language,
the inner circle countries would include the Arabian Peninsula, the Levant, North
Africa, Mauritania, and Sudan. The outer circle countries would include Niger,
Chad, Somalia, and South Sudan. Lastly, the expanding circle would consist of
most of the countries of the Islamic world in Central and West Africa, the countries
of Southeast Asia, and the countries of the former Soviet Union.

In his book Language Imperialism, Philipson (1992b) presented a similar
division where he divided countries into core countries—countries whose first
language is English—and periphery countries—countries that speak English as a
second or foreign language.

Holliday (1994) also divides countries into two groups: BANA (Britain,

Australasia, and North America) and TESEP (Tertiary, Secondary, and Primary


https://www.zotero.org/google-docs/?I0vmfQ
https://www.zotero.org/google-docs/?xwlGL3
https://www.zotero.org/google-docs/?07FBpn

education in the rest of the world). He argues that an approach that works in
BANA countries cannot necessarily be implemented in TESEP countries. This is
because the two groups of countries have different cultural contexts.

Because of these divisions, the view that Mey (1981) referred to was
formed: that the native speaker of the language is the final standard for all
linguistic matters, as his rule ends all linguistic disputes. He is like the kings of the
ancient era, so he cannot make mistakes, as he is not just above the laws, but
instead, he is the law itself. This is confirmed by the fact that the owners of these
divisions consider native speakers to be like gods and that they never make
mistakes (Rajagopalan, 1997, 2005).

The idea of the division was criticized by (Graddol, 1998; Modiano, 2001)
because this division places the mythical native speaker at the center of global
language usage and as a model of what is right, while the number of non-native

speakers of the language exceeds the number of native speakers.

This view has resulted in non-native language teachers being treated as
second-class citizens in the world of language teaching (Rajagopalan, 2005).
Consequently, they are exposed to discrimination when searching for jobs (Braine,
2013). As a result, they may suffer from an inferiority complex (Cook, 1999).

The reason for the existence of this view may go back to the period between

the 1960s and 1980s when the dominant linguistic theory that influenced linguists


https://www.zotero.org/google-docs/?YbmDlw
https://www.zotero.org/google-docs/?aXz61Y
https://www.zotero.org/google-docs/?XT4Flu
https://www.zotero.org/google-docs/?Gyeakx
https://www.zotero.org/google-docs/?yLJ2dY
https://www.zotero.org/google-docs/?yLJ2dY
https://www.zotero.org/google-docs/?ZnzUUg

and language teachers was “Generative Grammar,” where Chomsky raised the
native speaker to the position of be-all and end-all of all theorizing about language
(Rajagopalan, 2005). Nevertheless, the reality is that Chomsky, most of the time,
was talking about an ideal language speaker who does not mix with people who
speak other languages to acquire the quality of nativity (Rajagopalan, 2005).

If we apply this to the Arabic language, the gap is even wider, considering
the multiglossic nature of Arabic and that Modern Standard Arabic is no one's
mother tongue, let alone Classical Arabic, which is the goal of many students who
want to study the Arabic language to understand The Holy Qur’an and the Sunnah
of the Prophet.

There are questions about the alleged absolute superiority of NS and whether
he is proficient in all four skills to the same degree. The truth is that he is a native
speaker in oral skills only, and even this skill requires more complex sub-skills,
such as convincing others, threatening them, etc., which are not acquired in the
cradle (Rajagopalan, 2005). Davies (1999) asserts that many native speakers lack
precise writing skills and that this is acquired in an arduous manner, leaving native
speakers practically on an equal footing with non-native speakers. Rajagopalan
(2005) adds that reading and writing skills are not linked to a specific language, but

rather, they are skills that cross linguistic boundaries. Medgyes (1994) adds that


https://www.zotero.org/google-docs/?2v7e4l
https://www.zotero.org/google-docs/?NYPefX
https://www.zotero.org/google-docs/?wffKEK
https://www.zotero.org/google-docs/?z76Tvw
https://www.zotero.org/google-docs/?sfHat1
https://www.zotero.org/google-docs/?kGioa6

even the efficiency of NNS may exceed the efficiency of NS in one or more
aspects.
In Modern Standard Arabic, the NS loses some of its natural superiority over the
NNS. If we move to the classical language, more of the superiority is lost.
Therefore, Phillipson (1992b) tried to eliminate the differences between
Native Speaking Teachers (NST) and Non-native Speaking teachers (NNST).
Pacek (2005) adds that there is much academic skepticism about the assumption
that native speakers are the best teachers of their mother tongue.

The term dilemma “NS and NNS”

The number of specialists emphasizing that separating NS and NNS is not
easy constantly increases (Benke & Medgyes, 2005). Butler (2007) added,
“nativeness itself appears to be complicated both psycholinguistically and
socioculturally” (p. 4). Several specialists have determined that there is ambiguity
around the definition of NS and NNS (Edge, 1988; Medgyes, 1994; Phillipson,
1992a, 1992b). Even the legitimacy of the term 'native speaker' has been

questioned (Braine, 2013; Meara, 1986; Medgyes, 1994).

The terms (NS and NNS) have been criticized as being evaluative and judgmental,
enhancing the strength of NST and presenting NNST as lacking in something and,

therefore, being less valuable than NST.


https://www.zotero.org/google-docs/?yYc8rM
https://www.zotero.org/google-docs/?G86WdY
https://www.zotero.org/google-docs/?TbcLdm
https://www.zotero.org/google-docs/?CfcnkO
https://www.zotero.org/google-docs/?7nnfB9
https://www.zotero.org/google-docs/?7nnfB9
https://www.zotero.org/google-docs/?EvMGJI

However, some definitions must be mentioned. For example, Medgyes
(1994) differentiates between native and non-native speakers according to their
birthplace and the national language of their country. Another example could be
living in a native-speaking context throughout infancy while being raised by a

native-speaking family. (Medgyes, 1994).

On the other hand, Davies's (2004) definition of native speakers is much
narrower and excludes many fluent and proficient people in their L1, even if they
did not acquire it in childhood. He defined a native speaker as someone who
acquires their L1 (first language) in childhood, besides they must have intuitions
about their idiolectal grammar (the grammar of their own individual speech) the
standard language grammar, and be able to produce fluent spontaneous discourse.
A native speaker, as defined by Davies, must also have a unique capacity to write
creatively and to interpret and translate into their L1. With so many different
definitions, the most tangible difference between a native and a non-native speaker

is acquiring the language as an L1 (Hummel, 2021; Walkinshaw & Oanh, 2014).


https://www.zotero.org/google-docs/?kbJ7zf
https://www.zotero.org/google-docs/?gFiQIN
https://www.zotero.org/google-docs/?t8B2uB

Research on Non-native Teachers

Research on non-native speaker teachers (NNSTs) is relatively recent, as
there was little research in the 1990s (Ballard, 1996; Cortazzi & Jin, 1996;
Holliday, 1994, 1996). With the beginning of the new millennium, interest in
studying non-native-speaking teachers increased due to its importance (Benke &
Medgyes, 2005). These studies were concerned with several aspects, such as their
choices and orientations (Medgyes, 1994), or studying them through direct
observation in the classroom (Arva & Medgyes, 2000; Macaro, 2005), or
comparing their knowledge with native speaker teachers (McNeill, 2005), but
research on perceptions had the lion’s share. For example, some research dealt with
their self-perceptions (Brutt-Griffler & Samimy, 1999; Inbar-Lourie, 2005; J. Liu,
1999, 2005, 2013), others focused on their supervisors’ perceptions of them
(Llurda, 2005b), and still others focused on students’ perceptions (Ali, 2009;
Alwadi, 2013; Benke & Medgyes, 2005; Javid, 2016; Lasagabaster & Sierra, 2005;
Ma, 2012; Mermelstein, 2015; Pacek, 2005).
The importance of studying non-native teachers

Research on non-native language teachers is essential to the development
and preparation of these teachers (Bailey, 2001; Llurda, 2005a). To indicate its
importance, TESOL International Research Foundation (TIRF) 'Call for Research

Proposals 2003-2004' identified the following research priority: The relationship


https://www.zotero.org/google-docs/?grFW8a
https://www.zotero.org/google-docs/?grFW8a
https://www.zotero.org/google-docs/?irQbOk
https://www.zotero.org/google-docs/?irQbOk
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between teachers' proficiency in English, effectiveness in teaching English as a
second or foreign language or as a medium of instruction, and student achievement
(Llurda, 2005a).

To the best of the researcher's knowledge, the topic of NNSTs has not been
studied in any aspect of teaching Arabic as a foreign language. Thus, it opens the
door to more studies in the context of AFL, including but not limited to:

e Teaching differences between NSTs and NNSTs, whether by observation in
the classroom, students' perceptions, or the teachers' perceptions themselves,
and the similarities and differences between the perceptions of students and
teachers.

e Characteristics of non-Arabic speaking teachers

e Discourse analysis in class

e Teachers' ability to predict the difficulties faced by students

Research gap

Thus, despite the importance of studying non-native teachers, and despite
their role in teaching the Arabic language and their contributions to the research
and development of textbooks, they have not been addressed in any research -
within the limits of my knowledge - in the context of teaching Arabic as a foreign

language (AFL).


https://www.zotero.org/google-docs/?kRoT9u
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In this project, I will address students’ perceptions of their language
instructors. I am focusing on perceptions as perceptions represent interpretations of
reality and showcase powerful and influential human thought and behavior
(Munhall, 2008). Perceptions of students regarding both native and non-native
language instructors play a significant role in how teachers can understand and
enhance their own pedagogical approaches when teaching languages. By providing
student perceptions, teachers can better evaluate their own strengths and
weaknesses (Matsuda & Matsuda, 2001), enabling them to establish a stronger
bond with their students based on their understanding of language learning
difficulties, cultural differences, and other various sociolinguistic barriers in
communication that may exist between teacher and students (Pasternak & Bailey,
2004).

Research questions
1. How do students of Arabic as a foreign language perceive NSTs and NNSTs
teaching practices?
2. What are the advantages and disadvantages of having NSTs and NNSTs
from the point of view of the students?
3. What other factors contribute to students' perceptions of how NSTs and
NNSTs are different and similar? (gender, language proficiency, nationality,

age and, purpose of study.)


https://www.zotero.org/google-docs/?7dayrb
https://www.zotero.org/google-docs/?BXltMl
https://www.zotero.org/google-docs/?FlydXE
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Hypotheses
1. Students will show no absolute preference for either group (NSTs and
NNSTs).
2. The higher the level of linguistic proficiency, the greater the preference for a
speaking teacher.
3. Participants are expected to prefer NST in the areas of vocabulary,
pronunciation, oral skills, and culture and preferred NNST in the areas of
grammar, reading, and learning strategies.
4. Both NSTs and NNSTs have advantages and disadvantages from the
students' perspective.
The purpose of the study

The purpose of this study is to investigate students' perceptions of the
teaching practices of their native and non-native teachers. And specify the
advantages and disadvantages of NSTs and NNSTs from the students' perspective.
In addition to stating the impact of variables such as gender, age, nationality,

language proficiency, and the study objective on students' opinions about teachers.
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Definitions

Perceptions are defined as “complex mental processes by which people
understand, interpret, evaluate, and form a picture of social phenomena.” (Munhall,
2008, p. 606)

Native Arabic speaker teacher: is defined as “teacher of Arabic whose
main or first language (L.1) is Arabic and who first learned it as a child adopted
from (Brown, 2013, p. 8).

Non-native Arabic teacher: is defined as “teacher of Arabic who learned a
language other than Arabic as a first language, and is learning/learned Arabic as an

additional language (L2)” adopted from (Brown, 2013, pp. 8-9).


https://www.zotero.org/google-docs/?wZR8Nb
https://www.zotero.org/google-docs/?wZR8Nb
https://www.zotero.org/google-docs/?ZxJRMy
https://www.zotero.org/google-docs/?h2QXeg
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Chapter 2
Literature Review
Overview

In this chapter, the researcher will review previous studies that contributed to
the body of knowledge with respect to students’ perceptions of NSTs and NNSTs,
NNTSs' perceptions of themselves, and practicum supervisors' perceptions of them.

Research on NNSTs is relatively recent. It was the fruit of educational
linguistics research in the 1990s, which focused on the social context in which
language teaching occurs. Research by (Ballard, 1996; Cortazzi & Jin, 1996;
Holliday, 1994, 1996) contributed significantly to understanding the intertwined
relationship between NSs and NNSs (Llurda, 2005a).

No review of the literature on NNSTs can begin without a reference to Peter
Medgyes (Braine, 2005), as he paved the way for discussing issues related to
non-native teachers with his pioneering research Native or Non-native: Who's
Worth More? (Medgyes, 1992). In his book The Nonnative Teacher (Medgyes,
1994), he collected scientific facts and theoretical principles in a precise and clear
manner (Llurda, 2005a).

