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Abstract

This study assesses L2 Egyptian Colloquial Arabic (ECA) Learners' Intercultural
Communicative Competence (ICC). The study participants were 19 L2 (ECA) learners who
completed one semester at least in Egypt. The participants were only from two proficiency
levels; the advanced and high-intermediate levels. The current study used a mixed
methodological approach for data collection, beginning with an ICC test and concluding with a
series of follow-up semi-structured interviews with ten participants. The ICC test employed in
the current study was created based on a model that includes ten features of the ICC. The current
study's findings revealed that although high-intermediate learners slightly outperformed their
peers at the advanced level, there was no significant statistical difference between both levels.

Results also detected an incompatibility between the two groups in several ICC features.

This study suggests using the employed model/framework as a starting point for decision-
makers in the TAFL field to design curricula that improve learners' ICC. It also signifies that
further research is required to include students from additional proficiency levels and heritage
learners in addition to the foreign learners. Furthermore, additional research with a broader range

regarding learners' nationalities will enrich the field.
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Chapter 1: Introduction
1.1 Background:

Globalization is changing our lives at a remarkable rate in every way. One of the key
changes we have observed is that cross-cultural interaction is becoming the norm in today's
world. Therefore, cross-cultural communication plays an increasingly important role in our lives.
Inevitably, this has a major impact on educational and learning issues. This change has created
new demands and challenges for society and its members, both in terms of cognition and
behavior. In the field of foreign language education, there is an increasing emphasis on the
development of cultural awareness and understanding as an educational goal for personal growth
and behavioral change (e.g., Byram, 1997a; Byram and Esarte-Sarries, 1991; Kramsch, 1991,

1993; Paige, 1993).

Therefore, the American Council for the Teaching of Foreign Languages (ACTFL, 2015)
has set five standards (World-Readiness Standards for Learning Languages) — Communication,
Cultures, Connections, Comparisons, and Communities — essential for learning any foreign
language. Out of these five criteria, culture comes second. The importance of learning culture
lies in the fact that it represents the other side of the language. Language and culture are two
sides of the same coin, and without culture, misunderstanding occurs between the foreign
speaker and the native speakers (Eldin, 2015). Thus, communication depends on both language
and culture. The knowledge of grammar structures and vocabulary only does not guarantee or

lead to successful communication (Lim & Griffith, 2016).

Given the pivotal role of the appreciation of cultural considerations in foreign language

learning, many voices have emerged that call for the presence of cultural (and intercultural)



content in foreign language classrooms. It is a key component in communication, which is the

ultimate goal of language teaching and learning (Liddicoat, 2004).

Accordingly, language teachers need to improve students' knowledge of the target
language's culture as well as help them relate own culture (C1) to the target culture (C2). When
learning a second language, it is critical to be able to relate C1 to C2. According to Byram
(2000), the relationship between C1 and C2 assists learners in viewing relationships across
cultures and interpreting each one in relation to the other. As Bialystok and Hakuta (1994) stated,
in all second language classes, culture is the fifth skill in language learning that creates a context
in which all language skills work and acquire background meaning. Therefore, second language

teachers have become more aware of incorporating culture into their language education.

In the field of Teaching Arabic as a Foreign language (TAFL), and during the last two
decades (After 9/11), the number of people who want to learn Arabic has dramatically increased
(Modern Language Association (MLA) report by Goldberg, D. Dennis Looney, and Natalia
Lusin 2015). With this increasing demand, especially with the focus on learning Arabic with the
purpose of understanding and communicating with Arabs, modern approaches to teaching
foreign languages have made culture an integral part of the teaching process, which has a
fundamental role in understanding the language correctly and using it appropriately in
communicating with the people of the target language. Increasing cultural sensitivity to "others"
has emerged as a new goal in foreign language learning. "Others™ in this context refer not only to
members of the target culture but to all "others™ who are part of a culture distinct from the

learners’, including members of other ethnic or social groups in the learners' own society.

Foreign learners who seek to learn Arabic in Egypt primarily aim to be engaged in the

surrounding culture to comprehend the language in its natural setting. According to Shiri (2015),



The study abroad experience provides numerous opportunities for language learners to improve
their language proficiency as well as their intercultural competence (IC). As an AFL teacher, the
researcher observes that students are unable to interact appropriately in many cases. The learners
also misinterpret many cultural behaviors. This failure may be due to these students applying
their native cultural standards in interpreting Egyptian cultural phenomena. As a result, as Gaw
(2000) stated, students experience well-known physiological and psychological symptoms such
as weakness, insomnia, cough and cold, dyspepsia, constipation, diarrhea, anxiety, depression,
severe headache, loss of appetite, and malaise. He added that learner may suffer from the long-
term cultural shock that accompanies you, social withdrawal, problems of concentration, and
inability to think clearly. These symptoms can affect student performance as it interferes with the

classroom and, therefore, the language learning process.

Furthermore, poor communication with native speakers leads to a long-term sense of
being an outsider and stranger in the target culture and the perpetuation of existing cultural
stereotypes (Orabi, 2008). On the other hand, successful interaction with native speakers allows
students to immerse themselves in the society of the target language, strengthen their language

skills, and project a more accurate and realistic perspective on the target culture (Orabi, 2008).

According to Wang (2013), Even if the correct language format is provided, there is no
assurance that communication will be successful. Therefore, it makes sense to divert the learner's
attention from the linguistic form and pay more attention to these nonverbal factors that affect
communication. In addition to linguistic structure, successful communication includes respect
and understanding of the other person's culture, mutual negotiation, and the ability to interpret

the other person’s intentions.



Therefore, the perception of teaching a foreign language has dramatically altered the
nature of the experience of teaching and learning languages (Atay et al., 2009). Language
learning is no longer about acquiring communicative competence in a foreign language, which
refers to a person's ability to act in a foreign language in linguistically, pragmatically, and
sociolinguistically appropriate ways (Council of Europe, 2001). Instead, it is defined in terms of
intercultural competence, which is “the ability of a person to behave adequately in a flexible
manner when confronted with actions, attitudes, and expectations of representatives of foreign
cultures” (Meyer, 1991, p. 138). This definition expands on the concept of communicative

competence by including IC.

Byram (2000) described the qualities of an individual whose IC is fully developed as a
person who: 1) is able to view relationships across different cultures and interpret each one with
regard to the other, 2) has critical cultural awareness of own and the other cultures, and 3)
consciously believes that own culture is not the only natural one. That is, other cultures are also
natural in other societies and from other perspectives. Accordingly, they must value and respect

other cultures.

Likewise, Sercu (2005) defined Intercultural Communicative Competence (ICC) as a
language learner's capability to acclimate to intercultural encounters. She further described those
who enjoy ICC as having the ability to: 1) engage with foreign culture, 2) look at their own
culture from the outside, 3) view the world through the others' perspectives, 4) cope with
ambiguous situations, 5) play the cultural mediator role, 6) value others' point of view, 7) to use
culture skills consciously and read the cultural context, and 8) understand that persons cannot be

reduced to their collective identities.



In a similar vein, Fantini (2006) defined ICC as the speaker's compound of abilities
needed to interact effectively and appropriately with those who are linguistically and culturally

different from one's own mother tongue and culture.

In another study, Fantini (2012) added that language learners cannot communicate
effectively and appropriately without having the ICC. Therefore, the new paradigm of second
language teaching must include language and ICC as they are interrelated and inseparable. ICC
IS necessary when cultural overlap encounters are experienced. This can happen anywhere and is
not limited to overseas encounters. It applies to all cultural groups (Prechtl & Lund, 2007). since
learning a second language has cultural overlap encounters, ICC is needed when communicating

with the people of the target culture.

ICC encompasses a variety of attributes including, but not limited to, curiosity, openness,
flexibility, tolerance for ambiguity, empathy, and suspending judgments. ICC should also
include the learner's ability to: 1) establish and maintain relationships, 2) communicate with
minimal loss or distortion, and 3) collaborate in order to achieve something of common interest
or need. ICC has four dimensions, namely: knowledge, positive attitude, skills, and awareness.
Among these dimensions, awareness is critical and central to ICC development. The awareness
dimension can be enhanced through reflection and introspection in which the learner compares
and contrast their own culture (C1) to the target culture (C2). Finally, ICC development is
enhanced by target language proficiency. Hence, the linguistic component of ICC cannot be

ignored. (Fantini, 2012).

The shift towards integrating ICC and language in second language learning is a natural

result of linguists and educators' drastic shift towards the importance of the communicative



approach. Accordingly, linguists and educators started to view culture as an integral component

of language learning (Shoman, 2011).

Despite the previously mentioned view of linguists and educators towards the
significance of culture in foreign language learning, only a few studies assessed the development
of learners' ICC. In his doctoral dissertation, titled “Assessing the development of learners'
intercultural sensitivity and intercultural communicative competence, ” Arévalo-Guerrero's
(2009) results demonstrated that the learners showed significant development in the knowledge
dimension, while their achievement in the awareness dimension was developed the least. The

mentioned results are in line with results reached by Shoman (2011).

While some might think that intercultural sensitivity (IS) and ICC can be used
interchangeably, the title of the previous study introduces a different point of view. Hammer,
Bennet, and Wiseman (2003) attempted to distinguish between the two terms by defining IS as
"the ability to discriminate and experience relevant cultural differences.” In contrast, IC is "the

ability to think and act in interculturally appropriate ways" (p. 422).

To assess students' cultural competence for learners of Arabic as a Second Language
(ASL), Orabi (2008) proposed a test that is based on real-life encounters that pose challenges to
foreign students. She gathered her data from learners, teachers, and native speakers through a
questionnaire and interviews. The test consists of multiple-choice questions in which the
distractors were constructed according to the students' responses to the questionnaire. Orabi's
results demonstrated that the cultural competence test neither has a high degree of validity nor

reliability.



1.2. Statement of the research problem:

Due to the dearth of studies that assess second/foreign language learners' ICC, especially
in the field of TAFL, and due to the significance of ICC in interacting and communicating

effectively with native speakers using the target language.
1.3. Purpose of the study:

This study aims to assess Second Language (L2) Egyptian Colloquial Arabic ECA
learners' ICC. The study targets ECA High-intermediate and advanced learners, according to
TAFL levels in AFL institutes, who have spent at least one semester in Egypt. That is, the
participants of this study must be at least a level-11 degree of attainment (a sojourner). This
means the participants must be "engaged in extended cultural immersion, e.g., an internship of

longer duration (3-9 months)." (Fantini, 2012, p. 273).

Because of its complexity, the assessment process is a challenging task as it occurs based
on a tool that includes all mentioned ICC components. Based on a model that is adapted and
combined of Ruben’s (1976), Byram’s (1997), INCA’s, as cited in Shoman, (2011) models, the

researcher aims to develop and validate a test that measures the following ten features of ICC:

1. Knowledge of cultural products and practices in own and the target culture,
including the metaphorical knowledge

2. The desire to acquire new knowledge of cultural products and practices in the
target culture

3. The ability to use the learned knowledge to behave appropriately in real-life

encounters



4. The ability to decenter own culture, realizing that it is Not the only correct culture,
and value the target culture
5. The ability to interpret and explain products and practices in the target culture
6. Empathy by putting oneself in someone else's shoes or feeling for others
7. Tolerance for ambiguity by handling new situations in relative comfort
8. The ability to adapt own behavior and style of communication to the target culture
9. The ability to relate products and practices from the target culture to own culture
10. Being equipped with critical cultural awareness by examining own beliefs and
having a more profound understanding of own culture and the target culture
The researcher aims to follow up the test with a semi-structured interview with some
participants to determine the factors they think significantly affect their current Egyptian
intercultural level. According to Deardorff (2006), It is most reasonable to use numerous

assessment strategies and not only one method.

Both the test and the interviews are in ECA and English. There are two reasons for
choosing ECA and not MSA. The first reason is that the researcher targets ECA learners in the
current study. The second reason is that the ECA is more linked with learners' ICC than MSA.
According to Palmer (2009), the more an individual interacts with the culture, the less likely they
are to feel ridiculed when communicating in Spoken Colloquial Arabic (SCA). Taking the test

and interviews in ECA or English is left to participants' preference.

1.4. Research questions:

As a result of the previously mentioned gap in research, and in an attempt to bridge it, the

researcher tries to answer these research questions:



1. Which factor affects high-intermediate and advanced ECA learners' ICC most, staying

in Egypt or their proficiency level?

2. What are the intercultural components that high-intermediate and advanced ECA

learners are competent at and/or the ones they lack? And why?
1.5. Key assumptions:

It is hypothesized that the results will demonstrate that students' ICC lags behind their
linguistic proficiency. The researcher has this assumption from his experience in the field. Most
teachers and language institutions, even though they believe in the high importance of culture as
they consider it a key component in foreign language learning (Yang & Chen, 2016), do not pay

enough attention to enhancing their students' ICC.

It's also hypothesized that ECA learners who spend at least one semester in Egypt will
develop a cultural sense that plays a critical role in enhancing their ICC. This sense could be due
to several factors. For example, but not limited to, outings with Egyptian friends, talking to
neighbors or sellers on the marketplaces, listening to Egyptian songs or watching Egyptian
movies, or even classroom learning. The researcher assumes that although students’ level in ICC
is not as powerful as their language level, classroom learning, especially ECA classes, plays a

slight role in their ICC sensor.
1.6. Significance of the study:

This study provides valuable contributions to the following fields: (1) Teaching Culture
and (2) Material Development. In terms of the teaching culture field, this study sheds light on the
importance of teaching culture, IC's significance, and its indispensable role in communication

with native speakers of the target language. It also provides an assessment tool to guide
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educators when assessing students’ ICC. As for the field of material development, both the
framework and the test help experts who design Arabic coursebooks realize the significance of
ICC. Therefore, coursebook designers and publishers pay enough attention to ICC by including it
in their next coursebooks. This study also helps teachers who develop their own materials choose
the suitable cultural inputs and activities that play a significant role in enhancing their students'

ICC and not only provide factual information.
1.7. Definitions:
1.7.1. Theoretical Definition of ICC:

Intercultural communicative competence is defined as the speaker's compound of abilities
needed to interact effectively and appropriately with those who are linguistically and culturally

different from one's own mother tongue and culture (Fantini, 2006).
1.7.2. Operational definition of ICC:

This study defines Intercultural communicative competence as the learner's ability to
communicate appropriately and effectively with the speakers of the target culture with minimal
cultural confusion and misunderstanding. The appropriateness and effectiveness of the
communication include the ability to know, acquire new knowledge, behave, interpret, respect,
be empathetic, be tolerant in ambiguous encounters, adapt, relate, and consciously criticize

cultures.
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1.7.3. Theoretical Definition of Assessment:

In education, assessment refers to educators' wide range of methods or tools to evaluate,
measure, and document students' academic readiness, learning progress, skill acquisition, or

educational needs (edglossary, 2015).
1.7.4. Operational definition of Assessment:

This study defines Assessment as the process of developing a modelized tool and

applying it to the targeted participants to measure their proficiency level in ICC.
1.8. List of abbreviations:
AFL.: Arabic as a Foreign Language
FL: Foreign Language
IC: Intercultural Competence
ICC: Intercultural Communicative Competence
IS: Intercultural Sensitivity
ASL.: Arabic as a Second Language
TAFL: Teaching Arabic as a Foreign Language
ECA: Egyptian Colloquial Arabic
MSA: Modern Standard Arabic

SCA: Spoken Colloquial Arabic
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1.9. Delimitations:

Although this study provides an assessment tool and a framework for ICC, it does not
propose a syllabus that helps enhance learners' ICC. Furthermore, the participants of this study
represent only two language proficiency levels (High-intermediate, and advanced). Also, this

study assesses ICC of neither heritage learners nor learners who have an Egyptian life partner.
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Chapter 2: Literature Review

2.1. Historical background of Culture in (FL) classrooms:

In the 1950s, neither teachers nor scholars paid enough attention to IC. Thus, the focus
was only on the big "C" elements of the target culture (Orabi, 2008). According to Hsin (2008),
The big "C" refers to human accomplishments such as art, literature, music, philosophy, and so
forth. In contrast, the little "c" refers to daily human practices. Therefore, assessing culture at the
time depended on the measurement of students’ superficial knowledge and ability to retain target

cultural information (Wang, 1995; Seelye, 1997).

In the 1960s, although the audio-lingual movement created new language assessment
techniques and enhanced the concept of culture as a way of life, the assessment of cultural
learning continued to use objective tests that rely on information retention of cultural facts

(Piage, et al, 2003).

In the 1970s and 1980s, much effort was made to formulate guidelines for professional
associations. This helped researchers develop assessment tools to assess cultural learning. Since
then, an increasing number of cultural assessment models have been developed (Orabi, 2008).
For instance, the Culture Assimilator Model by Knop (1976) employs short intercultural
episodes to immerse the student in real-life encounters with the purpose of teaching and
assessing the target culture through these real-life encounters. Another example is Ruben's
(1976) behavioral approach to ICC, which describes the ability to track actions and behaviors

based on behavior. The final theme of this literature review examines different ICC models.
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During this period, the context for studying IC has been extended to include study
abroad, international business, cross-cultural training, expatriates living abroad, and the
acculturation of immigrants. During these formative years, studies on 1C usually used
assessments of individual attitudes, personalities, values, and motivations through brief self-
reports, surveys, or free-form interviews (Sinicrope, Norris, & Watanabe, 2007). The objectives
and focus of ICC assessments using the previously mentioned tools were focused on four main
objectives: "(1) to explain the overseas failure, (2) to predict overseas success, (3) to develop
personnel selection strategies, and (4) to design, implement and test sojourner training and

preparation methodologies™ (Ruben, 1989, p. 230).

In the 1990s, the anthropological method of culture highlighted the productive process of
cultural education, concentrating on knowledge, skill, and attitude as the prominent domains of
cultural competence (Kramasch, 1995; Seelye, 1997). Cultural studies obtained more attention
and support from empirical research as the Common European Framework placed more focus on

the cultural element in Second language teaching (Buttjes & Byram, 1991).

In the 2000s, the increasing list of publications that concentrate on the cultural element in
foreign language teaching and the growing number of cultural teaching and assessment models
echoed the significance of cultural learning and teaching. There is also an increasing awareness
of the importance of technological means such as emails, interactive materials, and the world-
wide-web in culture teaching (Furstenberg, Levet, English, & Maillet, 2001; Ashby & Ostertag,

2002; Levy, 2007).

In the era of globalization, IC research spans a broad scope, from medical training to

international schools, from short study abroad programs to permanent residency in foreign
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cultures (Sinicrope, Norris, & Watanabe, 2007). Therefore, it is now evident that IC has become
a must in all foreign language classes due to the political and economic events that encourage

foreign language instructors to pay more attention to culture teaching (Orabi 2008).