However, studies on these issues did not begin to be widely published in the
United States until a decade later. This gap may be due to the fact that Medgyes'

research was published in a journal that is not widely circulated in the US and that


https://www.zotero.org/google-docs/?hqymf1
https://www.zotero.org/google-docs/?hqymf1
https://www.zotero.org/google-docs/?UNSxX4
https://www.zotero.org/google-docs/?qgJg3c
https://www.zotero.org/google-docs/?3bEmHf
https://www.zotero.org/google-docs/?lrmLsg
https://www.zotero.org/google-docs/?lrmLsg
https://www.zotero.org/google-docs/?QeQRne
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his book The Non-native Teacher (1994) was published only in the UK and was
difficult to obtain in the US until it was reprinted by another publisher (Braine,
2005).

Perhaps one of the main reasons for the great boom in research of this kind
was the establishment of the Non-native English Speakers' Caucus in the TESOL
organization in 1999 (Braine, 2013).

Students’ Perceptions of Teachers

There are no studies examining students’ perceptions of Native and
Non-Native teachers in the context of AFL, so in the following paragraphs, I will
report students’ perceptions of Native and Non-Native teachers in the EFL context.
The Importance Of Studying Students’ Perceptions

Studies centered on students' perceptions of teachers are of great importance
(Braine, 2005). A large and growing number of research has reported that
determining learners’ perceptions regarding important educational aspects has an
effective role in achieving the desired goal, which is the effectiveness of the
teaching process (Al-Asmari & Javid, 2011; Javid, 2016).

Awareness of student perceptions of teachers might improve the teachers’
pedagogical strategies, as they can benefit from the student's point of view to
notice their strengths and weaknesses (Matsuda & Matsuda, 2001). It is also

expected to help teachers forge stronger bonds with their students due to


https://www.zotero.org/google-docs/?tGuYMo
https://www.zotero.org/google-docs/?tGuYMo
https://www.zotero.org/google-docs/?28FSXs
https://www.zotero.org/google-docs/?4XChhx
https://www.zotero.org/google-docs/?LZ0Ybd
https://www.zotero.org/google-docs/?cRKZLa
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instructors' comprehension of students' challenges in learning a language, culture
shock, and other sociolinguistic communication hurdles (Pasternak & Bailey,
2004).

The Superiority Of The Nst, Is It Proven?

NST preferences on the part of students and their parents were reported in
multiple studies. Mermelstein (2015) conducted a study at a Taiwanese University
with EFL Students by investigating students’ preferences in six areas, targeting
language
proficiency and teaching skills. The results of the statistical analysis showed that
students would rather be taught by an NEST except for a single area: the teacher’s
ability to identify learners’ difficulties, which indicated a similar number of
preferences to both NEST and NNEST. Other studies conducted on students’
perceptions towards NEST and NNESTs reported a high percentage of favoritism
towards NSs in language skills and teaching practices (Ali, 2009; Alseweed, 2012;
Alseweed & Daif-Allah, 2012; Alwadi, 2013; Javid, 2016).

Regarding students’ perceptions of teaching practices, Ma (2012)
investigated students’ perceptions of NNESTs in Hong Kong. The findings
revealed that NNESTs’ classes were disinteresting, authoritative, and demanding,
whereas NESTs’ classes were innovative and interesting. Unlike NESTs, who

adopted a communicative teaching approach, NNESTs followed the traditional


https://www.zotero.org/google-docs/?xcdLpR
https://www.zotero.org/google-docs/?xcdLpR
https://www.zotero.org/google-docs/?ZIycT4
https://www.zotero.org/google-docs/?HAG6fB
https://www.zotero.org/google-docs/?HAG6fB
https://www.zotero.org/google-docs/?pf34lC
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pattern of language teaching, focusing on grammar and assisting students with
examinations. Moreover, Liu and Zhang (2007), who conducted a study on
teaching practices of NESTs and NNESTs in China, found that 60% of the
respondents confirmed that NESTs are creative regarding the teaching techniques
used.

Although students and parents prefer NSTs in most situations, the
assumption that NSTs are better than NNSTs remains unproven and is considered a
prejudice rather than a pedagogical reality (Celik, 2006). Alseweed and Daif-Allah
(2012) also stressed that educational research did not give preference to either of
them, as each has flaws and advantages, and it is not fair to judge teachers by place
of birth. There are competent and incompetent teachers from both groups, not due
to nativeness but rather to their training (Luksha & Solovova, 2006 qtd. In Alseweed
& Daif-Allah, 2012). If the NS has an advantage in teaching his mother tongue,
then the NNS has a strong claim because he was a student of it and has experience
in learning a foreign language that he can transfer to his students (Javid, 2016).
Hence, the overwhelming majority of respondents said that ideally, both NSTs and
NNSTs should be available to teach them, stressing that they are not prepared to do
so without the services of either group (Benke & Medgyes, 2005). The following

paragraphs will discuss the differences between NSTs and NNSTs.


https://www.zotero.org/google-docs/?uj7lr3
https://www.zotero.org/google-docs/?Km6TJ9
https://www.zotero.org/google-docs/?mq2NWq
https://www.zotero.org/google-docs/?yygyPc
https://www.zotero.org/google-docs/?I2nrmj
https://www.zotero.org/google-docs/?I2nrmj
https://www.zotero.org/google-docs/?jDiwtm
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Differences Between NSTs and NNSTs

Linguistic Proficiency And Its Impact On Teaching.

Perhaps the most important advantage for NSTs is language proficiency.
Seidlhofer (1999) points out that language proficiency is usually associated with
teaching competence. Therefore, students emphasized that NSTs are better at
pronunciation, have greater knowledge of terminology and vocabulary, and have
improved listening skills (Barratt & Kontra, 2000; Lasagabaster & Sierra, 2005).
This is clearly reflected in teaching oral skills classes and making students better
able to speak (Benke & Medgyes, 2005).

In contrast, most NNSTs admitted to having pronunciation, speaking, and
listening difficulties (Lasagabaster & Sierra, 2005; Medgyes, 1994). The students
said many of the NNSTs have bad and artificial pronunciation and foreign accents
(Lasagabaster & Sierra, 2005; Medgyes, 1994). They use an old language and
speak a lot in the students’ mother tongue (Benke & Medgyes, 2005), unlike NSTs
who speak English due to their lack of knowledge of the students' local language
(Lasagabaster & Sierra, 2005).

However, an unresolved question arises about the appropriate proficiency
level for language teaching (Bley-Vroman, 1990; Llurda, 2005a). Canagarajah
(2013) adds that a good teacher may not need complete mastery of the language to

teach as long as he knows the language better than the students and can convey


https://www.zotero.org/google-docs/?ULEtt1
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https://www.zotero.org/google-docs/?HfMSbV
https://www.zotero.org/google-docs/?FAyppz
https://www.zotero.org/google-docs/?52Emcy
https://www.zotero.org/google-docs/?z4Pdf0
https://www.zotero.org/google-docs/?bswcHg
https://www.zotero.org/google-docs/?PlMYNF
https://www.zotero.org/google-docs/?VmgDvM
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curiosity and desire to learn the language. In addition, mastering the language does
not automatically imply the ability to identify which language practice may turn
out to be more pedagogically effective (Seidlhofer, 1999).

Linguistic Awareness.

In Llurda's (2005b) study, the skills of 243 non-native students enrolled in
graduate programs in TESOL were evaluated by practicum supervisors and
compared with the performance of native students enrolled in the same programs.
The linguistic awareness aspect of the NNS was better than or equal to the
performance of the NS. Lasagabaster and Sierra (2005) stated that NNSTs provide
better explanations of linguistic items. According to Barratt and Kontra (2000),
Benke and Medhyes (2005), and Lasagabaster and Sierra (2005) NNSTs are
especially skilled at explaining grammar and more able to deal with grammatical
difficulties.

Pacek (2005) added that the ability of NNSTs to predict language problems
is greater than NSTs. This was confirmed by McNeil's (2005) study, where the
participants were 65 English language teachers, both NTs and NNTs, and 200
students with upper intermediate proficiency in the English language. Teachers
were asked to predict difficult vocabulary words in a reading text assigned to
students and justify their decisions. The students' understanding of the text's

vocabulary was examined, and the teachers' predictions were compared with the


https://www.zotero.org/google-docs/?QAoSID
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students' actual difficulties. The two groups of teachers were divided according to
experience. In general, the two groups of beginner and expert teachers of NNSTs
showed a significant correlation with the level of difficulty of the words. In
general, the NSTs failed to recognize the words that the students found difficult.

Some students in Lasagabaster and Sierra's (2005) study mentioned that
NSTs are not aware of grammatical difficulties and that they sometimes explain
grammar poorly. In Arva and Medgyes' (2000) study, the NSTs mentioned that
grammatical knowledge is the main gap, as most of them did not really know
grammar until they started teaching it.

Culture.

There are two aspects of culture: the first is related to the culture of the
countries that speak the target language, and the other is the culture of the students
themselves, especially concerning the roles of the student and teacher in that
culture.

All studies agreed that NSTs were significantly superior in understanding the
cultural aspect of the target language, teaching it, and conveying it to students.

On the other hand, NNSTs' knowledge of the student's culture and mother
tongue is a strength, as it enables them to know the students' real needs and set
realistic expectations for their performance (Medgyes, 1994). They can promote

language learning more effectively because of their enhanced understanding of
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https://www.zotero.org/google-docs/?KUZIFf
https://www.zotero.org/google-docs/?XYiZOu

20

students (Benke & Medgyes, 2005). In addition to their knowledge of the influence
of the first language on the second language is their ability to remove the many
doubts that students have about grammatical rules and vocabulary meanings
(Lasagabaster & Sierra, 2005). Because they have gone through the same learning
experience, they can identify linguistic and non-linguistic issues that could become
obstacles for their students, and they teach students strategies that facilitate the
learning process (Lasagabaster & Sierra, 2005). They are more understanding and
supportive of students as they know the challenges associated with language
learning (Medgyes, 1994; Pacek, 2005). In terms of working in the classroom
environment, they share the students' perceptions of the roles of teacher and
student because they come from the same cultural and educational background
(Pacek, 2005). Due to their intimate knowledge of the local environment, NNSTs
can prepare students for tests and can better detect cheating (Benke & Medgyes,
2005). So, the knowledge of the students' culture and first language is an
important source of confidence in NNSTs (Lasagabaster & Sierra, 2005;
Seidlhofer, 1999). On the other hand, in the case of NSTs, , due to the cultural and
language differences between students and teachers, a communication gap often
exists between them. During the ongoing discussions, NSTs tend to leave problems

unexplained (Benke & Medgyes, 2005).
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Considerations When Selecting Instructor.

Students Level.

Lasagabaster and Sierra (2005) recommended that NNSTs are more suitable
for teaching specific levels. Llurda (2005b) stated that the practicum supervisors
evaluated the performance of two hundred forty-two non-native English-speaking
graduate students studying TESOL in thirty-two programs in the USA and Canada
through a questionnaire. The result was that 90% of non-native speaker students
were suitable to teach beginners and lower intermediate students, 77% for upper
intermediate students, and 62% could teach advanced levels.

Teaching Context.

In Llurda's (2005b) previous study, practicum supervisors recommended that
only 41% of NNS students were suitable for teaching English as a second language
compared to 97% as a foreign language for the same sample. So the ideal situation
is for NSTs to study in countries that speak the language to be taught while NNSTs
study in their own country (Canagarajah, 2013; Pacek, 2005). When the student’s
goal is to integrate into society and understand its culture, NSTs are the ideal
choice, but in foreign language teaching contexts that do not aim to integrate

learners into a specific culture, NNSTs are an excellent choice (Llurda, 2005b).
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Teachers' Perceptions of Themselves

The research on teachers’ perceptions of themselves varied in terms of the
tools used. Reves and Medgeys (1994) and Llurda and Huguet (2003) used the
questionnaire, while Samimy and Brutt-Griffler (1999) and Inbar-Laurie (2005)
used interviews in addition to the questionnaire to study the above-mentioned
aspect. As for the participants, Reves and Medgeys (1994) and Inbar-Laurie (2005)
compared perceptions of NSTs with NNSTs, while Lorda's study was limited to
Native teachers, and in contrast, Samimy & Brutt-Griffler’s (1999) study was on
NNS graduate students in TESOL.

Reves and Medgeys (1994) conducted an international survey of 216 native
and non-native English language teachers from ten nationalities with the aim of
studying the following hypothesis: NS and NNS teachers differ in terms of their
teaching practice. These differences in teaching practice are mainly due to their
differing levels of language proficiency, and their knowledge of these differences
affects the NNS teachers' “self-perception and teaching attitudes.” The survey
consisted of 23 items, 18 of which were directed to both groups equally, and five
were directed to non-native-speaking teachers only. Most of the questions were

closed and aimed to obtain personal information about the participants and their
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teaching context. As for the open questions, they aimed to obtain the
self-perceptions of the study individuals and their opinions about hypotheses.

68% of participants reported differences in teaching practices and 84% of
NNST admitted to having language difficulties, but only 25% said their language
difficulties did not have a negative impact on their teaching while the remaining
non-native teachers (75%) reported that language difficulties affected their
teaching. This proves that language proficiency affects teaching practices (Reves &
Medgyes, 1994).

Llurda & Huguet (2003) adopted the same questionnaire from Reves and
Medgyes (1994), but for the goal of measuring self-awareness for the NNST and to
compare primary and secondary NNT teachers in terms of how the subjects
perceived their own language skills, how these skills affected their teaching, and
how the skills had evolved over time. The subjects' teaching ideology is expressed
through their preferences for designing a language course and their goals as
language teachers. One hundred and one teachers from Spain participated in the
study, and the results were as follows: Secondary school teachers showed greater
confidence in their skills than elementary school teachers, and although elementary
school teachers admitted that they experienced difficulties in teaching the
language, they did not attribute these difficulties to their level of proficiency in the

language.
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On the level of their preferences for designing a language course, 81.6% of
primary school teachers chose communicative topics and functions as a foundation
of the course, compared to only about 50% of secondary school teachers. 38% of
secondary school teachers chose linguistic structures and developing habits.
Regarding their opinion on the teaching goals and importance of teaching
communicative strategies, almost all the primary teachers (97.2%) preferred
communicative strategies, while only two-thirds of the secondary teachers did so.

In another study that combined questionnaires and interviews, Inbar-Laurie
(2005) studied teachers’ perceptions of themselves to investigate why some
teachers perceived themselves as NS of English, and the effects of the native
versus non-native distinction on the pedagogical perceptions. Then she sought to
discover whether there were differences in their perceptions concerning the
following factors: differences between NSTs and NNSTSs, teaching and the status of
English, language teaching and assessment methods, and to determine the impact
of personal and professional backgrounds on teachers’ perceptions. The study
included 264 teachers, including 93 NSs and 171 NNSs. They were asked to
answer the questionnaire, and then interviews were held with 9 of them.

Results indicated that the teachers' native speaker identity could be
explained by nine variables, two of which could best predict this identity: having

spoken English from the age of 0 to 6 and others' perception of them as native
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speakers of English. Differences between NS and NNS teachers could be detected
only in some categories, mainly the superiority of the NS teachers as espoused by
the NS teachers themselves, and the degree of confidence in teaching specific
language areas. On the other hand, NNSTSs reclaim that they have better
student-teacher relations and feel more confident as they can use students' L1,
making teaching easier. No differences were found in perception categories relating
to teaching and assessment practices, defining students' knowledge of English, the
status of the English language, and teaching goals.

Samimy & Brutt-Griffler (1999) surveyed and interviewed 17 NNS graduate
students who were either pursuing an MA or Ph.D. in TESOL at a university in the
United States. The study's objectives were to find out how these graduate students
perceive themselves as professionals in the field of teaching English and whether
they believed that NSs and NNSs teach differently. And if so, what they thought
those differences were and whether or not these NNS English teachers felt limited
in their ability to teach.

Over two-thirds of the participants acknowledged that their language barriers
had a somewhat significant impact on their teaching ability. Almost 90% of the
participants said there was a difference between NS and NNS English teachers.
The former group was noted for being informal, fluent, accurate, employing a

variety of strategies, methods, and approaches, being adaptable, using
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conversational English, understanding linguistic nuances, using authentic English,
giving students positive feedback, and emphasizing communication over exam
preparation as the main objective of their instruction. The perception of NNS
English teachers included a heavy reliance on textbooks, the application of first-
and second-language differences, the use of the first language as a medium of
instruction, awareness of the psychological and negative transfer aspects of
learning, sensitivity to the needs of students, increased efficiency, knowledge of the
students' backgrounds, and a focus on exam preparation. They did not, however,

view the NS instructors as being better than their NNS counterparts.
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Chapter 3
Methodology

Chapter Overview

The purpose of this chapter is to describe the methodology for investigating
ALF students’ perceptions of NSTs” and NNSTs’ teaching practices and to
examine the effect of some variables such as gender, age, language proficiency
level, cultural background, and the goal of learning on students’ perceptions. This
chapter will discuss the research design, the participants, the tools, the data
collection, and the procedures utilized to answer the research questions of this
research study.
Research Design

This study is a mixed-method study as Dornyei (2011) and Perry (2014)
illustrate, this study can be considered quantitative because it involves procedures
that collect numerical data, which is then analyzed primarily by statistical methods.
For example, it is quantitative in the sense that through the use of a 5-point
Likert-type scale, students’ responses are counted and converted into percentages
and then compared using a t-test; however, the researcher will gather descriptive
data from the questionnaire and semi-structured interview, which makes it a
qualitative study as well. Perry (2014) defines triangulation as not being limited to

only one procedure for gathering data. Rather, using a multi-procedural approach.
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Triangulation increases the credibility of study findings (Dérnyei, 2011; Perry Jr,
2014). Using triangulation is helpful to reach more accurate results and facilitate
the interpretation of results.

This study follows an exploratory and explanatory design. It is exploratory
in nature because the study aims to investigate the differences between NSTs and
NNSTs and the effect of some variables, such as gender, level, and cultural
background, on students’ perceptions. Furthermore, the study tries to explain the
reason behind these perceptions, which is explanatory from this side.

Participants

The participants are non-native, adult Arabic learners who have studied
Arabic for over a year with both NSTs and NNSTs to study the perceptions of AFL
students of NSTs and NNSTs. Then, the differences between participants'
demographics—nationality, gender, language proficiency level, and the purpose of
studying Arabic—will be compared to analyze their effect on those perceptions.

One hundred and seventy-three participants responded to the questionnaire,
including twenty-six on the electronic version and one hundred and forty-seven on
the printed versions. Their demographic information was as follows:

Nationality
I divided them into four main groups according to cultural similarity, especially

concerning educational systems
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e Fifty-nine from Russia and Central Asia (Russia, Kazakhstan, Uzbekistan,
Dagestan, Chechnya, Tajikistan, and Azerbaijan)

e Forty-three from Europe, North America, and Australia (United States,
Britain, France, Belgium, Turkey, Australia, Bulgaria, Poland, Hungary,
Finland, Sweden, Denmark, Serbia, Canada, Spain, and Mexico)

e Fourteen from Africa (Somalia, Cameroon, Guinea, and Nigeria)

e Fifty-seven from South and Southeast Asia (Indonesia, Pakistan, India, and
Bangladesh)

Table 3.1

Participants nationalities distribution

country Number of subjects percentage
Russia and Central Asia 59 34.1 %
Europe, North America, and 43 24.8 %
Australia
Africa 14 8.1 %
South and Southeast Asia 57 33 %
total 173 100 %




Gender and Age
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Participants were distributed by gender into ninety-six males and

seventy-seven females

Table 3.2

Participants gender distribution

Gender Number of subjects percentage
Males 96 555 %

Females 77 44.5 %
Total 173 100 %

Participants were distributed by age into forty-eight participants between

eighteen and twenty years old, eighty-seven participants between twenty and thirty

years old, and thirty-eight participants older than thirty years old.

Table 3.3

Participants age distribution

Age Number of subjects percentage
Between 18- 20 years 48 27.7 %
Between 20 - 30 years 87 50.2 %

Older than 30 years 38 22.1%

Total 173 100 %




Language proficiency and Study purpose
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Participants were distributed by language proficiency into seventy-six are

beginners, eighty-two intermediate, and fifteen advanced.

Table 3.4

Participants language proficiency distribution

Language proficiency Number of subjects percentage
Beginners 76 43.9 %
Intermediate 82 47.4 %
Advanced 15 8.7%
Total 173 100 %

Participants were distributed by studying Arabic language purpose into one

hundred and thirty for religious purposes, thirty-three for learning about other

cultures and a love of studying languages, and ten to get a job.

Table 3.5

Participants studying purpose distribution

Studying purpose Number of subjects percentage
Religious 130 75.1 %
Cultural 33 19 %
Job 10 59%
Total 173 100 %
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The researcher interviewed eight participants who volunteered to conduct
the interview and completed the advantages and disadvantages part of the
questionnaire. Their distribution was as follows: two from Uzbekistan, two from
Indonesia, two from the United States, and two from Somalia. Concerning their
ages, there were five participants between twenty and thirty years, and three were
older than thirty. Concerning their linguistic level, three were beginners, three were
intermediate, and two were advanced. As for gender, half of them were male, and
half were female.

Instruments

Two instruments will be used to collect data: a questionnaire and interviews.

The Questionnaire
The questionnaire is adapted from the (Benke & Medgyes, 2005)
study. As the purpose of this study is similar to the study of Benke and

Medgyes (2005).

Medgyes is one of the pioneers in the field of studies about
non-native teachers, and his writing has been important and foundational
since he published his book in 1994, Non-native Teacher, making his study
an important reference in the field. This study was conducted on 422 English
language learners, all of whom were native speakers of Hungarian, who

were selected based on their studies for at least one year with NSTs and
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NNSTs. They were distributed as follows: 62.6% high school students, 28%
college and university students, and 8% private language school students.
65.4% are under 20 years old, 31% are between 20 and 30, and the
remaining are older than 30. On the linguistic level, 70% are intermediate
students and 24% are advanced students.

Medgyes and Benke used a questionnaire to gather their data. They
developed the statements of this questionnaire through the results of two previous
studies (Arva & Medgyes, 2000; Medgyes, 1994), and the statements were limited
to those related to teaching practices.

Like Benke and Medgyes’s questionnaire (2005), this questionnaire
consists of four parts. The first part is the introduction, which is a brief instruction
clarifying the important terms used throughout the survey (for example: NST,
NNST, etc.) and the purpose of the questionnaire. The second part asks about the
demographic information of the participants, including age, gender, nationality,
mother tongue, duration of studying the Arabic language in years, duration of
studying the Arabic language with NSTs and NNSTs, number of NSTs and NNSTs,
Arabic language proficiency level, and the purpose of studying Arabic language.
The third part comprises two identical lists of 23 closed statements regarding
practices in the classroom that relate to both NSTs and NNSTs. Participants were

tasked with ranking responses to each of these statements towards both types of
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teachers using a five-point Likert-type scale. The ranking scale, 1 to 5, is as
follows: 1-Strongly disagree, 2-Disagree, 3-Neither agree, nor disagree, 4-Agree,
and 5-Strongly agree. The fourth part is determining the advantages and
disadvantages of both NSTs and NNSTs. It comprises 11 closed statements.
Participants were tasked with ranking responses to these statements using a
five-point Likert-type scale. Following the closed questions, there will be open
questions to help study participants freely mention their perceptions of

the advantages and disadvantages of both NST and NNST.

The questionnaire was made available online in two languages: English and
Arabic. It will be printed in three different copies: Arabic-English (Appendix A),
Arabic-Indonesian, and Arabic-Russian. These languages were chosen to help
retrieve a greater number of responses, as English is the most widely spoken
language in the world, Indonesian and Russian have large numbers of Arabic
language learners who have studied with NSTs and NNSTs, and Arabic, of course,
will be suitable for some students who do not know any of the other three
languages.

The purpose of using quantitative data collection, especially questionnaires,
is to collect a large amount of data from participants quickly and precisely. Richard
and Lockhart (1994) illustrate that it is helpful if the researcher is to assemble

“information about affective dimensions of teaching and learning, such as beliefs,
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attitudes, motivations, and preferences” (p.10), which is the core purpose of this
research.
Semi-structured Interviews

After the questionnaire, I conducted semi-structured interviews with selected
questionnaire respondents to enrich their answers to open-ended questions with
more insights.

The questions for the semi-structured interview were written in English,
Russian, Indonesian, and Arabic. Since asking students to answer in a specific
language will be restrictive, the researcher allowed students to reply freely and
spontaneously, taking notes with the help of one of the advanced students who
spoke participants' languages (Indonesian and Russian). The researcher clarified
that the information the participants provide is confidential and will not affect them
negatively. This should help provide accurate results of students’ perceptions.

The reason why the research encompassed qualitative data through
one-on-one semi-structured interviews and the open questions in the questionnaire
is to support the simple responses gathered from questionnaires and to triangulate
the results of the interviews and the questionnaire.

Data Collection & Analysis Procedures
After preparing an electronic version of the questionnaire, it was published

in many student groups on various social media platforms with a page at the end of
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the questionnaire for those who want to volunteer for the interview to leave contact
information. Unfortunately, I did not receive a sufficient number of responses, so I
printed the questionnaire in the three languages mentioned previously, and I
collected data from the Lisan al-Arab Center for teaching Arabic to non-native
speakers in Madinat Nasr. As for Indonesian students, I reached them through two
female students studying at Al-Azhar University.

I distributed the questionnaire by hand, answered their questions, collected
copies, reviewed the responses, and selected twelve participants who agreed to
volunteer for the interview to conduct interviews with them.

The study incorporated content analysis and inferential analysis.

for quantitative data I used the two-tailed T-test to look into whether there is
any difference between the two groups of teachers and if other variables, such as
gender, impact students’ perceptions. For other variables that contain more than
two categories, such as age, nationality, level of language proficiency, and the
purpose of studying the Arabic language, I used a one-way ANOVA test with Post
Hoc Tests to find out which of these categories are different from the other. On the
other hand, for qualitative data, content analysis was used to assess students’
responses. Color codes were employed in order to compile all similar responses
and patterns, which were analyzed later into themes. Color coding was revisited to

guarantee a precise classification of patterns and themes.
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Chapter 4
Results and Discussion

This study aims to investigate AFL students’ perceptions of NSTs’ and
NNSTs’ teaching practices and examine the effect of variables such as gender, age,
language proficiency level, nationality, and the goal of learning on students’
perceptions. This chapter includes the results and the discussion of the data
collected using the following instruments: questionnaire and semi-structured
interviews.
Validity and Reliability

Validity refers to “the entire experimental concept and establishes whether
the results obtained meet all of the requirements of the scientific research method”
(Shuttleworth, 2008), which is divided into internal and external validity (Dérnyei,
2011). Dornyei describes Internal Validity as the approximate truth about
conclusions one comes to in the causes of certain outcomes. At the same time,
External Validity examines the extent to which we can generalize our findings to a
larger group, to other contexts, or at different times (2011, p. 52).