In addition to the increasing number of global multinational companies all over the world
(Savignon & Sysoyv, 2002), there are many life-changing events that stress the importance of
IC, to name a few, the 9/11 attacks (Kramsch, 2005), the formation of the European Union, and
the involvement of the United States and the European countries in Afghanistan and Iraq.
Accordingly, many Americans and Europeans felt that they needed to communicate effectively
in more than two languages. Furthermore, they felt compelled to comprehend "others™ who share

our environment, whether real or virtual, but come from cultures other than our own.

Having reviewed the history of culture teaching in FL classrooms, it can be deduced that
there are two major definitions of culture within the context of FL education. The first defines
culture as "The way a social group of people represents itself and others through material
productions™ (Kramsch, 1995, p.2). According to the first definition, culture includes history,
arts, literature, and artifacts of daily life. As for the second definition of culture, it defines culture
as "attitudes, beliefs, ways of thinking, behaving and remembering shared by members of any
community" (Kramsch, 1995, p.2). The former definition illustrates the historical approach in
studying culture, whereas the latter is the ground of the ethnographic approach, which connects
any cultural phenomenon to its social context (Kramasch). It is worth mentioning that the current

study's operational definition aligns with the latter definition.

Various terminology has been developed to differentiate between these two meanings.

Examples of this are culture as the best thing in human life vs. culture as everything in human



16

life, high culture vs. popular culture, and formal culture vs. deep culture. Still, the most
widespread terms were big C vs. little ¢ (Morain, 1983). World-readiness standards for learning
languages ACTFL (2015) stated that both "big C" and "little c" are essential for FL learners to
comprehend at all levels of language learning. In addition, it suggested that cultural learning
experiences presented in foreign language classrooms should comprise three components:
practices, products, and perspectives. Cultural practices represent patterns of behavior or social
interactions accepted in the target culture, such as the use of space, forms of discourse, and rites
of passage. Cultural products refer to elements justified or required by the underlying beliefs and
values of the target culture. Examples of cultural products are laws, arts, dances, books, games,
crafts, types of dwellings, and food. Cultural perspectives are the underlying regulations, ideas,

and values controlling practices and products (Marrs, 2014).

2.2. Components of ICC:

Moeller and Nugent's (2014) reviewed the research on ICC. They began by looking for a
definition of IC as one of the supporting foundations for ICC. They conclude that the literature
does not have an accurate definition of ICC. However, they represent the theoretical foundations
of the IC and include the work of Bennett, Gudykunst, Byram, and Deardorff. Bennett's (1993)
Developmental Model of Intercultural Sensitivity portrays the learner's inner advancement along
a continuum, starting with ethnocentricity and terminating with ethnorelativity. In the same year,
Gudykunst published an anxiety and uncertainty measurement model that designates self-
awareness as essential in establishing connections with other cultures. Soon after, Byram (1997)
devised a multidimensional model of IC that took into account the knowledge, values, and skills
needed to succeed in intercultural encounters. Finally, Deardorff (2006) published an IC process

model in which learners continuously work on internal outcomes, knowledge, and attitudes as
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well as external outcomes related to IC. Despite the absence of consensus concerning a clear-cut
definition, common threads exist in conversations of IC. IC involves the development of
students’ competence to participate and collaborate in a global society. Their development has to
do with discovering appropriate ways to communicate and interact with people from different
cultures. However, some discussions of IC do not emphasize or include foreign language
elements. These raise two questions: To what degree can one be considered interculturally
competent without knowing the target culture's language? and how much greater depth is there to

one's IC when one knows the target culture's language? (Wilberschied, 2015).

IC provides powerful reinforcement for ICC, but the two should not be identical.
Individuals with ICC can handle interactions of a more lavish variety and sophistication due to
foreign language proficiency, self-study, and analysis of one's own culture and the target
language (Wilberschied, 2015). Intercultural language users, according to Liddicoat (2004), must
have strategies for learning more about the target culture as they interact with others. When
Byram (1997) contrasted IC with ICC, he did not incorporate foreign language proficiency in his
discussion of IC. He further said that individuals with IC are described as being able "to interact
in their own language with people from another country and culture” (p. 70). The complementary
components of FL proficiency and reflectivity, among others, help to build a dynamic

multidimensional ICC model (Wilberschied, 2015).

Byram's (1997) definitions and descriptions of ICC include a collection of skills that
require acquired competence "in attitudes, knowledge, and skills related to intercultural
competence while using a foreign language” (p. 71). The learners first examine attitudes about
the other, which transforms them due to this examination (Wilberschied, 2015). They examine

their preconceived beliefs before delving into a discovery process about the other, hoping to
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foster a willingness to seek out and engage with otherness in order to experience relationships of
reciprocity ultimately (Moeller & Nugent, 2014). Unlike the IC model, individuals equipped
with ICC develop such connections while using the FL appropriately for all concerned.
Moreover, they can ease interactions among individuals of different cultures. Individuals who
have ICC can integrate their language competence with their knowledge of the target culture.
Also, this integration indicates that they are aware of the cultural and linguistic nuances on
multiple levels, including values and semantics. Furthermore, they can acquire additional
languages and cultural sense because they have acquired these skills (Wilberschied). According
to Byram (1997), this complex construct "does not, therefore, depend on a concept of neutral
communication of information across cultural barriers but rather on a rich definition of
communication and a philosophy of critical engagement with otherness and critical reflection on

self" (p. 71).

Ideally, the ICC development process includes the following components: Students
explore similarities and differences between their national and cultural identities and their target
culture, including geography, history, and social institutions. During these procedures, they also
form connections with individuals who have backgrounds and languages different from theirs.
To accomplish this, they need to develop and enhance their skills in analyzing and
intercommunicating with others (Wilberschied, 2015). A continual process of identifying
ethnocentric perspectives and misconceptions as the learners relate to cross-cultural encounters
develops their ability to comprehend and explain the sources of disagreement and mediate
situations correctly in order to avoid further misunderstanding (Byram, 1997). Giroux (2005)
stated, "To take up the issue of difference is to recognize that it cannot be analyzed

unproblematically" (p. 146). Accordingly, investigation of any misconception is perceived as an
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essential part of development. Eventually, learners appreciate differences, including pursuing

additional and ongoing encounters.

As a practical element of the ICC model, the aspect of revealing appreciation for the
target language and culture is one of the more challenging for teachers to address (Wilberschied,
2015). Lazar, Huber-Kriegler, Lussier, Matei, and Peck (2007) urge underscoring the
development of observation, interpretation, discovery, and mediation skills. Skills development
ought to be integrated with work on forming attitude, including heightened empathy and respect,
willingness to suspend judgment/tolerance of ambiguity, curiosity, strengthened interest, and
openness concerning individuals of other cultures. This is a significant demand for learners and
educators; nevertheless, this reflective/analytical/critical segment helps set apart the ICC model.
Houghton (2012) traces the outcomes of such development, stating that students hold themselves
up to the intended investigation by themselves, pausing evaluation of the target culture products
and practices until the initial investigation is complete. Genuinely considering the perspectives of
others while critically reflecting upon themselves can improve the quality of learners' evaluations
of self and others insofar as the norms of their own culture are not automatically and
ethnocentrically applied without critical self-reflection associated with the thorough
consideration of alternative cultural perspectives. From that perspective, personal development
can be seen as internalizing cultural boundaries of the “others” through empathy, altering

identity, and equipping individuals to mediate between cultures.

2.3. Assessment of ICC:

ICC assessment requires careful consideration, mainly because the construct is hard to

define. Because there is no holistic model, testing ICC holistically may be impossible. Although
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there is no appropriate test for ICC, a test is problematic in its typically understood structure.
Ideally, an assessment is conducted so that learners have the best opportunity to show what they
know and can do (ACTFL, 2015) concerning the various aspects of ICC. Due to these
complexities, Sercu (2012) recommends assessing ICC in a multifaceted and cyclic manner. This
is sensible since ICC does not evolve linearly, and each element's growth influences the growth

of the others.

Furthermore, rather than conducting exams on standardized content, learners must be
allowed to prove what they have personally and individually experienced and what is personally
developmental and meaningful for them. This type of assessment necessitates authentic and
student-sensitive content to distinguish the characteristics of student learning that are personally
unique to each learner and ensure that the measurement is adequately transparent to deliver the
next steps and improvement signals (WGBH Educational Foundation, 2004, as cited in
Wilberschied, 2015). These elements fall under the category of alternative assessment, which
includes at least one more critical component, namely student self-evaluation. Personal
evaluation is crucial because, ultimately, self-knowledge serves as the floor for all understanding

(Sercu, 2012).

According to Deardorff (2006b), student interviews are the most commonly used
assessment methods today, followed by student presentations and papers, student portfolios,
observation of students by others/host culture, teacher evaluations, and pre- and post-tests. This
is exactly what Sercu (2004) recommends in her study; employing a variety of techniques
regarding a mix of qualitative and quantitative measures as essential. In student interviews,

teachers have more time to elaborate on crucial components. They can observe how a student
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responds to the questions, and students have the opportunity to explain/justify their answers

(Vervoort, 2010).

Clarke et al. (2009) examined the potential intercultural competencies expected from US
students during a semester abroad. Undergraduate students from a business school at a midsize
state university in the United States participated in the study. A survey was sent to two groups of
students: those who remained on campus and those who took the same courses at a Belgian
university. Clarke et al. (2009) did not use a single method, but rather a combination of other
tests in the survey. The study combined elements of various methods into a single survey that
was distributed to students, and students were asked to rate themselves. Because only a self-
assessment and closed questions can lead to socially desirable responses, it is debatable whether
such a method is sufficiently reliable and valid (Vervoort, 2010). Shiri (2015) gathered data
through a survey from 352 American learners of Arabic who completed summer intensive
language courses in five Arab countries. The study aimed to investigate the development and
maintenance of learners' ICC. The findings revealed that the learners attribute their developing
cultural proficiency to dialect classes abroad, homestay, speaking practices, and MSA classes

abroad.

In another study, Wilson (1993) indicates that the impact of an international experience
can be classified into two broad categories. An internationally experienced person gains a global
perspective, substantive knowledge, and a perceptual understanding of another culture in the first
category, and an international experience in the second category often leads to personal growth
and new interpersonal relationships. These two categories include the various dimensions and
aspects necessary for achieving complete intercultural competence, such as understanding,

knowledge, and awareness of other cultures, open-mindedness, empathy, and self-confidence.
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Williams (n.d.) conducted another study to provide concrete evidence of the values and
outcomes of studying abroad by measuring adaptability and sensitivity. Adaptability and
sensitivity, she believes, are the foundations of intercultural communication skills. Williams
discovered that the study abroad group had increased cultural awareness, understanding of
another culture, and an overall more significant increase in intercultural communication skills

after they returned than the students who did not study abroad.

2.4. Models for assessing ICC:

In this section, the researcher reviews a few models/frameworks that were developed to
assess ICC. The first model is the social distance scale developed by Bogardus (1933). This
model is regarded as one of the first for assessing cultural awareness (Piage, et al, 2003). It
assesses people's willingness to accept and interact with people from other cultures. For instance,
participants are asked whether they would accept a member of the target culture becoming a
relative through marriage. Such a tool has been chastised for encouraging stereotyping of other

cultures (Orabi 2008).

The second model is the Culture Assimilator Model. It is a culture-specific model that
employs short intercultural episodes to immerse the learner in real-life situations in order to teach
and assess the target culture. The assimilator is typically composed of three parts: a critical
situation, four possible interpretations for the situation's behavior, and four feedback
interpretations (Orabi 2008). The culture assimilator is a technique for teaching culture that can

also be used to assess cultural learning (Knop, 1976).
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The third model is the Intercultural Perspective-Taking Scale developed by Steglitz
(1993). This instrument requires learners to read a short story and write an essay in which they

interpret the situation in the story and analyze the cultural differences (Orabi 2008).

The fourth model is Ruben's behavioral approach to ICC (1976) which considers the
behavioral dimension of ICC. Based on behavior, this model describes the ability to track actions
and behaviors. This monitoring process evaluates the communicative ability based on how a
person's knowledge, attitude, or intention of the target culture is reflected in their behavior in

different encounters.

Ruben (1976) listed seven characteristics of ICC:

e Display of respect for others
e Treating people of other cultures nonjudgmentally
e Realizing that people see the world from different angles
e Empathy: putting oneself in others’ shoes
e Self-oriented role behavior: Ask for information and play a role in the group.
e Interaction management: Interacting with others and taking turns in discussions.
e Tolerance for ambiguity: managing new situations with relative ease.
The fifth model is Byram's (1997) Model of ICC. This model is a widely accepted

framework for ICC. It compasses five factors, namely:

e Knowledge: knowing personal and social interactions of social groups and their

practices, both within one's own culture and the target culture.
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Attitude: it refers to the individual's ability to decenter oneself and appreciate
others, including curiosity and openness, willingness to give up doubts and
judgments about other meanings, beliefs, and behaviors.

Skills of interpreting and relating: it describes the individual's ability to interpret
events and documents from another culture and link them with their own
culture.

Skills of discovery and interaction: it enables individuals to acquire new
knowledge about culture and cultural practices, including the ability to use
existing knowledge, attitudes, and skills in intercultural interactions.

Critical cultural awareness: it refers to the ability to use perspectives, practices,
and products for evaluation in one's own culture and the target culture. That is,
assessing the practices and products of one's own culture from different

perspectives.

The sixth model is the Intercultural Competence Assessment (INCA). The INCA project

was funded by the Commission of the European Communities under the Leonardo da Vinci Il

program between 2001 and 2004. The project partners were experts from Austria, the Czech

Republic, Germany, and the UK. Their main aim was to develop a valid assessment tool for IC

(Prechtl & Lund, 2007).

Shoman (2011) listed The INCA model’s six components as:

Tolerance for ambiguity: being able to accept a lack of clarity and ambiguity

and handling it constructively
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Behavioral flexibility: being able to adapt own behavior to different
requirements and encounters.

Communicative awareness: being able to establish relationships between
linguistic utterances and cultural content to identify and consciously work with
the various communicative conventions of foreign partners and to modify one's
own forms of linguistic expression appropriately

Knowledge discovery: being able to acquire new knowledge about culture and
cultural practices, as well as the ability to act on this knowledge, attitudes, and
skills within the constraints of communication and interaction in real-time
Respect for otherness: the willingness to suspend disbelief about other cultures
and beliefs about own culture.

Empathy: being able to intuitively understand other people's thoughts and how

they feel in certain situations.

INCA manual further simplified the previously mentioned six features of IC into three:

Openness: it refers to the individual's ability to be open to others and to
situations that are different from one's own culture. The openness dimension
includes respect for others and tolerance for ambiguity.

Knowledge: knowing and the desire to know not only certain facts of the other
culture but also the feelings of the interlocutors in cultural encounters. The
knowledge dimension includes knowledge discovery and empathy.
Adaptability: being able to adapt one's own behavior and style of

communication.
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It should be noted that all of the reviewed models agree on the necessity of the following

points:

e Appreciating and respecting the target culture
e Behaving appropriately when interacting with people from the target culture
e Being able to interpret encounters in the target culture appropriately
Throughout this literature review, the researcher reviewed academic and empirical work
on ICC assessment. As demonstrated in this review, experts recommend employing various
techniques, and a combination of qualitative and quantitative measures is essential to assess ICC
holistically. This review provides the theoretical foundations for the researcher's framework for

designing a tool that assesses learners' ICC.
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Chapter 3: Methodology

3.1. Introduction:

This chapter describes the research design and method used to answer the proposed
research questions. Following that, the researcher will have an overview of the measurements,
explaining what this study measures and the model employed to design the tool used in the
study. An overview of the instrument will be included in the measurements section. This
overview will also include an explanation of the test and interview utilized in the study. Also, the
measurements section will touch upon the validity and reliability of the tool. The researcher will
then present the sample section, including the participants and sampling technique. Next, the
researcher will present the data collection and analysis process describing the procedure step by
step that are followed to gather and analyze data. Finally, the researcher discusses ethical issues

regarding protecting human subjects who participated in the study.

3.2. Research Design:

The study follows an exploratory and explanatory design. It is exploratory in nature
because the study aims to investigate the level of ECA learners' ICC. It is also explanatory, as the
study seeks to explain why some students outperform their peers in ICC. In other words, the
study looks into the factors that have the most significant impact on high-intermediate and
advanced ECA learners' ICC and the intercultural components that they are competent in and/or

lack. Furthermore, the study explains the reason behind their competence and/or incompetence.
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3.3. Research Method:

Leavy (2017) defines mixed methods research (MMR) as the method that "involves
collecting and integrating quantitative and qualitative data in a single project and therefore may

result in a more comprehensive understanding of the phenomenon under investigation.” (P. 164)

The central premise of this approach is to demonstrate how qualitative and quantitative
data can be used in combination to foster a more profound understanding of the phenomenon of
interest as well as to increase confidence in the study's findings and conclusions (Johnson et al.,

2007).

Thus, the mixed methods approach reasonably suits the current study as it will help
answer the proposed research questions. As previously stated, the first research question seeks to
identify the factors that have the most significant influence on subjects participating in the study
who are high-intermediate and advanced ECA learners' ICC. In addition, the first part of the
second research question aims to investigate the intercultural components that the learners are
competent in and/or lack. Accordingly, the learners will be given a test to fulfill these two aims.
Furthermore, the second part of the second research question aims to explain the reason behind
their competence and/or incompetence. Hence, an interview will be held with the learners in

order to fulfill this aim.

3.4. Measurements:

The study aims to measure ECA learners' ICC level by developing and validating an ICC

test. The researcher will also follow the test by conducting an interview with the learners.
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3.4.1. Model of the Test:

The current study's test is based on a combination of three models reviewed in the second
chapter. These three models are Ruben's behavioral approach to ICC (1976), Byram's (1997)

Model of ICC, and the Intercultural Competence Assessment (INCA).

After reviewing these three frameworks/models of ICC assessment, the researcher

adopted a framework/model that combines and contains ten features of ICC:

1. Knowledge of cultural products and practices in own and the target culture,
including metaphorical knowledge

2. The desire to acquire new knowledge of cultural products and practices in the target
culture

3. The ability to use the learned knowledge to behave appropriately in real-life
encounters

4. The ability to decenter own culture, realizing that it is Not the only correct culture,
and value the target culture

5. The ability to interpret and explain products and practices in the target culture

6. Empathy by putting oneself in someone else's shoes or feeling for others

7. Tolerance for ambiguity by handling new situations in relative comfort

8. The ability to adapt own behavior and style of communication to the target culture

9. The ability to relate products and practices from the target culture to own culture

10. Being equipped with critical cultural awareness by examining own beliefs and

having a more profound understanding of own culture and the target culture
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3.4.2. The test (initial version):

In the initial version of the test, questions from one to 31 target the first feature of ICC,
knowledge of cultural products and practices in own and the target culture, including
metaphorical knowledge. For example, questions number 17 and 18 concerning marriage habits
target students’ knowledge of the little ¢ in both cultures. Another example is question number
20. The question is about the expression used to express the strength of a friendship in both

cultures. This question addresses learners’ metaphorical knowledge.