Many factors might have impacted internal validity, such as personal
prejudice towards certain teachers, personality conflicts between learners and
teachers, and external circumstances beyond their control. To reduce this impact to

the minimum, the current study has chosen a relatively diverse group of
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participants. They are from thirty-two countries and varied in age, gender,
nationality, language level, and educational goals. In addition, accounted for those
students who may produce biased responses. Another factor to increase internal
validity was dividing the questionnaire statements into two sections, the first
entirely about NNSTs and the second about NSTs. So, the participant does not
compare one type of teacher to another but attempts to convey the practices of each
category separately.

The diversity of participants in this study helps establish external validity so
that the results can be generalized to similar contexts.

The most common method used for measuring reliability (internal
consistency) is Cronbach's alpha. It is most frequently employed when we have
multiple Likert questions in a questionnaire that form a scale and wish to determine
if the scale is reliable. The value should be over 0.7 (Taber, 2018). When applying
the Cronbach Alpha test to the questionnaire statements, the results were as follows

Table 4.1 Cronbach Alpha reliability test

section Statement numbers Cronbach Alpha
Non-native teachers 23 963
Native teachers 23 922
Advantages and 11 903
disadvantages
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To further confirm, the researcher conducted a Cronbach alpha test for each
statement to measure the extent of its correlation to the scale as a whole and the
extent to which reliability increased when any statement was deleted from it. The
result of the Cronbach alpha test was greater than or equal to the result of the
questionnaire as a whole. To check the whole table (Appendix B). which indicates
the high-reliability degree of the questionnaire as a whole and for each statement in
it.

After ensuring the validity and reliability of the collected data, it was
necessary to verify its normality by measuring the mean and standard deviation for
each statement in the questionnaire. (Appendix C)

Results of research question one

This section mainly addresses the findings from the survey and interview
that address the study's first question, “How do students of Arabic as a foreign
language perceive NSs and NNS teachers’ practices?”. It illustrates how students
view the teaching practices used by both native and non-native teachers. The tables
below, where the p-value is p<0.05, displays the means and statistical significance
between the two groups of teachers as reported by the students. There was a
statistically significant difference between NSTs and NNSTs in all questionnaire

statements in the first and second parts, except for one statement, “is impatient,”
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where there were no statistically significant differences between the two groups of

teachers. In the following tables, I will explain these differences.

Statements related to test analysis

Table 4.2 Analysis of statements related to tests

Statement
2 is too harsh in marking
3 prepares learners well for the exam
8 sets a great number of tests
21 assesses my language knowledge
realistically

There are four statements associated with tests. NSTs were better at

N

173

173

173

173

NNSTs’s

mean

SCore

3.61

3.79

3.91

3.86

NSTs’s

mean

Score

3.97

4.27

4.06

4.03

sig.

(2-tailed)

0.001

0.137

0.066

preparing students for tests, contrary to what was stated in Benke and Medgyes’s

(2005) study, where they explained this by the NNSTs' knowledge of the students’

local environment and the educational system. From my point of view, this

difference is due to the nature of the participants in the two studies; as in Benke

and Medgyes’s (2005) study, the participants were school students whose exams

are usually linked to a specific curriculum “achievement exams” and not their

linguistic proficiency in general, in contrast to the tendency of the tests that the
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students take in this study. Additionally, NSTs know the systems for exams, and
thus prepare students better, if they are studying in their teachers' country which is
the case with those participants.

One of the interview participants mentioned, “When I came to Egypt to join
Al-Azhar University, I took a placement test that tested the four language skills on
topics, some of which were new to me, and this was different from the tests [ was
taking in Indonesia. Although I was getting high grades on the tests in Indonesia, |
failed this test.” Then, I took a three-month course with an Egyptian teacher retook
the test, and obtained the required score.

The NST was also better at realistically assessing the students’ language
knowledge and was too harsh in marking. This may be due to the linguistic level of
NSTs, as they can better identify serious errors and those that can be ignored, in

addition to their knowledge of errors that NNSTs may not notice.



Statements related to lesson planning analysis

Table 4.3 Analysis of statements related to lesson planning

11

15

16

19

Statement

sticks more rigidly to lesson plan

is happy to improvise

relies heavily on the coursebook

prepares conscientiously for the lessons

assigns a lot of homework

173

173

173

173

173

NNSTs’s

mean

SCore

4.02

3.74

3.79

4.05

3.8

NSTs’s

mean

SCore

3.52

4.13

3.95

3.75

4.05

42

sig.

(2-tailed)

0.001

0.191

0.015

0.021

As seen from the results, NNSTs stuck more rigidly to the lesson plan. This

aligns with what one of the interviewees mentioned that teachers in his country

adhere to one method in all their lessons. At the same time, NSTs sometimes
change the method according to questions received from students. However,

participants also mentioned that NSTs rely heavily on the coursebook. Some

students mentioned in the advantages and disadvantages section of the

questionnaire that NSTs only teach what is inside the book and do not give

enough vocabulary practice. This contradicts what was mentioned in Arva and
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Medgyes (2000) that native teachers utilize a wide range of activities, such as
newspaper clippings, photocopies, posters, and realia, and rarely adhere strictly to
the course book. Perhaps this can be attributed to the personal experience of
learners with a particular teacher, especially considering that those students who
mentioned this were beginners and had not studied with a large number of teachers.
Regarding homework, participants emphasized that NSTs assign a
substantial amount of homework. For instance, one student at the Lisan Al Arab
Center, while completing the questionnaire, called the teacher over. When the
teacher approached, the student humorously emphasized the "Strongly Agree"
option by repeatedly going over the check mark with a bold pen right before the
teacher's eyes. In the interview, one of the participants stated, “NSTs do not
consider us human beings, but rather they think that we are computers, and they do
not take into account that we have a social life besides studying.” This is due to
NSTs' lack of knowledge of the difficulties faced by learners and their inability to
accurately calculate the time required to complete homework assignments, often
tending towards unrealistic expectations and deadlines. Because they lack
sufficient awareness to realize these difficulties, NSTs are less sympathetic to
students. Because NNSTs have gone through the same learning experience, they
can identify linguistic and non-linguistic issues that could become obstacles for

their students (Lasagabaster & Sierra, 2005). In other words, NNSTs are more
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understanding and supportive of students as they are more familiar with the
challenges associated with language learning (Medgyes, 1994; Pacek, 2005).
Statements related to teaching methods analysis

Table 4.4 Analysis of statements related to teaching methods

Statement N NNSTs’s NSTs’s sig.
mean mean (2-tailed)
score score

4 applies pair work regularly in class 173 3.67 4.05 0

5 applies group work regularly in class 173 3.68 3.87 0.11
6 prefers traditional forms of teaching 173 4.1 3.95 0.125
14 prefers teaching 'differently’ 173 3.67 4.04 0.003
18 runs interesting classes 173 3.79 4.06 0.025
20 uses ample supplementary material 173 3.95 4.04 0.379

(flashcard - presentations- posters - ...)

Participants reported that NSTs apply pair and group work, teach differently,

run interesting classes, and use supplementary materials more than NNSTs. On the

other hand, NNSTs prefer traditional forms of teaching. This is aligned with Benke

and Medgyes’s (2005); Brown (2013) as NNSTs, in general traditional in the
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classroom and more demanding. Unlike NSTs, they are more outgoing, casual, and

talkative. One interviewee mentioned that he feels more enjoyment in NSTs classes

because they are new and different, while NNSTs classes are based on repeating.

Statements related to teachers' preferences and personal traits analysis

Table 4.5 Analysis of statements related to teachers' preferences and personal traits

10

12

13

17

22

23

Statement

speaks most of the time during the lesson

directs me towards autonomous learning

is impatient

focuses primarily on speaking skills

puts more emphasis on grammar rules

corrects errors consistently

provides extensive information about the

culture of Arabic-speaking countries

is interested in learners' opinion

173

173

173

173

173

173

173

173

NNSTs’s

mean

Score

3.67

3.79

2.2

3.78

4.17

3.75

3.95

3.94

NSTs’s

mean

Score

3.86

4.18

2.1

4.12

3.77

4.18

4.1

4.1

sig.

(2-tailed)

0.074

0.622

0.001

0.13

0.105
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As seen from the results, there were no statistically significant differences
between NSTs and NNSTs in one statement in the questionnaire related to
teachers’ patience, as participants decided that both groups were patient.

NSTs focus primarily on speaking skills, while NNSTs put more emphasis
on grammar rules. This is due to the superiority of NSTs in oral skills and the
superiority of NNSTs in grammar. Considering that oral skills and pronunciation
are the greatest weakness of NNSTs, and grammar is the greatest weakness of
NSTs. So each of which resorts to its own safe haven (Arva & Medgyes, 2000;
Barratt & Kontra, 2000; Benke & Medgyes, 2005; Lasagabaster & Sierra, 2005;
Llurda, 2005b; Pacek, 2005). In the written part of the questionnaire, many
students confirmed the superiority of NNSTs in grammar.

NSTs tended to correct errors more than NNSTs, contrary to what
participants in Benke and Medgyes’s (2005) study or classroom observation in
Arva and Medgyes's (2000) study reported. They recorded videos of ten teachers,
half NSTs and the other half NNSTs, and found that the NNSTs corrected errors
more often. Speaking from the researcher's personal experience, this focus on error
correction is due to how NSTs studied the Arabic language, especially regarding
prescriptive grammar and correcting common errors, and their own previous and

current professional background as proofreaders.
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Although the NSTs provided more culture within the classroom than the

NNSTs, the NNSTs mean was still high (3.95). This indicates that the NNSTs teach

more culture in their classes. This may be due to the fact that the vast majority of

the NNSTs of Arabic are Muslims, and when they talk about the Arab Islamic

culture, they consider themselves part of this culture.
Miscellaneous statements analysis

Table 4.6

Analysis of miscellaneous statements

Miscellaneous statements N Mean

A non-native teacher can give 173 4.16
more help for a beginner

A native speaker teaches speaking 173 4
skills/conversation more effectively

It does not matter what the teacher's native 173 4.12
language is, the only thing that matters is

how they teach.

In an ideal situation, both native and 173 4.14

non-native teacher teach you

It is essential that everything should be in 173 3.16
Arabic in an Arabic lesson,

A non-native speaker teaches writing skills 173 4.21
more effectively

SD

0.819

0.964

0.91

0.985

0.881

0.818
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I wish I had only non-native teachers of 173 2.15 0.814
Arabic.
There is no harm in the teacher using my 173 4.13 0.908

native language every now and then

It is important that we should be able to 173 4.1 0.87
translate
Native speakers should teach at a more 173 4.08 0.905

advanced level.

As the previous table shows, the sentence “A non-native speaker teaches
writing skills more effectively” was the highest mean score (4.21). This means that
the overwhelming majority of students strongly agree with this statement. This is
consistent with what was presented in the first chapter regarding writing skills. As
Davies (1999) asserts, many native speakers lack precise writing skills and are
acquired in an arduous manner, leaving native speakers practically on an equal
footing with non-native speakers. Rajagopalan (2005) adds that reading and
writing skills are not linked to a specific language, but rather, they are skills that
cross linguistic boundaries. One of the interviewees mentioned that the NNSTs not
only recognize the error like the NSTs, but they can also determine the cause of the
error and treat it, because most errors in writing result from transferring the
grammatical structure from the mother tongue. Another reported that NNSTs are

able to predict mistakes before they happen and educate students about them. In
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my view, NSTs lose a lot of their edge when we talk about writing in MSA because
they do not acquire writing skills from the cradle, as with spoken dialects. In
addition, based on the researcher’s experience in the Egyptian educational system,
local schools lack systematic methods with regard to teaching writing skills. On the
other hand, NNSTs can transfer the skills they learned in writing in their mother
tongue to Arabic, with the advantage of knowing why students make mistakes, as
many of these errors stem from transfer from the mother tongue and NSTs personal
experiences with them.

Then came the statement, "A non-native teacher can give more help for a
beginner," with a mean score of 4.16. This is because they understand the student's
native language and the influence of the L1 on the L2 (Lasagabaster & Sierra,
2005; Llurda, 2005b). In addition, NNSTs' knowledge of the student's culture and
mother tongue is a strength, as it enables them to know the students' real needs and
set realistic expectations for their performance (Medgyes, 1994). Because they
have gone through the same learning experience, they can identify linguistic and
non-linguistic issues that could become obstacles for their students, and they teach
students strategies that facilitate the learning process (Lasagabaster & Sierra,
2005). They are more understanding and supportive of students as they know the
challenges associated with language learning (Medgyes, 1994; Pacek, 2005). The

impact of these features is greatest at the first levels of language learning. On the
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other hand, due to the cultural and language differences between students and
NSTs, a communication gap often exists between them. During the ongoing
discussions, NSTs tend to leave problems unexplained (Benke & Medgyes, 2005).
The mean score of the statements “In an ideal situation, both native and

non-native teacher teach you.” (mean score 4.14) and “It does not matter what
the teacher's native language is, the only thing that matters is how they teach.”
(mean score 4.12 ). The fact that the mean of both statements, indicates students'
appreciation for both NSTS and NNSTs and they benefited from both. The most
important consideration for students is teacher preparedness and aptitude for
teaching. This is coordinated with Todd and Pojanapunya (2009) that effectiveness
as a teacher is connected to additional factors like professionalism, commitment,
and a readiness for continuous development and both NSTs and NNSTs should be
treated equally.

This was followed by “A native speaker teaches speaking skills/conversation
more effectively” and “Native speakers should teach at a more advanced level. ”
These statements with high means scores (4.08 and 4), respectively, confirm what
was stated in previous research regarding students’ preference for NSTs at higher
levels (Lasagabaster & Sierra, 2005; Llurda, 2005b) and the observed superiority
of NSTs in teaching oral skills as NNSTs face problems with pronunciation and

maintaining a oral skills (Barratt & Kontra, 2000; Lasagabaster & Sierra, 2005;
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Medgyes, 1994). Of course, the ability of NNSTs decreases at higher levels, where
low-frequency vocabulary is abundant, and many lexical items are used with
uncommon meanings, in addition to nuances between vocabulary.

After that, the two statements, “There is no harm in the teacher using my
native language every now and then” with a mean score of 4.13, and “It is
important that we should be able to translate” with a mean score of 4.1 indicate that
students value teachers' knowledge of their mother tongue and their ability to
explain certain vocabulary and structures in their mother tongue.

The students were neutral about the statement, “It is essential that everything
should be in Arabic in an Arabic lesson” with a mean score of 3.16. The
controversy over using only the target language in class was reflected in the written
portion of the questionnaire and interviews, where some students expressed a
preference for NSTs because they could not speak their mother tongue, offering
them more exposure to the Arabic language; on the other hand, other participants
considered it an advantage for NNSTs to know their mother tongue and explain in
it.

Then, the statement "I wish I had only non-native teachers of Arabic."
received the lowest mean score (2.15) among the statements to show their great

appreciation of the NSTs.
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Results of Research Question Two

In this part, I will address students’ opinions on the advantages and
disadvantages of both NSTs and NNSTs through the results of open questions at
the end of the questionnaire and interviews that target each group’s capability of
addressing the various dimensions of language learning.
Vocabulary

A number of participants mentioned vocabulary as a strength for NSTs,
especially for the following reasons. To start with “deep knowledge of
low-frequency vocabulary.” In addition to “connotations of words and phrases,
including in which social situations it's most appropriate to use them.” In contrast,
NNSTs “Don’t have as rich of a vocabulary (reservoir) to draw on.” and
“insufficient knowledge of specialized and low-frequency vocabulary” in addition
to “They don't always intuitively know or understand the nuances” and “ lack of
vocabulary choice.” This aligns with what was mentioned in the literature review
that NSTs have greater knowledge of terminology and vocabulary (Barratt &
Kontra, 2000; Lasagabaster & Sierra, 2005). Learning vocabulary is considered the
most challenging element in language learning due to its vast size given that
languages contain a vast number of words, requiring knowledge and use of a wide
range of vocabulary to express ideas accurately and rapid changes compared to

other language components such as phonetics, grammar, and morphology as
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vocabulary changes over time due to social and technological developments,
making it necessary to keep up with these changes and learn new words.
Additionally, versatility in usage in light of the fact that some words may have
multiple uses and appear in different contexts, increasing the challenge of
understanding how to use them correctly and social context since some vocabulary
may be linked to social context, and certain words may be inappropriate in specific
situations or carry particular connotations. All these factors make vocabulary
control extremely challenging for NNSTs.
Culture teaching

Students stated that NSTs “understand the culture, which is inherent to
learning language, is better delivered by people intimately familiar with and
connected to the culture.” and they can give the students “good cultural immersion
in the class.” On the other hand, NNSTs “Lack of cultural knowledge.” This
harmonizes with the results of all researches and this is due to the fact that
acquiring the cultural aspects of a foreign language can pose several challenges for
learners including cultural differences, limited exposure, stereotypes and
preconceptions, lack of cultural resources compared to language resources, and few

of NNSTs had an opportunity to long cultural immersion.
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Between Standard Arabic and Colloquial

Some students consider the knowledge of dialects to be a great advantage for
NSTs as one of them mentioned that “Someone who grew up with the language is
more familiar with vernacular and slang, so they are great in dialect courses.”
Another stated that “I want to learn multiple dialects. I think for sure.... a native is
most suitable to teach a dialect (with all its idioms, collocations, etc...).” and it is
considered as a weakness for NNSTs as they “may not have a large knowledge on
Arabic dialects and informal language/slang.”

On the contrary, some students whose goal is to learn only standard Arabic
consider it a defect, as NSTs “may speak slang Arabic in the class.” in addition to,
“Not all of them know fusha.” Thus this group considers the knowledge of
standard Arabic at the expense of the dialect as an advantage for NNSTs as some
mentioned, “ they may know Fusha better” and “They focus on writing and reading
and are great for fus-ha.”

I have not come across research that addressed this point. Perhaps this issue
is attributed to the nature of the Arabic language and its learners’ needs, as the
diversity of Arabic language levels and the presence of learners at these levels
explain those results. There are learners who want to learn the classical language
only without the need to learn conversation or colloquial language for these

individuals, studying colloquial language is considered an additional burden with
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no benefit in achieving their goal, which is understanding the heritage language.
And there are those who want the language for communication with Arabic
speakers, whether for study, work, or getting to know other cultures they need a
living language used in everyday life.
oral skills and pronunciation

Students considered NSTs to have “accurate pronunciation” and “they
choose interesting topics for conversation.” On the other hand, NNSTs “can’t
model pronunciation as effectively”, “in conversation they depend on translation,”
and “They are weaker in bringing a text to life and in conversational Arabic.”

This matches up with what was mentioned in previous research on this point.
NSTs are better at pronunciation and have improved students’ listening skills
(Barratt & Kontra, 2000; Lasagabaster & Sierra, 2005). This is clearly reflected in
teaching oral skills classes and making students better able to speak (Benke &
Medgyes, 2005). Speaking skills is considered one of the most challenging skills
for non-native speakers, as they need to understand speech and respond relatively
quickly. Most non-native speakers acknowledge shortcomings in this skill.

On the other hand, students mentioned some disadvantages for NSTs as they
“sometimes speak fast.” Thus, regarding speaking speed, NSTs may not be able to

assess students' linguistic abilities accurately. Therefore, they often forget

themselves and speak at an inappropriate speed for the students' level. Moreover,
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NSTs may “emphasize speaking skills sometimes to the point where the other skills
are completely neglected.”

Because they excel in the speaking skill more than the other skills, they
tend—perhaps unconsciously—to prioritize it over the rest of the language skills
and components.

Metalinguistics Awareness and Teaching Grammar

Some students mentioned that “ NNSTs can teach grammar better” and that
NSTs have “insufficient metalinguistic awareness (phonology and morphology
specifically).” But that deep grammatical knowledge is for NNSTs “Can be too
heavy on grammar and usually very meticulous in error correction.”

This aligns with the context of teaching English as a foreign language, as
affirmed by Llurda (2005b), Lasagabaster and Sierra (2005), Barratt and Kontra
(2000), Benke and Medhyes (2005) that NNSTs have a better linguistic awareness,
they teach grammar in a more effective manner.

This may be attributed to the fact that a native speaker acquires the language
unconsciously, without thinking about the changes that occur or its rules. In
contrast, a non-native speaker spends a long time observing similar and different
patterns, attempting to understand it. In addition to facing linguistic difficulties
during language learning and knowing how to overcome them, and transfer their

experience to others facing similar challenges.
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Teaching in Arabic only

The students were divided over who saw not knowing the students’ mother
tongue as an advantage, as “you learn faster because you are exposed more to the
Arabic language.” Those who see the lack of knowledge of the student’s mother
tongue as a weakness mentioned some students among the disadvantages of NSTs
“insufficient knowledge of English” and “Maybe they are not able to translate from
Arabic to their students' language, which could be hard to teach them certain
concepts at times.” And NSTs “sometimes do not understand the questions directed
to them.”

In the EFL context, students consider the teacher's knowledge of the
student's language to be an advantage (Medgyes, 1994), but excessive use of it is a
drawback (Benke & Medgyes, 2005).

This largely aligns with the position of Arabic language learners, as they
seek to benefit from the teacher's knowledge of their language without its
dominance, which will reduce exposure to the Arabic language, thereby hindering
learning and progress.

Students' proficiency level
Several students mentioned that NSTs “Can not relate to beginners,” “May

be challenging for early learners,” “Could be confusing for beginners,” and “You


https://www.zotero.org/google-docs/?slDjqS
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can not understand words sometimes if you have no base of Arabic and will be lost
in the class”

Lasagabaster and Sierra (2005), Llurda (2005b) have recommended that
NNSTs are more suitable in their own countries, especially with beginner students.

This 1s prevalent in countries where a significant portion of the population
does not speak English, considering it as one of the languages known by Arabic
teachers, such as Asian countries. Therefore, we find that most Arabic language
teachers in these countries are NNSTs.
Learning Experience and Transferring it

NSTs “Was born with language so may not understand the struggle in
learning Arabic,” and they “Have not gone through the learning process and can
overlook the places where there will be difficulty. Have seen them often
overestimate the abilities of their students because they don't really understand
where their knowledge gaps are.” while NNSTs “Have themselves gone through
the process of learning Arabic and know best what strategies to use and what is
most helpful from the perspective of a non-native.”; “they know where you will
get stuck and what will be most difficult, as well as what might be most important
for you to learn going into the region.” In addition “they know your struggles

better coz they have been through it”
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This aligns with what came in EFL context as NNSTs have gone through the
same learning experience, they can identify linguistic and non-linguistic issues that
could become obstacles for their students, and they teach students strategies that
facilitate the learning process (Lasagabaster & Sierra, 2005). They are more
understanding and supportive of students as they know the challenges associated
with language learning (Medgyes, 1994; Pacek, 2005).

Therefore, NNSTs are more empathetic with students, know their
capabilities better, and are more connected to their students. In contrast to NSTs,
they assign more homework than some students can handle, as mentioned by some
students earlier.

Discipline and organization

Students mentioned that NSTs “are more unorganized and less punctual” and
“Usually less structured lesson plans, and your learning can be disrupted by many
things going on in the class.”. On the other hand, NNSTs are “ more disciplined
teachers.”

Research in the EFL context has not addressed this point, and perhaps this is
due to some individual experiences of students.

Making Mistakes
Students stated that “NSTs do not make mistakes™ In contrast, NNSTs *“ may

make some mistakes since it's not their mother tongue.” one of the students
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reported, “I have been taught to use words or phrases by non-native speakers that
are considered incorrect or unacceptable for native speakers.”

This is generally attributed to the difference in linguistic proficiency
between NSTs and NNSTs, leading NNSTs to make some errors, especially during
speaking. However, personally, I find that both groups make mistakes when
speaking in ’Modern Standard Arabic.

Result of the Third Question

The third question is, “What other factors contribute to students' perceptions
of how NSTs and NNSTs are different and similar? (gender, language proficiency,
nationality, age, and purpose of study.)”

Gender

Just as there were statistically significant differences between NSTs and
NNSTs in the group as a whole in most of the questionnaire statements, there are
differences between male and female participants regarding most of the

questionnaire statements.



61

Table 4.7

Mean and significant differences between genders

Gender N Mean Std. Deviation | Sig. (2-tailed)
Native Male 96 3.9735 52807 .000
statements Female 77 4.3304 53671
Non-native Male 96 3.6957 78650 .009
statements Female 77 4.0329 .54076

It is noticeable from the previous table that the average for NSTs is higher
than that of NNSTs for both males and females, as are the results for the group as a
whole, but it is noted that the averages for females for the two groups of teachers
(4.33 - 4.03) are higher than the averages for males for the two groups of teachers
(3.97 - 3.69). As the Arabic language learners for religious purposes constitute the
majority in this study, the differences between the opinions of male and female
participants can be considered as differences between male and female teachers.
This is because, in this category of learners, the teacher is of the same gender as the
students, and there are no mixed-gender classes.

The table also shows that the differences between NSTs are larger than the
differences between NNSTs, indicating the difference in the experience of these
participants with native-speaker teachers, despite the fact that the overwhelming
majority are of one nationality, which is Egyptian. Perhaps this is attributed to the

nature of teachers for this category of students - those studying for religious
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purposes - where they are predominantly prepared by more experienced teachers of
the same gender. With the absence of teacher preparation programs in this field at
the undergraduate level, the differences can be traced back to disparities between
trainers fundamentally. This is regarding the survey statements related to NSTs.