Questions from 32 to 35 target the second feature, the desire to acquire new knowledge of
cultural products and practices in the target culture. For instance, question number 33 (31 in the
final version) about learners’ desire to witness Egyptian weddings targets their desire to acquire

new knowledge of the cultural practice.

Questions from 36 to 64 target the third feature, the ability to use the learned knowledge
to behave appropriately in real-life encounters. For example, question number 38 (35 in the final
version) regarding how Egyptians tip the taxi driver addresses students’ ability to act

appropriately in real-life situations.

Questions from 65 to 67 target the fourth feature, the ability to decenter own culture,
realizing that it is Not the only correct culture, and value the target culture. For instance,
question number 65 (59 in the final version) concerning the inability of Egyptian couples to live
together or have a sexual relationship before marriage targets learners’ ability to decenter C1 and

value the Egyptian culture.

Questions from 68 to 77 target the fifth feature, the ability to interpret and explain

products and practices in the target culture. For example, question number 69 (63 in the final



31

version) about how some Egyptians deal with informal appointments addresses students’ ability

to interpret some of the practices in the Egyptian culture.

Questions from 78 to 81 target the sixth feature, empathy by putting oneself in someone
else's shoes or feeling for others. For instance, question number 79 (73 in the final version)
regarding Egyptians who live with their families until marriage targets learners' empathy towards

the Egyptians since this is not common in C1.

Questions from 82 to 84 target the seventh feature, tolerance for ambiguity by handling
new situations in relative comfort. For example, question number 82 (76 in the final version)
concerning a mother telling her son or daughter to ask her foreign guest not to drink a lot before

having lunch or dinner addresses learners’ tolerance for ambiguous situations.

Questions from 85 to 87 target the eighth feature, the ability to adapt own behavior and
style of communication to the target culture. For instance, question number 85 (79 in the final
version) about a foreigner who is invited to a banquet with an Egyptian family where there is

only tap water targets students’ adaptation to the Egyptian culture.

Question 88 targets the ninth feature, the ability to relate products and practices from the
target culture to own culture. In this question (82 in the final version), the participants have to
name at least three cultural products or practices in the Egyptian culture similar to products or

practices in their own culture.

Finally, question 89 targets the tenth feature, being equipped with critical cultural
awareness by examining own beliefs and having a more profound understanding of own culture
and the target culture. In this question (83 in the final version), the learners should name at least

three cultural products or practices they used to condemn in the Egyptian culture. However,
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when they thought about these products or practices deeply, they realized that they were good,
and started to condemn, even a bit, the opposite cultural products or practices in their own

culture.

It is worth mentioning that the researcher developed all test questions except question

number 40 (37 in the final version), which is adapted from Orabi's (2008) test.

The reason for allocating fewer questions to certain ICC features in the test is the nature
of the feature per se. For example, in the second feature, the desire to acquire new knowledge of
cultural products and practices in the target culture, the researcher seeks to check whether or not
the learners possess the mentioned desire. Accordingly, the researcher believes that only three or
four questions are sufficient to achieve that. And for the same reason, the number of the
questions under the fourth, fifth, sixth, seventh, eighth, ninth, and tenth features is less than the
number of the questions under the first feature, Knowledge of cultural products and practices in
own and the target culture, including metaphorical knowledge, and third features, the ability to
use the learned knowledge to behave appropriately in real-life encounters. The researcher seeks
using ICC's first and third features to assess learners' knowledge and behavior. Accordingly, the
researcher believes that it needs more questions to assure the learners' real knowledge or
behavior and because there are many cultural encounters — with sellers, neighbors, strangers,

friends of both genders, services providers, and so on — that need to be assessed.

The researcher made sure that his test includes questions that consider the two
components of the culture, namely: big C and the little c. The big C refers to human
accomplishments such as art, literature, music, philosophy, and so forth. In contrast, the little c
refers to daily human practices (Hsin, 2008). To elaborate, questions that are used to assess

learners' knowledge of famous writers, books, or movies are considered big C ones. For
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example, the fifteenth question about the name of the feast that comes after Ramadan targets the
big C. On the other hand, questions that are used to assess learners' knowledge of how the people
of the target culture talk, live, celebrate, gesture, and so on are little ¢ ones. For instance,
question number 41 about how to welcome a guest who visits your house is considered a little ¢

one.

3.4.3. Validation of the Test:

When a test is assumed valid, it should measure what it claims to measure and nothing
else (Sercu, 2004). He added that a test is said to have face validity when a layperson perceives
the test as measuring what it says it measures. In addition to face validity, the researcher has
given the test to the experts in the TAFL field in order to foster the test validity, especially since

the version that the layman will validate will not include all questions.

3.4.3.1: Layman validity:

Before presenting the test to the foreign learners, the researcher validated it by giving it to
native speakers of ECA. The researcher ensured that the Egyptians' group includes females and

males representing various ages, educational backgrounds, and social groups.

The test given to the native speakers covered only three of the mentioned ICC features.
These features are the first, knowledge of cultural products and practices, including
metaphorical knowledge, the third, the ability to use the learned knowledge to behave
appropriately in real-life encounters, and the fifth feature, ability to interpret and explain

cultural products and practices.

As for the reasons behind giving a shortened version of the test to the Egyptian group,

there are two reasons behind testing only these three features in the Egyptian version. The first
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reason is that the researcher wanted to ensure that most Egyptians agreed on one answer.
Accordingly, the researcher excluded questions that most Egyptians disagreed with when
answering. The second reason for giving a shortened version of the test to the Egyptians is that
giving the same test to both groups (the foreign students and the Egyptians) would not be logical.
This is because the purpose of giving the test to the Egyptians was not to compare the two
groups. Instead, the purpose was to validate the test by not including culturally controversial
questions (i.e., questions that were not agreed upon by most Egyptians) before giving it to the
foreign learners. Also, it would not be logical to test the other features in the Egyptians' version
of the test. For instance, it was not logical to assess Egyptian's ability to decenter own culture,
realizing that it is Not the only correct culture, and value the target culture. Also, there was no

need to assess Egyptians' "tolerance for ambiguity™ as it is rare for them to encounter situations

with the same ambiguity that foreign learners may encounter.

The researcher aimed to validate specific test questions by reaching a consensus from
most Egyptian native speakers. This consensus was necessary before giving the test to the other
group (the foreign learners of the ECA). As mentioned earlier, this step was essential in order to

exclude the questions leading to controversial responses that affected test validity.

In the Egyptians' test, questions from one to 31 target the first feature of ICC, knowledge
of cultural products and practices, including metaphorical knowledge, questions from 32 to 60
target the third feature, the ability to use the learned knowledge to behave appropriately in real-
life encounters, and finally questions from 61 to 70 target the fifth feature, the ability to interpret

and explain products and practices in the target culture.

The researcher made a google form that included 70 questions of the test and sent the link

to male and female Egyptians of various ages, social groups, and educational backgrounds. The
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number of volunteers was 73 people, 38 females (52.1%) and 35 males (47.9%). After reviewing
their answers to test questions, the researcher excluded six questions. For example, question
number 23: The Egyptians call the sea that is in the north: a) The North Sea, b) The White Sea,
c) The Mediterranean Sea, or d) All of the above. 47.9% chose (c), 28.8% chose (b), 20.5%
chose (d), and 2.7% chose (a). Hence, this question did not acquire Egyptian consensus. The
result of the Egyptians' test showed that six questions did not achieve a consensus. Hence, the
researcher excluded these six questions. The responses to the six excluded questions are in

Appendix (I).

3.4.3.2: Experts' Validity:

As mentioned above, the native speakers of ECA will not take the full version of the test.
Accordingly, the researcher asked professors and teachers who are experienced in the field of
TAFL to express their opinions on test questions. The researcher believes that asking the
experienced teachers and professors is crucial to the current study as it supports and validates the
test questions. The experts say whether or not the test questions measure what they claim to
measure and nothing else. The researcher will exclude questions that do not have a consensus

from most experts.

The researcher gave the test to 24 experts in the field of TAFL to give their feedback
about the test. The experts who participated in the current study are experienced professors and
teachers who are working at The American University in Cairo, Ain Shams University,
University of Macerata, The International House Institute, Vantaa City Schools, Al-Azhar
University, and The Arabic Department of Teaching the Contemporary Arabic at the French
Institute in Egypt. Then, the researcher collected the test and reviewed their feedback. According

to the experts' feedback, the researcher excluded one question that received 15 refusals from the
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experts. The excluded question was question number 60 in the initial version of the test. The
question was: you and your friend are using the escalator in Cairo Metro to go down. Your
friend stands on the right side of the escalator. Where will you stand? The researcher also made
a few simple amendments to the content of the questions. For example, the researcher removed
the "all of the above™ choice of all questions as he received several comments from the experts

recommending the removal of this phrase.

3.4.4. The test (final version) — appendix I1:

In the final version of the test, questions from one to 29 target the first feature of ICC,
questions from 30 to 33 target the second feature, questions from 34 to 58 target the third feature,
and questions from 59 to 61 target the fourth feature, questions from 62 to 71 target the fifth
feature, questions from 72 to 75 target the sixth feature, questions from 76 to 78 target the
seventh feature, questions from 79 to 81 target the eighth feature, question 82 target the ninth

feature, and finally question 83 target the tenth feature.