Despite statistically significant differences in survey statements related to
NNSTs between male and female participants, they are slightly less than those in
NSTs statements. This may be attributed to the similarity in the teaching context,
even if the participants come from different countries. They often study in mosques
or schools attached to mosques in their countries, such as in Russia, Central Asia,
and Southeast and South Asia.

In about half of the statements (5 out of 11 sentences) associated with
participants theoretical perspectives and beliefs about NSTs and NNSTs, there were
no statistically significant differences between the male and female participant
groups, indicating a greater agreement in students' theoretical perspectives and
beliefs regarding NSTs and NNSTs.

It is largely in line with what was found in the EFL context, indicating a
similarity in the theoretical perceptions and beliefs among students studying
different languages, greater than the similarity in teaching practices from the

students' perspective.
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The following table shows the statements that male and female participants

agreed on.

Table 4.8

Statements in which there are no statistical differences between male and female

participants
Category | Statem statement Males Females Sig. differences
ent mean mean .
(2-taile
numbe
r d)
4 applies pair work regularly in 4.04 4.09 0.696 | No difference
class
10 is impatient 2.15 2.11 0.745 | No difference
Statement . .
s about 7 speaks most of the time during 3.82 3.98 0.352 Low
NSTs the lesson difference
8 sets a great number of tests 4.02 4.2 0.304 Low
difference
1 sticks more rigidly to lesson plan 3.51 3.56 0.812 [ No difference
Statement 2 is too harsh in marking 3.6 3.64 0.81 No difference
s about .. . .
NNSTSs 10 is impatient 2.1 2.16 .8 No difference
12 focuses primarily on speaking 3.76 3.84 0.601 [ No difference
skills
14 prefers teaching 'differently’ 3.64 3.76 0.55 No difference
13 puts more emphasis on grammar 3.72 3.91 0.315 Low
rules difference
3 It does not matter what the 4.15 4.04 0.517 | No difference
teacher's native language is, the
only thing that matters is how
they teach.
6 A non-native speaker teaches 4.2 4.24 0.778 | No difference
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miscellane writing skills more effectively

ous 7 I wish I had only non-native 2.05 2.2 0.74 No difference

teachers of Arabic.

statements

using my native language every
now and then

8 There is no harm in the teacher 4.11 4.2 0.583 No difference

able to translate

Note: when the Sig.(2-tailed) value is closer to 0, the difference is big. When it is 0.5 or more, it

means no difference. When it is closer to 0.5 means, there is a difference, but it is not big

Based on the information in the table, the researcher deduces that
participants exhibit a higher level of consensus regarding their beliefs about NSTs
and NNSTs than their consensus on their perception of teachers' practices.
Furthermore, participants have a stronger agreement regarding NNSTs than their
agreement on NSTs.

Age

Participants were distributed by age into forty-eight participants (27.7 %)
between eighteen and twenty years old, eighty-seven participants (50.2 %) between
twenty and thirty years old, and thirty-eight participants (22.1 %) older than thirty.

Because age is divided into more than two categories (3 categories), the
researcher will use one-way ANOVA analysis to see if the groups have statistically

significant differences.

9 It is important that we should be 4.12 4.07 0.751 | No difference
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table 4.9 Anova analysis for age groups

Sum of df Mean Square F Sig.
Squares
Native Between Groups 5.494 2 2.747 9.970 .000
statements Within Groups 46.838 170 276
Total 52.331 172
Non-native Between Groups 2.842 2 1.421 2.616 .076
statements  Within Groups 92.369 170 .543
Total 95.212 172

From the preceding table, it is evident that there are statistically significant
differences in students' opinions based on their age. The percentage of their
disagreement regarding statements related to NSTs 1s greater than statements
related to NNSTs. My interpretation of this is the same as previously mentioned
regarding gender, where the teaching context is similar in countries where students
study for religious purposes. Additionally, the absence of bachelor's programs in
Egypt in this specialization - teaching Arabic to non-native speakers - contributes
to the variation among trainers. Each one endeavors according to their own vision
and personal experience. However, there remain significant differences in all
sections of the questionnaire.

When we discover a statistically significant finding and seek to ascertain the

trustworthy source of our differences, we employ a post hoc test (Loewenthal &


https://www.zotero.org/google-docs/?eC7ZJ6
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Lewis, 2020). In other words, A post-hoc test is done to determine precisely which
groups vary from one another in each questionnaire statement. Therefore, another
name for these tests is multiple comparison tests. From the post-hoc test (Appendix
D), it is noticeable that there is a convergence of the two groups between 18 and 20
years and between 20 and 30 years in the results, where there are no statistically
significant differences between them, unlike the group older than 30 years.
Nationality

The participants were from 31 nationalities. I divided them into four main
groups according to cultural similarity, especially in educational systems. First,
Russia and Central Asia, seven countries, fifty-nine participants (34.1 %). Second,
Europe, North America, and Australia, sixteen countries, Forty-three participants
(24.8 %). Third, Africa had four countries and fourteen participants (8.1 %).
Fourth, South and Southeast Asia, four countries, fifty-seven participants (33 %).

As nationality is divided into more than two categories (4 categories), the
researcher will use one-way ANOVA analysis to see if the groups have statistically

significant differences.


https://www.zotero.org/google-docs/?eC7ZJ6
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Anova analysis for nationality groups
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Sum of Squares df Mean Square F Sig.
NATIVE Between Groups 13.779 3 4.593 20.135 .000
Within Groups 38.552 169 228
Total 52.331 172
NONATIVE Between Groups 26.719 3 8.906 21.976 .000
Within Groups 68.492 169 405
Total 95.212 172

From the previous table, we see that there are statistically significant

differences in the opinions of students returning to their nationality. It is greater

than the difference due to age in both sections (Native statements and non-native

statements).

Through the results of the post hoc test (Appendix E ), the researcher noted

that there were statistically significant differences between the four groups and

each other, except for (Russia and Central Asia) and (South and Southeast Asia).

This may be due to the similarities between the students in these two groups

regarding the goal of studying the Arabic language and the methods of teaching

NNSTs, as well as their attending the same institutes to study the Arabic language

here in Egypt.
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Language proficiency level

Seventy-six participants from the beginner level (43.9%), eighty-two from
the intermediate level (47.4%), and fifteen from the advanced level (8.7%)
participated in this study. As language proficiency level is divided into more than
two categories (3 categories), the researcher will use one-way ANOVA analysis to
see if the groups have statistically significant differences.
table 4.11

Anova analysis for language proficiency level groups

Sum of Squares df Mean Square F Sig.
Native Between Groups 4.584 2 2.292 8.160 .000
statements Within Groups 47.747 170 281
Total 52.331 172
Non-native Between Groups 8.522 2 4.261 8.356 .000
statements Within Groups 86.690 170 510
Total 95.212 172

From the previous table, we see that there are statistically significant
differences in the opinions of students returns into their proficiency level.

Through the Post Hoc test (Appendix F), we see that despite the difference
between the three proficiency levels, the opinions of students from the beginner
and intermediate levels are closer to each other, unlike the opinions of students

from the advanced level, which are different. As proficiency advances, the learner's
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perception and understanding of the language become broader, thus widening the
gap in students' opinions between advanced levels more than between beginner and
intermediate levels.

The purpose of language study

The study participants pursued various objectives in learning the Arabic
language. The majority, accounting for one hundred and thirty participants
(75.1%), were engaged in religious studies. Following them were thirty-three
participants (19%) studying for cultural purposes, and finally, ten participants
(5.9%) were pursuing Arabic language studies for career-related reasons.

As the purpose of studying the Arabic language is divided into more than
two categories (3 categories), the researcher will use one-way ANOVA analysis to
see if the groups have statistically significant differences.
table 4.12

Anova analysis for the purpose of language study groups

Sum of df Mean Square F Sig.
Squares
Native statements Between Groups 5.173 2 2.587 9.324 .000
Within Groups 47.158 170 277
Total 52.331 172
No-native statements Between Groups 5.185 2 2.593 4.896 .009
Within Groups 90.027 170 .530
Total 95.212 172
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From the previous table, we see that there are statistically significant
differences in the opinions of students according to their purpose of language
study. Although there are differences in students’ opinions for both the NSTs and
NNSTs statements, the agreement in the NNSTs statements is greater.

Through the Post Hoc test (Appendix G), we see that despite the differences
between the three purposes of study, the opinions of students who study for
religious purposes and those who study for cultural purposes are closer to each
other, unlike the opinions of students who study for career purposes, which are

different.
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Chapter 5

Conclusion
Chapter overview
This chapter will include a summary of the study results, most important
findings, pedagogical implications, limitations and delimitations, and further
research.
Summary

In this project, the researcher answered three questions:

First, How do students of Arabic as a foreign language perceive NSs and NNS
teachers’ practices? Data extracted from one hundred and seventy-three
questionnaires and eight interviews showed statistically significant differences
between the two groups of teachers in every statement in the questionnaire except
for one statement ““is empatint”.
Second, what are the advantages and disadvantages of NSTs and NNSTs from the
students' point of view? Both groups had advantages and disadvantages. regarding
NSTs, the most important advantage was a deep knowledge of vocabulary and
expressions, the appropriate contexts for their use, and the nuances between them.
Knowledge of the culture of Arabic-speaking countries in addition to teaching oral
skills, accurate pronunciation, and the ability to teach advanced students. As for

their shortcomings, the most prominent of them was their lack of experience in
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learning the Arabic language as a foreign language so they are not familiar with
the linguistic and non-linguistic problems that students face and how to solve them,
and their lack of knowledge of the students’ culture, in addition to their lack of
good knowledge of grammar. In addition to the difficulties they face in teaching
beginners and understanding their questions, they are also disorganized and less
disciplined.

Regarding the NNSTs, their advantages was that they knew the students’
culture and that they represented a role model that could encourage the students,
and because they had gone through the learning experience, they knew the
problems and ways to solve them. They also have a deep knowledge of grammar,
are more capable of teaching beginners, more capable of teaching writing, and are
more disciplined and organized. Their disadvantages are their lack of knowledge of
low-frequency vocabulary, its nuances, and the cultural knowledge that allows
them to teach it. In addition to their lack of fluency in oral skills and accurate
pronunciation. And they make mistakes sometimes.

There were some points of disagreement among the participants. Some
considered them advantages, while others considered them disadvantages. For
example, the ability to speak dialects was considered by some to be an advantage
that NNSTs do not have, while there were those who considered it a defect because

in standard Arabic lessons the teachers use it a lot. Another point was knowing the



student’s mother tongue. Although it was considered an advantage in research
conducted in the context of EFL, some students considered the teacher’s lack of
knowledge of the students’ language an advantage so that they would be more
exposed to the Arabic language.

Regarding the-third question, what other factors contribute to students'
perceptions of how NS and NNS are different and similar? (gender, language
proficiency, nationality, age and, purpose of study.).

There were statistically significant differences due to the gender of the
participants, as females tended to give higher ratings to both groups of teachers,
except in the part related to their personal opinions (miscellaneous statements).
There were no statistically significant differences.

Regarding age, there were statistically significant differences between the
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three age groups. For both NSTs' and NNSTs' statements, however, the differences

are greater in NSTs' statements.

As well as nationality, with a convergence in the opinions of participants
from (Russia and Central Asia) and (South and Southeast Asia), in addition to
differences due to the linguistic level, with a convergence between the beginner
and intermediate levels. There were statistically significant differences due to the
purpose of studying the language, with a convergence between students for

religious and cultural purposes.
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Although the students’ opinions differed based on all the variables studied,
their differences regarding the statements of NSTs were greater than the statements
of NNSTs, despite the differences in the countries from which they came, and that
the overwhelming majority of them had their teachers, NSTs, from Egypt.

Regarding the hypothesis there were four hypotheses in this project, All
study hypotheses were confirmed.

Most important findings

1. There are differences between NSTs and NNSTs from the students'
perspective in teaching practices.

2. Each of the two groups of teachers (NSs and NNSs) has its own advantages
and disadvantages.

3. Students appreciate both NSTs and NNSTs and value the role of each in their
educational journey.

4. There are differences between male and female teachers in both groups.

5. The differences among NSTs are greater than those among NNSTs despite
the diversity in their countries of origin.

6. There are differences in students' opinions regarding their gender, age,
nationality, linguistic proficiency, and the purpose of their studies.

7. The differences in theoretical perceptions and beliefs regarding NSTs and

NNSTs are much less than their teaching practices.
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pedagogical implications
For teachers

Teachers can identify students' preferences, what they consider as strengths
or weaknesses, and then improve the areas of deficiency they may be facing.
Moreover, understanding students' opinions and working on the points they
mentioned can strengthen the bonds between teachers and students.

Regarding NSTs, they should focus more on studying grammar in a way that
suits NNSs, as well as increasing linguistic awareness. Additionally, delving
deeper into understanding the students' culture, especially regarding the roles of the
teacher and the student. Also, learning writing teaching methods and giving more
attention to studies on errors correction is crucial.