3.4.5. Test Reliability:

"Reliability is the extent to which a test is consistent in measuring whatever it does
measure. In other words, if a student were to take the same exam on two different occasions, the
results should be similar” (Sims, 2015). To ensure the reliability of the current study, the
researcher employed the spearman-brown split-half reliability and Cronch's alpha to investigate

the internal consistency of the test items.

The spearman-brown split-half reliability means that each replication concerning which

half-test scores are defined determines a total score (Zimmerman, 1970).
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Cronbach (1951) defines reliability as the accuracy or dependability of measurements.

Homogeneity or internal consistency refers to the degree to which items measure the same thing.

The researcher calculated the reliability of the ICC test by the split-half method. The test
was split into two halves (even - odd) and calculating the correlation coefficient between them,
and applying the length correction equation (Spearman-Brown), as well as the half-splitting

using the Cronbach's alpha equation as follows:

Table (3.1): ICC Test Reliability Statistics

Number of items Spearman-Brown Coefficient Cronbach’s alpha

83 792 .800

It is clear from the results of table (3.1) that all the reliability coefficients of the test are

high, and these results indicate the reliability of the test for use in the current study.
3.4.6. The Interview — appendix I11:

In addition to the test, the researcher held semi-structured interviews with the foreign
participants of the current study. The main purpose of this interview was to examine the factors
that have enhanced the learners' ICC. As mentioned earlier, the researcher assumes that several
factors play a crucial role in fostering the learners' ICC. To name a few, ECA classes, watching
Egyptian movies and tv series, outings, excursions with Egyptian friends, talking to neighbors or

sellers on the marketplaces, and listening to Egyptian songs.

The researcher allowed the participants to choose more than one choice, but they had to

put them in order as follows:
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Table (3.2): Order of factors that affect participants' ICC current level

1 2 3or4

The most The second most The least

Both the test and the interviews were in ECA and English. There are two reasons for
choosing ECA and not MSA. The first reason is that the researcher targets ECA learners in the
current study. The second reason is that the ECA is more linked with learners' ICC than MSA.
According to Palmer (2009), the more an individual interacts with the culture, the less likely they
are to feel ridiculed when communicating in SCA. The English version of the test is put side by
side with ECA. The English version is to make the participants feel comfortable or to check
some meanings of the words that they are not sure about. Taking the test and interviews in ECA

or English will be left to participants’ preference.

3.5. Sample:

In this section, the researcher will discuss the sampling technique that he adopted as well

as the study participants.

3.5.1 Sampling technique:

The sample was chosen using criteria in which individuals must meet pre-determined
characteristics set by the researcher. LeCompte & Schensul (2010) defines criterion-based
selection as “individuals to study because they possess a set of characteristics that match those of
interest to the researcher” (p.157). Accordingly, the participants in this study must be advanced
and high-intermediate students who spent at least one semester in Egypt studying ECA. That is,

the participants of this study must be at least a level-I1 degree of attainment (a sojourner). This
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means the participants must be “engaged in extended cultural immersion, e.g., an internship of
longer duration (3—9 months)” (Fantini, 2012, p. 273). The current study participants must not be
heritage learners of Egyptian or Arab descent. The participants in this study must also not
have/had an Egyptian life partner because, from the researcher’s experience in the field, being a
heritage learner or having a life partner from the target language significantly affects learners’

ICC level.

3.5.2. Participants:

Learners who participated in the current study consisted of 19 students. Participants
varied to include seven males and 12 females. Eight students were at the advanced level, while
11 were at the high-intermediate level. As for the time they spent in Egypt, 15 participants have
spent between five and seven months, two participants have spent one and half years, one
participant has spent two and half years, and one has spent 18 years. Concerning the nationality

of the participants, 18 participants are French, and one participant is Afghan.

Table (3.3): The time spent in Egypt

Period of time spent in Egypt | 5—7 months | 1.5years | 2.5years | 18 years

Number of participants 15 2 1 1

3.6. Data collection process:

The data collection process consisted of four phases. The first phase was to validate the
test by the layman (as described above). The second phase was to validate the test by experts (as

described above). The third phase was to conduct the test on the participants, and finally, the
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fourth phase was to hold the semi-structured interview with the participants. Since the first and

second phases were presented above, this section presents only the third and fourth phases.
3.6.1. Conducting the test phase:

The researcher presented the test to 19 students. The researcher asked the participants
whether they preferred to have the test in a classroom setting or at home? Eight students chose to
take the test in the classroom, while 11 students preferred to take them at their homes. The
participants who preferred to take the test at their homes were asked neither to seek help from an
Egyptian friend nor to look up the answers. Then, the researcher gathered the tests from the
participants and started the data analysis process. The researcher developed the following

grading criteria before he began the grading process:

e Participants who answered the Egyptian culture part and their own culture part
would receive two points.
e Unless the participants were asked to choose more than one answer, those who chose

two would receive half a point because they were unsure about their answers.

e In question number 31, participants who chose either B or C would get two points.
This question measures learners’ desire to acquire a new knowledge concerning
Egyptian weddings. The question is: you have sent a text message to your Egyptian
friend to hang out tomorrow. He/she said to you: “I'm sorry! I can’t because

tomorrow is my cousin’s wedding.” What will you do?

A. I will say to him/her: “It’s fine. We can do it on another day.
B. 1'will ask him/her if there is a chance to go with him/her to the wedding party as

| want to see how Egyptian weddings look like.
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C. 1'will ask him/her to send me some pictures from the wedding to see how
Egyptian weddings look like.

Both choices B and C reveal the learner’s desire to acquire new knowledge concerning
Egyptian weddings. The students who preferred C might be shyer than those who chose B, but
this shyness does not mean they desire less.

e In question number 33 about the public transportations tried by the participants, the
researcher decided to give one point to participants who tried three transportations,
two points to participants who tried six transportations, and three points to
participants who tried all transportations.

e The participants who did not answer a question will receive zero points.

e In questions requiring students to write three points, the participants would receive
one point for each point they wrote.

e The participants would receive one point for each answer about their own culture.

e |f there were no similar cultural product or practice to the Egyptian one, the
participants would receive one point for mentioning that, as this indicates their
knowledge of C1.

e In questions where there was no comparison or relation needed between the two
cultures, the participants would receive two points for the correct answer.

e The participants who chose the correct answer and added more answers (not from
the written answers) would receive a full mark for this question.

¢ In question number 34, the participants who chose B would receive half a point
because 30.1% of the Egyptians chose B. The participants who chose C will receive

one point as 65.8% of the Egyptians chose C.
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In question number 41, the participants who chose B or C would receive half a point
because 28.8% of the Egyptians chose B or C. The participants who chose A or D
would receive one point as 56.2%, and 49.3% of the Egyptians chose A and D.
(Participants were allowed to select more than one answer)

In questions from 59 to 61 targeting the fourth feature, participants who chose the
word strange would receive zero points, as considering C2 strange is against the
concept of decentering C1 and valuing C2. The participants who chose different, and
to be honest, my culture is better at this point would receive one point, as
considering C2 only different and not strange shows a degree of respect towards C2.
Finally, those who chose different, but suitable for the Egyptian society would

receive two points.

In question number 72, the participant who chose A would receive zero points,

participants who chose B would receive one point, and those who chose C would
receive two points. This question targets learners’ empathy towards people of the
Egyptian culture. The question is: you are visiting the pyramids, and an Egyptian

family asks to take a photo with you. What will you do?

A. 1will refuse because it’s strange to take a photo with people who I don’t know.
B. Iwill accept having a photo with them in order not to embarrass them, but I won’t
be happy from inside.

C. Iwill happily accept to have a photo with them and try to show them that ['m

happy.
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The learners who chose A were considered not empathetic. The learners who chose B

were considered empathetic to some extent, while those who chose C were considered fully

empathetic.

In question number 75 (also targeting learners’ empathy), Participants who chose C
would receive one point, and participants who chose D would receive two points.
The question is: in Egypt, some people (for example, the waiter, the garbage man,
the delivery man, or the doorman) expect money (as a tip) from you. What will you

do with them?

A. 1 will never give them money/tips because they work and get a salary.

B. 1 will give them money/tips in order to avoid annoyance.

C. I will give them money/tips because this is the culture in Egypt.

D. 1 will give them money/tips because I know they don’t get enough salary and

mostly depend on tips.

The students who chose C were considered empathetic to some extent, while those who

chose D were considered fully empathetic.

In question number 80 (targeting learners’ ability to adapt to the Egyptian culture),
Participants who chose B would receive one point, and participants who chose C
would receive two points. The question is: you went to meet your Egyptian friend,
but he/she was late for ten minutes without texting you. And when he/she arrived,

he/she didn’t say: “Sorry for being late!” what would you do?

A. You would get upset and wouldn’t meet him/her again because he/she doesn’t

respect his/her appointments.
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B. Iwouldn’t get upset, but I would ask him/her: “Why are you late?”

C. I'wouldn’t get upset because being late for ten minutes is not a big deal for some
Egyptians. So, it doesn’t deserve to send a message or say “Sorry!” I have to get
used to this, or I'm already used to it.

D. 1 would give him/her a lecture about respecting appointments/time.

The participants who selected B were considered not fully adapted to the Egyptian

culture, while those who chose C were regarded as fully adapted.

e In question number 81 (also targeting learners’ ability to adapt to the Egyptian
culture), Participants who chose D would receive two points, and participants who
chose E would receive one and a half points. The question is: while you are in a taxi
in Egypt, the taxi driver asks you a few personal questions such as “whether or not

you're married?” or he asks you about your religion. What will you do?

A. I will pretend that I don’t understand as my Arabic is not good.

B. [ will be surprised and say to him: “Mind your own business. You don’t have the
right to ask me such questions.”

C. Iwill say to him: “Why do you ask?”

D. I will answer him concerning marriage questions, and I will try to give diplomatic
answers concerning religion.

E. I 'will answer him concerning marriage questions, and I will also freely express
my opinion about religion.

The learners who chose D were regarded as fully adapted to the Egyptian culture, while

those who picked E were considered less adapted. Giving those who chose E one and a half
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points and not only one point is because it is understandable how important the freedom of
speech is to the foreign learners.

3.6.2. Conducting the interview phase:

According to Deardorff (2006b), student interviews are the most widely used assessment
methods today. In another study, Sercu (2004) suggests employing various techniques and a mix
of qualitative and quantitative measures. Therefore, the researcher sought to strengthen his tool
by combining qualitative and quantitative measures. The researcher interviewed ten participants
of the 19 participants who took the test. During the interview, the researcher asked students
about the factors they think significantly affect their current level in Egyptian culture. The
participants had the opportunity to choose more than one option, but they had to put them in
order from the most to the least. The researcher developed the following grading criteria before

he started the grading process:

Table (3.4): Grading criteria of the interview

Factors Points

The most 3
The second most 2

The least 1

3.7. Data analysis:

The researcher firstly analyzed the test scores according to the previously mentioned
grading criteria and put the grade of each participant's questions on an excel sheet. Then, the

SPSS was employed to calculate the reliability of the test by the split-half method. In this phase,
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the test was split into two halves (even - odd). The correlation coefficient was calculated,
applying the length correction equation (Spearman-Brown) and the half-splitting using

Cronbach's alpha equation.

In the following phase, the researcher prepared for the result chapter by creating several
tables to classify participants' answers. The researcher created a table of all participants'
scores/percentages on the whole test. The researcher arranged this table descendingly and gave a
code to each participant. The code consists of one letter according to the participant's proficiency
level: A (advanced) or H (high-intermediate) and one number according to the participant's
score on the ICC test. Therefore, the codes were as follows: (A1, A2, A3, ... A8) and (H1, H2,
H3, ... H11). The researcher followed the previous table with a table of participants' scores

percentage on the whole test to compare the two groups (Advanced — H. Intermediate).

The researcher also created a table of participants' percentages on each ICC feature

according to their proficiency level. There were ten tables according to the ten ICC features.

Finally, the researcher created a table to compare participants' percentages on all ICC
features grouped into one place to compare participants at the advanced and high-intermediate

levels.

As for the interview, the researcher graded participants' interviews by classifying the
factors affecting their current ICC level in a bar chart and detailed table. While the bar chart only
presents each factor's total points, the table provides more details, such as the number of
participants who chose a particular factor and how many times each factor was chosen first,

second, or third. The researcher gave points to each factor, as mentioned in table (3.4).
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3.8. Ethical issues:

For ethical reasons, the participants were aware that they were being investigated and that
the research was about Egyptian intercultural competence. Because the current study involves
human subjects, the researcher obtained IRB approval. Needless to say, the data collection

process did not begin until the IRB approved it.
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Chapter 4: Results and discussion

4.1. Introduction:

This chapter presents the study's findings, incorporating the ECA learners' answers to the
test and the interviews. Statistical analysis for the test responses using the computer software
"SPSS" was done to calculate the reliability of the test by the split-half method. As for the
interview, the researcher created a bar chart and a detailed table of participants' response. While
the bar chart only presents each factor's total points, the table provides more details, such as the
number of participants who chose a particular factor and how many times each factor was chosen

first, second, or third.

After presenting the results, this chapter will discuss and analyze the results in light of
some demographic information and some previous studies that have been reviewed in the

literature review of the current study.

4.2. Test results (final version):

The results of the ICC test (final version) are presented in this section in an attempt to
answer the first research question of the current study, which is which factor affects high-
intermediate and advanced ECA learners' ICC most, staying in Egypt or their proficiency level?
In this section, the researcher will present data results in order to answer the first part of the
second research question, which is what are the intercultural components that high-intermediate

and advanced ECA learners are competent at and/or the ones they lack?



4.2.1. The overall test results:

To answer the first research question, which factor affects high-intermediate and
advanced ECA learners' ICC most, staying in Egypt or their proficiency level? the researcher

presents the data in the following two tables:

Table (4.1): All participants' scores/percentages on the whole test

Partigig:nt’s Level PeriodEc;;‘y :Ci)\t/ing in %fg{)e %
(H1) High-intermediate 2y7m 151 83.42
(H2) High-intermediate 55m 145.5 80.38
(Al) advanced 15y 143.5 79.28
(A2) advanced 15y 1415 78.17
(A3) advanced 18y 141.5 78.17
(H3) High-intermediate 6m 138 76.24
(H4) High-intermediate 7m 136.5 75.41
(H5) High-intermediate 6.5m 133 73.48
(H6) High-intermediate 6m 132.5 73.20
(A4) advanced 6.5m 132.5 73.20
(H7) High-intermediate 55m 132 72.92
(A5) advanced 6 m 121 66.85
(A6) advanced 55 120 66.29
(H8) High-intermediate 55m 117.5 64.91
(H9) High-intermediate 6m 117 64.64
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Part(i:gi(lj);nt’s Level PeriodEc(‘):]fy g\t/ing in %fg{)e %
(A7) advanced 7m 115.5 63.81
(H10) High-intermediate 6.5m 112.5 62.15
(A8) advanced 6m 106.5 58.83
(H11) High-intermediate 55m 106 58.56

As shown in table (4.1), the participant with the highest score (151/181 - 83.42%) is a
participant from the high-intermediate level. This participant lived in Egypt for two years and
seven months. The participant with the second-highest score (145.5/181 — 80.3%) is also from
the high-intermediate level, but with less time spent in Egypt, five and half months. The
following three participants are from the advanced level with (143.5/181 - 79.28%), (141.5/181 —
78.17%), and (141.5/181 — 78.17%), respectively. These participants lived one and a half years,
one and a half years, and 18 years, respectively. The table also demonstrates that the participant
with the lowest score (106/181 — 5.56%) is from the high-intermediate level and has lived five
and half months. The second-lowest score (106.5/181 — 58.83%) is of a participant from the
advanced level who spent six months in Egypt.

Table (4.2): Participants' scores percentage on the whole test according to the
proficiency level

Participants %

Advanced 70.57

High-intermediate 71.39
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The table above shows that all participants at the high-intermediate level have a higher

percentage (71.39%) than their peers at the advanced level who scored a percentage of (70.57%).

Results in table (4.1) are reasonable, as they confirm the fact that staying in Egypt is the
factor that affects ECA learners' ICC most, except for the result of the participant (A3), who is
advanced and spent 18 years in Egypt. The rationale for this is that this participant was born in
Egypt and lived from childhood until high school completion with foreign parents, and studied
during all educational stages in a French school. That is, she was not deeply involved in Egyptian
culture. This interpretation agrees with Houghton (2012) traces the outcomes of ICC
development, declaring that learners hold themselves up to the intended analysis by themselves.
That is, the students need to be involved by themselves in order to develop their ICC.
Accordingly, learners who are not deeply involved, like in this case, will not learn enough about

the culture.

Although (A1) and (A2) spent more time in Egypt, the superior performance of (H2) over
(Al) and (A2) is possibly due to the manner in which (H2) spent her time in Egypt. In the
interview, (H2) elaborated, saying that she spends the majority of her time with her Egyptian
friends. She went on to say that she has been fasting since the beginning of Ramadan because she
is constantly with Egyptian friends and wants to share her feelings with them about this

experience.

The outperformance of the participant (H3) over (H4), despite the fact that the former
spent less time in Egypt, may be due to the number of Egyptian friends both participants have.
While the learner (H3) has eight friends, as he mentioned in the interview, the learner (H4) has

only five friends.
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The findings of the interviews, which will be presented in greater detail later, support the
interpretation given in the preceding paragraph. The factor outings with Egyptian friends ranked

first on the list of factors influencing students' ICC improvement.

The results of table (4.1) reinforce the idea that staying in Egypt combined with outings
with Egyptian friends play a critical role in the enhancement of students' ICC. The findings also

support the superiority of the previous two factors over “proficiency level."

It is worth mentioning here that the superiority of the participant (H7) over (A5), despite
the fact that, the former spent less time in Egypt, is inconsistent with the previous finding that
"staying in Egypt" is the factor that affects ECA learners' ICC most. The merit of the participant
(H7) over (A5) could be due to other factors related to the logistics of the data gathering process.
To elaborate, it could be due to the conditions in which both learners took the test. To Clarify,
(Ab) took the test in class while (H7) took the test at home. Taking the test at home is possibly

less stressful than taking the test in class.

According to table (4.2), the first hypothesis of the current study, students' ICC lags
behind their linguistic proficiency, is partially accurate. The first hypothesis seems to be valid
only with advanced students who lagged behind their counterparts at the high-intermediate level.
In other words, Advanced students' ICC lagged behind their linguistic proficiency, while this was

not the case with high-intermediate learners who outperformed the advanced.

Table (4.2) shows a slight superiority of high-intermediate participants over the
participants from the advanced level. This slight superiority of the high-intermediate ECA
learners indicates that "staying in Egypt" is the factor that affects ECA learners' ICC most.