For NNSTs, it is essential for them to expand their knowledge of specialized
and less frequent vocabulary, especially those within the scope of their students'
interests. In addition, they should focus on understanding contexts and subtle
differences between those words. Also, they should allocate time and effort to both
pronunciation and oral skills, as well as gain cultural knowledge about Arab
countries, especially if their students' goal is to integrate into Arab societies.

Teachers should acquire extensive information about their students,
especially regarding their purpose of studying Arabic. This is essential for

designing an educational experience tailored to this student needs.
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Teacher preparation programs

Based on the results of this study, teacher preparation programs can be
modified according to students notes about advantages and disadvantages of NSTs
and NNSTs, whether training courses, undergraduate programs, or postgraduate
programs for both NSTs and NNSTs.

Curriculum developers

Curriculum developers can leverage students' preferences to create curricula
and activities that align with the aspirations of these students.
Limitations and delimitations

The aim of this study is to investigate the differences in teaching practices
between NSTs and NNSTs. In addition to knowing the effect of variables such as
gender, language proficiency level, cultural background, and learning goal on
students’ perceptions of NSTs and NNST. However, checking the effectiveness of
those teaching practices was not the main scope of this paper.

I used surveys and interviews with students to gather information based on
their perceptions. I did not conduct surveys or interviews with teachers because it
was beyond the scope of the study. Additionally, classroom observations were not
included due to time constraints and the difficulty of accessing

non-Arabic-speaking teachers in Egypt.
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Most participants in this study study Arabic for religious purposes, making it
difficult to generalize the results to dissimilar contexts.

This is the first study on this topic in the context of AFL, so there are no
similar data for comparison with the data and results of this study.

Research on this topic in the EFL context has not addressed the issue of
diglossia, so there is no data that I can compare with the results of this study.

This research is the first of its kind on this topic, studying the impact of
variables such as gender, age, nationality, language proficiency, and study purpose
on students' opinions. Therefore, there are no data from previous studies that can
be compared with the results of this study.

Further Studies

To the best of the researcher's knowledge, this topic has not been studied in
any aspect of teaching Arabic as a foreign language. Thus, it opens the door to
more studies in the context of AFL, including but not limited to:

e Teaching differences between NSTs and NNSTs, whether by observation in
the classroom, students' perceptions, or the teachers' perceptions themselves,
and the similarities and differences between the perceptions of students and
teachers.

e Other factors affecting students' perceptions regarding NSTs and NNSTs

e Characteristics of non-Arabic speaking teachers



e Discourse analysis in class

e Teachers' ability to predict the difficulties faced by students

78
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Appendix A

sl s j2all) Lgy Cplalil) juid A jad) Al Cpaa e (8 M) il guaall J g Adltiaa
L) 2R QU s ol o) ZaL)
A questionnaire about students perceptions of Arabic as a foreign
language teachers (Native teachers and non-native teachers)

consent 48 ga
&Ll g e

L o) A3l o pda ol Lgw (Bl 4 Gpa A o) ARl o ld L) J g Claglaa o J guand) ALia) oda B 3
S Aga g e Ayl Guilalill e g (pBlall) Gy paal) G B g Al e Ca il aliga Ul g g (ulalill 4 g (pullalil)
GoAdad Ol i ¢ A ¢ ) B ALl JlaSina g dpulial) Aoy Joa 800 pud g VA (e Alia) ddad sl i) | Cpalaciall

A Ll o ¢ oS (AT (Al Ay iy CliLaal) ABUS aa Jalacil] aliaen g cpland Sy Alia) (A883 15 (e JAS) ALY e AaY)

-

iselua dll L gle Juaalus ) it

Dear Participant, With this survey, | would like to obtain information on the attitudes of
non-native Arabic students toward native and non-native teachers of Arabic. | am interested in
learning about the differences between native and non-native teachers as perceived by the
AFL learners. Please fill in the questionnaire by circling the appropriate answers and complete
the questions in the final part. It will not take more than 15 minutes to answer the questions.

The questionnaire is anonymous. All data will be handled confidentially.

Circle one of them

| agree to participate in the survey
Llawy) el iy e sl

Name

Signature




Personal information i.oeaill <l

Enter your personal data

Note: This data will not be used for any purpose other than scientific research
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doad i) Shilily i)

bl ) ye (e (Y bl a3 aadiu o) ila sale

Age

Less than 20

years )
20 o B

Between 20 to 30 years [More than 30 years
430 — 20 o 4 30 e S

Gender

Male s>

<5 Female

Nationality and mother tongue

A3 4l 5 Apial

Years of Arabic study
(approximately)

L ) Ayl Aall) Al 53 ) gis 2ae)

The number of native teachers
(Arabs) that you studied with them
(approximately)

L\g)ﬁ)ﬂ;.a&u)dmﬂ\gﬂ\d:m)ad\am)

The number of native teachers
(Arabs) that you studied with them
(approximately)

Lo ) agra o 3 Cpdll pall (o jaal) 22e)

Level of language proficiency

Lﬁjéﬂ\gﬂ\)ﬁun

Beginner

Intermediate
BEWP

Advanced

e.ﬁS.\A

The purpose of studying Arabic
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A yall ARl A j (pe gl

4l Gl 5 (e jaall J 2

(o & e A all ARl a jia) GaBlUY i (e A gad) A3l o pda Ly damin A8Y) ) Hladl €S 1) Le aant s )
lene G35 Y 5l G (50 (ol 3 )LEY) e il L

sy (38 51 -5 Silsl-4 Ulase -3 GV -2 sad @i Y-
Non-native teachers

On non-native teachers, Please decide whether the following statements are typically true of
your non-native teachers of Arabic and indicate the extent to which you agree with them.

1- Strongly disagree 2-Disagree 3- Neither agree nor disagree

4- Agree 5-Strongly agree

1 [NN | sticks more rigidly to lesson plan 1 2 3 (4 |5
Ts ool Adady Ud ja o 3l

2 |NN | istoo harsh in marking 1 2 3 4 5
Ts Cla il s (A s o jla

3 | NN | prepares learners well for the exam 1 2 3 4 5
Ts B I8 gt (palaiall (g

4 | NN | applies pair work regularly in class 1 2 3 (4 |5
Ts Chuall & aliie JS5 il 8 Q) Jaay

5 | NN | applies group work regularly in class 1 2 3 (4 |5
Ts Ciuall 8 alate JS5 Cle senn (B OOl Jeay

6 | NN | prefers traditional forms of teaching 1 2 3 (4 |5
Ts Haledl) g pal) QIS Jeady

7 | NN | speaks most of the time during the lesson 1 2 3 (4 |5

8 | NN | sets a great number of tests 1 2 3 4 5
Ts Glilaia¥) e 1S aae o

9 | NN | directs me towards autonomous learning 1 2 3 4 5
Ts S aladll gl g g
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10

Ts

is impatient Jsua &

11

Ts

is happy to improvise (sl sl | 1S Jad

12

Ts

focuses primarily on speaking skills

) Sy Balaall @l Jlew e S

13

Ts

puts more emphasis on grammar rules

L}Q\L\jﬂ\éc\)éﬁdﬁ:\

14

Ts

prefers teaching 'differently’
alide JS5 Gyl Juady

15

Ts

relies heavily on the course book

oaall QUSH e )50 aaing

16

Ts

prepares conscientiously for the lessons
I Ay o pany

17

Ts

corrects errors consistently Lol ¢Uady) maay

18

Ts

runs interesting classes 4aus 43 jlay dasll

19

Ts

assigns a lot of homework 4 jidl sl ol (0 HI3S1 asy

20

Ts

uses ample supplementary material (flashcard -

presentations- posters - ...)
( ‘&D})S ‘Qw)ﬁjﬁu&)ﬂ‘sﬁmﬂﬁem

21

Ts

assesses my language knowledge realistically
il 0 B il e o

22

Ts

provides extensive information about the culture of

Arabic-speaking countries
ol AL (L) A s Alald e shae iy

23

Ts

is interested in learners' opinion
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Lene BB Y Sl (B85 530 sl ) 3 LEY) ae

Bl @S5 -4 Mae3 GLIY-2 sk G-

Native teachers

On native teachers, Please decide whether the following statements are typically true of your
native teachers of Arabic and indicate the extent to which you agree with them.

1- Strongly disagree 2-Disagree 3- Neither agree nor disagree

4- Agree 5-Strongly agree

1 N | sticks more rigidly to lesson plan 1 2 3 (4 |5
Ts oAl ddady b s 3

2 N [ is too harsh in marking 1 2 3 (4 |5
Ts Glasall pay s ol

3 N | prepares learners well for the exam 1 2 3 4 5
Ts S JS8 gaiedl (palaiall (e

4 N | applies pair work regularly in class 1 2 3 4 5
Ts Caall A alaiie JCG il 8 GOl Jasy

5 N | applies group work regularly in class 1 2 3 4 5
Ts Caall b aliiie JS5 Cle gana g3 oOUal) Jany

6 N | prefers traditional forms of teaching 1 2 3 (4 |5
Ts L) gl QIS Jeady

7 N | speaks most of the time during the lesson 1 2 3 (4 |5
Ts ool oLl gl alana A5,

8 N [ sets a great number of tests 1 2 3 (4 |5
Ts QLI (e 1S e jay

9 N | directs me towards autonomous learning 1 2 3 4 15
Ts S bl a e s

10 [N [ is impatient Jsua & 1 2 3 4 5
Ts
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11

Ts

is happy to improvise (sl Ll | S Jas 5

12

Ts

focuses primarily on speaking skills

i) Sy Balaall @l Jlew e S

13

Ts

puts more emphasis on grammar rules

Ll ac) g8l e ) i8S aady

14

Ts

prefers teaching 'differently’

15

Ts

relies heavily on the course book

all QN e |, adiay

16

Ts

prepares conscientiously for the lessons
la A g 0 pany

17

Ts

corrects errors consistently Ll sUad¥) maa

18

Ts

runs interesting classes 4w 44 )l fasll jy

19

Ts

assigns a lot of homework 4 yiall clal gl (e SN ey

20

Ts

uses ample supplementary material (flashcard -

presentations- posters - ...)
( “LIJJS 6@M)$)ﬁu&)ﬂ“fwd‘yem

21

Ts

assesses my language knowledge realistically
s ISt Ay salll 8 jea o)

22

Ts

provides extensive information about the culture of

Arabic-speaking countries
Ayl ALY o) A8 J ga ALals il glaa a3y

23

Ts

is interested in learners' opinion
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400N @ jlad) pa GBBLES) (530 (p ld (1a
ady 334l -5 adlgl — 4 dlas -3 Gl Y -2  Bady @deiY -1
Please indicate the extent to which you agree with the following statements.

1- Strongly disagree / 2-Disagree/ 3- Neither agree nor disagree/ 4- Agree / 5-Strongly agree

1 | A non-native teacher can give more help for a beginner 1 2 3 4 5
(s tiaal) Ul S e L s Aallly 3lalil) pe upaall (S

2 | A native speaker teaches speaking skills/conversation more 1 2 3 4 5

effectively
Adeld ST UK Balaall / a2 & jlga oy ARDL (LY

3 | It does not matter what the teacher's native language is, the only 1 2 3 4 5
thing that matters is how they teach.

4 | In an ideal situation, both native and non-native teacher teach you | 1 2 3 4 5
ARl BhU e yaall) G gl i b LegalS aa ol Cogun ) a8
Yl lalill e
5 | Itis essential that everything should be in Arabic in an Arabic 1 2 3 4 5
lesson,

Ll Bl (o ol A pal) 3l 6 23 IS 05S0 O (sl (e

6 | A non-native speaker teaches writing skills more effectively 1 2 3 4 5
lels ST IS LU @l jlen gaoy 2allh RN e

7 | I wish I had only non-native teachers of Arabic. 1 2 3 4 5
A al) ARl LU e (e Cpaal) IS OIS L il

8 | There is no harm in the teacher using my native language every 1 2 3 4 5
now and then

D) ey aY1 Rl G aall aladial 8 3G Y

9 | It is important that we should be able to translate 1 2 3 4 5
Laa il o ) a8 o STl agall e

10 | Native speakers should teach at a more advanced level. 1 2 3 4 5
Aaagial) b gieeall AalG alalil) ) g yaadl (o o cans

11 | I would be ready to trade a non-native teacher for a native any 1 2 3 4 5
time
Aallly Gl sy Al Gl e Cpaa paall Aobas 3
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Please list some advantages and disadvantages emerging from being taught by a native and a
non-native teacher.

Ayl Al (s e 5 0l (e s e syl bl 5 e mny S Sl e

advantages <lulayY)

T o) ARl 3L
Native speaker
teachers

Al GhU e
iy el
Non-native
speaker
teachers

disadvantages <lulud)

G el Aallly (316
Native speaker
teachers

Aally Bl e
iy )
Non-native
speaker
teachers
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The researcher would like to interview some volunteers via Zoom to talk about the advantages
and disadvantages of studying with native teachers and non-native teachers. If you wish, please
complete your information below.
A oadl ARl A 2 e 5 Ol Jpee Jsa Cpaalla g ) e (e shaiall (any g COLE (ary o) ja) (8 Calill e
JauY) A il Jaws g okl 3 e 5 i€ 1) e e Cpmodes Qe (e ga

e-mail Js¥) Name aw)
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Appendix B
Cronbach alpha test for each statement to measure the extent of its

correlation to the scale as a whole and the extent to which reliability increased
when any statement was deleted from it. To delete a statment (Cronbach's Alpha if
Item Deleted) should be higher the total value showen in table 4.1 and (Corrected
Item-Total Correlation) should be less than .3

1. Non-native speaker teachers



Scale Scale Corrected Cronbach's
Statments Mean if | Variance Item-Total Alpha if Item
ltem if ltem Correlation Deleted 96
Deleted | Deleted
. - 83.50| 275.879 447 .964
sticks more rigidly to lesson plan
. . . 83.40| 273.707 539 .963
is too harsh in marking
83.23| 270.969 .670 .962
prepares learners well for the exam
. . . 83.35| 271.030 .639 .962
applies pair work regularly in class
. . 83.34| 268.643 .663 .962
applies group work regularly in class
prefers traditional forms of teaching 83.07| 268.344 1 961
speaks most of the time during the lesson 83.35| 270.902 675 962
sets a great number of tests 83111 2r1.017 1 961
. . 83.23| 263.885 .819 .960
directs me towards autonomous learning
. . 83.12| 268.944 .746 .961
is impatient
. . . 83.28| 265.516 776 .961
is happy to improvise
L . . 83.24| 267.112 .798 .960
focuses primarily on speaking skills
. 83.25| 262.665 .81 .960
puts more emphasis on grammar rules
prefers teaching 'differently’ 83.35| 265.135 735 961
relies heavily on the coursebook 83.23| 262.981 809 960
I 83.27| 265.280 .754 .961
prepares conscientiously for the lessons
. 83.27| 265.408 .758 .961
corrects errors consistently
. . 83.23| 265.524 .782 .961
runs interesting classes
. 83.22| 268.626 .768 .961
assigns a lot of homework
. 83.06| 269.502 .750 .961
uses ample supplementary material (flashcard -
presentations- posters - ...)
L 83.16| 269.958 .700 .961
assesses my language knowledge realistically
provides extensive information about the culture of 83.06| 271.106 689 962
Arabic-speaking countries
83.08| 270.447 .710 .961

is interested in learners' opinion

2. Native-speaker teachers statments



Scale Scale Corrected | Cronbach's
Mean if | Variance if | Item-Total | Alpha if
Statement Item ltem Correlatio ltem
Deleted Deleted n Deleted
. - 89.50 147.717 .549 919
sticks more rigidly to lesson plan
. . . 89.55 148.481 476 .920
is too harsh in marking
89.26 151.170 475 .920
prepares learners well for the exam
. . . 89.47 152.076 461 .920
applies pair work regularly in class
. . 89.65 149.798 405 .922
applies group work regularly in class
prefers traditional forms of teaching 89.42 149.292 480 920
speaks most of the time during the lesson 89.66 148.689 s 920
89.46 147.924 511 .920
sets a great number of tests
. . 89.35 146.449 .704 916
directs me towards autonomous learning
. . 89.42 147.024 .699 916
is impatient
. . . 89.40 144.776 .649 917
is happy to improvise
L . . 89.41 148.034 .602 918
focuses primarily on speaking skills
. 89.35 145.904 .735 916
puts more emphasis on grammar rules
prefers teaching 'differently’ 89.49 144.030 657 917
relies heavily on the coursebook 89.57 141.653 673 916
I 89.48 143.135 .669 916
prepares conscientiously for the lessons
. 89.34 147.900 .553 919
corrects errors consistently
. . 89.47 145.390 .621 917
runs interesting classes
. 89.48 149.960 461 .920
assigns a lot of homework
. 89.49 147.821 .627 918
uses ample supplementary material (flashcard -
presentations- posters - ...)
I 89.49 152.379 440 .921
assesses my language knowledge realistically
provides extensive information about the culture of 89.42 148.931 530 919
Arabic-speaking countries
89.42 150.408 463 .920

is interested in learners' opinion

3. Advantages and disadvantages statments
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Scale Scale Corrected | Cronbach'
Statments Mean if | Variance | ltem-Total | s Alpha if
Item if ltem Correlation Item
Deleted Deleted Deleted
A non-native teacher can give more help for a beginner 40.99 42.046 750 889
A native speaker teaches speaking skills/conversation more 41.15 40.838 124 889
effectively
It does not matter what the teacher's native language is, the 41.03 41.819 683 892
only thing that matters is how they teach.
In an ideal situation, both native and non-native teacher teach 4111 40.447 740 -888
you
It is essential that everything should be in Arabic in an Arabic 40.99 42.546 641 894
lesson,
A non-native speaker teaches writing skills more effectively 40.94 43.048 649 894
I wish | had only non-native teachers of Arabic. 41.00 42.291 730 890
There is no harm in the teacher using my native language every 41.02 41.796 687 892
now and then
It is important that we should be able to translate 41.05 44.416 476 903
Native speakers should teach at a more advanced level. 41.07 43.600 524 901
41.17 42.408 .505 .904

| would be ready to trade a non-native teacher for a native any
time
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Appendix C
Data normality test
Statements Kolmogorov-Smirnov? Shapiro-Wilk
23 fi -native teach
or non-native feacners Statistic of Sig. | Statisti| _df Sig.
23 for native teachers c
11 Miscellaneous statements
sticks more rigidly to lesson plan 194 173 .000 900 173 .000
. . . .238 173 .000 .886 173 .000
is too harsh in marking
242 173 .000 .869 173 .000
prepares learners well for the exam
. . . 197 173 .000 .887 173 .000
applies pair work regularly in class
. . .236 173 .000 .871 173 .000
applies group work regularly in class
prefers traditional forms of teaching 260 173 000 835 173 000
speaks most of the time during the lesson 214 173 000 880 173 000
275 173 .000 .850 173 .000
sets a great number of tests
. . .209 173 .000 .873 173 .000
directs me towards autonomous learning
o . .255 173 .000 .858 173 .000
is impatient
. . . .200 173 .000 .880 173 .000
is happy to improvise
N . . 221 173 .000 877 173 .000
focuses primarily on speaking skills
. 231 173 .000 .865 173 .000
puts more emphasis on grammar rules
prefers teaching 'differently’ 224 173 000 869 173 000
relies heavily on the coursebook 248 173 000 850 173 000
I 241 173 .000 .856 173 .000
prepares conscientiously for the lessons
. 242 173 .000 .854 173 .000
corrects errors consistently
. . 227 173 .000 .855 173 .000
runs interesting classes
. .245 173 .000 .864 173 .000
assigns a lot of homework
. 214 173 .000 .845 173 .000
uses ample supplementary material (flashcard -
presentations- posters - ...)
- 199 173 .000 .855 173 .000
assesses my language knowledge realistically
provides extensive information about the culture 214 173 000 853 173 000
of Arabic-speaking countries
. . R 199 173 .000 .852 173 .000
is interested in learners' opinion
. - 247 173 .000 .827 173 .000
sticks more rigidly to lesson plan




is too harsh in marking
prepares learners well for the exam
applies pair work regularly in class
applies group work regularly in class
prefers traditional forms of teaching
speaks most of the time during the lesson
sets a great number of tests
directs me towards autonomous learning
is impatient
is happy to improvise
focuses primarily on speaking skills
puts more emphasis on grammar rules
prefers teaching 'differently’
relies heavily on the coursebook
prepares conscientiously for the lessons
corrects errors consistently
runs interesting classes
assigns a lot of homework

uses ample supplementary material (flashcard -
presentations- posters - ...)

assesses my language knowledge realistically

provides extensive information about the culture
of Arabic-speaking countries

is interested in learners' opinion

A non-native teacher can give more help for a
beginner

A native speaker teaches speaking
skills/conversation more effectively

It does not matter what the teacher's native
language is, the only thing that matters is how
they teach.

In an ideal situation, both native and non-native
teacher teach you

It is essential that everything should be in Arabic
in an Arabic lesson,
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A non-native speaker teaches writing skills more
effectively

I wish I had only non-native teachers of Arabic.

There is no harm in the teacher using my native
language every now and then

It is important that we should be able to translate

Native speakers should teach at a more advanced
level.

I would be ready to trade a non-native teacher for
a native any time
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Post Hoc test to show the detailed difference between groups according to age

groups

Dependent Variable (l) Age (J) Age Mean Std. Error Sig. 95% Confidence Interval
Difference (I-J) Lower Bound | Upper Bound
Native statments less20 20-30 -.37422- .09438 .705 -.5605- -.1879-
Above30 -.04324- 11397 .000 -.2682- 1817
20-30 less20 37422 .09438 .705 .1879 .5605
Above30 .33098" .10206 .001 1295 5325
Above30 less20 .04324 11397 .000 -.1817- .2682
20-30 -.33098- .10206 .001 -.5325- -.1295-
Non- native less20 20-30 23735 .13253 .805 -.0243- 4990
statements Above30 -.03962- .16006 .075 -.3556- .2763
20-30 less20 -.23735- .13253 .805 -.4990- .0243
Above30 -.27697- .14333 .055 -.5599- .0060
Above30 less20 .03962 .16006 .075 -.2763- .3556
20-30 .27697 .14333 .055 -.0060- .5599

*. The mean difference is significant at the 0.05 level.



Appendix E

Post Hoc test to show the detailed difference between groups according to

nationality
Dependent o J) Mean Std. Sig.
Variable Nationality ~ Nationality Difference Error Lower Upper
(-J) Bound Bound
Native statements Western Russia 59213"| .09609 .000 4024 .7818
Asian .61168"| .09097 .000 4321 7913
African 19565 .12332 114 -.0478- 4391
Russia Western -59213-"| .09609 .000 -.7818- -.4024-
Asian .01955( .09952 .845 -.1769- .2160
African -.39648-"| .12976 .003 -.6526- -.1403-
Asian Western -.61168-"| .09097 .000 -.7913- -.4321-
Russia -.01955- .09952 .845 -.2160- 1769
African -41603-"| .12601 .001 -.6648- -.1673-
African Western -.19565-| .12332 114 -.4391- .0478
Russia 39648 .12976 .003 .1403 .6526
Asian 41603 .12601 .001 1673 .6648
Native statements Western Russia -.56957-"| .12808 .000 -.8224- -.3167-
Asian -.66334-"[ .12125 .000 -.9027- -.4240-
African 46159 .16437 .006 1371 .7861
Russia Western .56957" .12808 .000 .3167 .8224
Asian -.09378-| .13265 481 -.3556- .1681
African 1.03116"| .17296 .000 .6897 1.3726
Asian Western 66334 12125 .000 4240 .9027
Russia .09378| .13265 481 -.1681- .3556
African 1.12494°( 16796 .000 .7934 1.4565
African Western -46159-"| .16437 .006 -.7861- -.1371-
Russia -1.03116-"| .17296 .000 -1.3726- -.6897-
Asian -1.12494-"| 16796 .000 -1.4565- -.7934-
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Appendix F

Post Hoc test to show the detailed difference between groups according to

language proficiency level

104

Dependent Variable () Language (J) Language Mean Std. Sig. | 95% Confidence
Difference | Error Interval

(1-J) Lower | Upper

Bound | Bound

Native statement Beginner Intermediate -.08665-| .08578| .314| -.2560-| .0827

Advanced 44759 13376 .001 .1836| .7116

Intermediate Beginner .08665| .08578| .314]| -.0827-| .2560

Advanced .53424°| 13249 .000| .2727| .7958

Advanced Beginner -44759-"| .13376| .001| -.7116-|-.1836-

Intermediate -53424-" 13249 .000( -.7958-|-.2727-

Non-native statement Beginner Intermediate -.36176-"| .11558| .002| -.5899-(-.1336-

Advanced -.63568-" .18023| .001( -.9915-|-.2799-

Intermediate Beginner .36176° .11558| .002 1336 .5899

Advanced -.27391-| .17853| .127| -.6263-| .0785

Advanced Beginner 63568 .18023| .001 2799 .9915

Intermediate 27391 .17853| .127| -.0785-| .6263

*. The mean difference is significant at the 0.05 level.
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Post Hoc test to show the detailed difference between groups according to the

purpose of studying Arabic

Dependent Variable (I) Purpose (J) Purpose Mean Std. Sig. |95% Confidence Interval
Difference | Error Lower Upper
(I-J) Bound Bound

Native statements Religion Cultural .351887| .09919 .001 .1561 5477

Career -.42418-"| .20436 .039 -.8276- -.0208-

Cultural Religion -.35188-"| .09919 .001 -.5477- -.1561-

Career -.77605-"| .21756 .000| -1.2055- -.3466-

Career Religion 42418"| .20436 .039 .0208 .8276

Cultural 776057 | .21756 .000 .3466 1.2055

Non-native statements Religion Cultural -.09827-1.13705 AT4 -.3688- 1723

Career .833927| .28236 .004 .2765 1.3913

Cultural Religion .09827( .13705 AT4 -.1723- .3688

Career .93219°| .30060 .002 .3388 1.5256

Career Religion -.83392-"| .28236 .004| -1.3913- -.2765-

Cultural -.93219-"| .30060 .002| -1.5256- -.3388-

*. The mean difference is significant at the 0.05 level.
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