Results in table (4.2) partially agree with Byram (1997), who sees that FL is essential in learners'
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ICC. To articulate, Byram's (1997) statement of the importance of FL in learners' ICC indicates
that the more students excel linguistically, the better they become at ICC. The previously
mentioned results indicate that, besides the significance of FL in students' ICC, being in the

cultural context through staying in Egypt makes a difference and adds value to the learners' ICC.

Table (4.2) also confirms the validity of the second hypothesis in the study, learners who
spend at least one semester in Egypt will develop a cultural sense that plays a critical role in
enhancing their ICC. It is clear from table (4.2) that this cultural sense was developed by the
learners in the high-intermediate and advanced levels almost evenly. Evidence for this is the
strong convergence of the results of the two groups. This cultural sense is a combination of the
linguistic skills that the learners acquire from attending classes and their knowledge of the target
culture that the students acquire by staying in Egypt. The above interpretation is in line with
Wilberschied (2015), who stated that students who integrate their language competence with

their knowledge of the target culture could develop additional languages and cultural sense.
4.2.2. Results of each ICC feature:

To answer the first part of the second research question, what are the intercultural
components that high-intermediate and advanced ECA learners are competent at and/or the ones

they lack? the researcher analyzed the data in the following tables:

Table (4.3): Participants' scores percentage on ICC feature (1) according to the
proficiency level

Participants %

Advanced 68.65

High-intermediate 64.41
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The table above shows that participants at the advanced level have a higher percentage
than their counterparts at the high-intermediate level in the first feature of ICC, knowledge of
cultural products and practices in own and the target culture, including metaphorical
knowledge. While the advanced participants got a percentage of (68.65%), the high-intermediate

participants got a percentage of (64.41%).

The superiority in this feature for advanced students over high-intermediates, although
high-intermediate students outperformed in the overall test score, is probably due to the
advanced students' language proficiency. Since cultural knowledge in the first feature includes
metaphorical knowledge, the superiority of the advanced learners seems sensible. Also, it is
reasonable because the advanced learners have been exposed to more input and, more
importantly, have been more capable of processing the input they have been exposed to than the
high-intermediate learners. The input in ECA varies between daily life situations, songs, and
other input varieties such as sketches and short movies. For example, question 20: to express the

strength of a friendship, friends say: we ate together ...

A. Bread and halva
B. Bread and salt

C. Bread and cheese
D. Bread and sugar

The correct answer (B), as validated by 95.9% of the Egyptians, was selected by six

advanced learners (75%) against five high-intermediate students (45.45%).
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The previous interpretation is confirmed by Byram (1997), who did not include FL
proficiency in his discussion of IC when comparing it to ICC. He went on to say that people with
IC are said to be able to "interact in their own language with people from another country and
culture™ (p. 70). That is, ICC includes proficiency in FL, while IC does not. Hence, it is
reasonable when the advanced learners who are more proficient in language outperform their
peers at the high-intermediate level in the first ICC feature, especially when cultural knowledge
includes the metaphorical element stated above.

Table (4.4): Participants' scores percentage on ICC feature (2) according to the
proficiency level

Participants %
Advanced 59.71
High-intermediate 74.74

In contrast to the previous table, table (4.4) shows that participants at the high-
intermediate level scored a percentage of (74.74%) in the second ICC feature, the desire to
acquire new knowledge of cultural products and practices in the target culture, which is higher
than their counterparts at the advanced level who scored a percentage of (59.71%) in the same

ICC feature.

The tremendous superiority of the high-intermediate learners over the advanced in this
ICC feature may be due to the former's desire to acquire new cultural knowledge. This is
possibly due to the fact that the high-intermediate students feel behind their peers at the
advanced level in cultural knowledge, which is confirmed by the results in table (4.3). During the

ICC development process, students form connections with individuals who have backgrounds
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and languages different from theirs in order to enhance their skills in analyzing and
intercommunicating with others (Wilberschied, 2015). The goal of these connections is to learn
about the target culture, resulting in an expression of a stronger desire to make contact with
native speakers compared to advanced students. On the other hand, it is possible that the
advanced learners who performed higher on the first ICC feature feel that they do not need to
acquire new cultural knowledge as much as their peers at the high-intermediate level.
Accordingly, the advanced students lag behind the high-intermediate learners in the second ICC

feature.

An example of the high-intermediate learners’ superiority is question 31. The question is:
you 've sent a text message to your Egyptian friend to hang out tomorrow. He/she said to you:

I’'m sorry! I can’t because tomorrow is my cousin’s wedding. What will you do?
A. I will say to him/her: It’s fine. We can do it on another day.

B. I will ask him/her if there is a chance to go with him/her to the wedding party as |

want to see how Egyptian weddings look like.

C. I will ask him/her to send me some pictures from the wedding to see how Egyptian

weddings look like.

Seven high-intermediate learners (63.63%) chose the answer indicating the highest urge

of cultural involvement (B) compared to three advanced learners (37.5%).
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Table (4.5): Participants' scores percentage on ICC feature (3) according to the
proficiency level

Participants %
Advanced 67.12
High-intermediate 75.63

In the same manner as the previous table, participants at the high-intermediate level, as
shown in table (4.5), obtained a percentage of (75.63%) in the third ICC feature, the ability to
use the learned knowledge to behave appropriately in real-life encounters, which is higher than
the percentage obtained by their counterparts at the advanced level (67.12%) in the same ICC

feature.

The outperformance of the learners at the high-intermediate level over their peers at the
advanced level may be because high-intermediate learners tend to rely on attempting to
internalize culturally appropriate language chunks for responding to the various cultural situation
as the ones represented in questionnaire prompts. In other words, an appropriate response here
may not reveal deeper cultural understanding but usage of learning strategies (learning of
appropriate language chunks) that will help them communicate more smoothly and
appropriately. Successful usage of the mentioned learning strategy may have increased their
ability to give appropriate responses when addressing situations like the ones found in this test,
where appropriate response relies mainly upon the usage of appropriate chunks. However, the
high-intermediate students cannot interpret or explain the reason behind this behavior. For
instance, in question 44, four high-intermediate learners (36.36%) chose the correct answer (C),

as validated by 74% of the Egyptians, while one student at the advanced level (12.5%) chose the
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correct answer. The question is: when someone says to you: you enlightened Egypt (nawwarti

mas‘r) or (minawwar mas‘r). How will you reply?
A. Thank you! It’s your light (da nu:rak).
B. May God enlighten you! (rabbina yinawwarak/ik)
C. Egypt is enlightened by her People (mas‘r minawwarab 2ahlaha).
D. What is the meaning of nawwarti mas‘r?

Another example that proves the high-intermediate learners' outperformance in the third
ICC feature is the responses to question 37, which is: you 've just finished a nice all-day outing
with an Egyptian family. At the end of the day, you take them to their place by your car or taxi as
they 're on your way. When you arrive downstairs at their home, they ask you to go upstairs to

have supper and spend the rest of the night with them. What will you do?

A. You’ll go upstairs, have supper, and spend the rest of the night with them.

B. You'll go upstairs and have supper, but you won’t spend the rest of the night with
them.

C. You’ll say: No, Thank you! Let’s do it another time.

While two high-intermediate learners (18.18%) selected the suitable answer (C), as
validated by 89% of the Egyptians, only one student at the advanced level (12.5%) chose the

correct answer.

The lack of interpretation and explanation mentioned above will be confirmed by the
results in table (4.7). Lazar, Huber-Kriegler, Lussier, Matei, and Peck (2007), urge underscoring

the development of mediation skills as an essential element in the ICC development process.
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These mediation skills may lead to learners’ appropriate behavior despite their inability to

interpret and explain.

Table (4.6): Participants' scores percentage on ICC feature (4) according to the
proficiency level

Participants %
Advanced 77.08
High-intermediate 89.39

As shown in the table above, the fourth ICC feature, the ability to decenter own culture,
realizing that it is Not the only correct culture, and value the target culture, witnesses
participants at the high-intermediate level progress again over those at the advanced level. While
participants from the high-intermediate level got a percentage of (89.39%), participants from the

advanced level got a percentage of (77.08%).

The outperformance of high-intermediate learners over their counterparts at the advanced
level in this ICC feature may be due to the fact that the learners at the high-intermediate level
feel a stronger urge to maintain openness to new cultures, hoping that this will help bridge the
gap in their language knowledge, making their communication smother despite this gap. On the
other hand, advanced learners' proficiency level may mislead them into believing that they are
already communicating smoothly and therefore reducing their openness to noting and
understanding cultural differences. However, further research needs to be done to prove the

above explanations.

Another possible explanation of the outperformance of high-intermediate learners over

their counterparts at the advanced level in this ICC feature may be due to the high-intermediate
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students' feeling that they do not master the language as much as their peers at the advanced
level. To articulate, since the high-intermediate learners feel less capable of using the language
compared to the advanced learners, they (the high-intermediate learner) choose to accept the
target culture's products and practices even if they do not understand the perspectives. Also, the
previously mentioned superiority of the high-intermediate students may be due to their desire to
acquire new cultural knowledge. As stated above, due to the high-intermediate students'
mediocre performance in the first ICC feature, they desire to acquire new cultural knowledge
compared to their peers at the advanced level. The latter feel they do not need to acquire new
cultural knowledge as they performed well in the first ICC feature. To elaborate, the high-
intermediate learners in this stage of language proficiency try to learn about the target culture.
Decentering their own culture and valuing the target culture are the most reasonable ways to
learn about it. For Example, in question 59, eight high-intermediate learners picked the suitable
answer compared to only two advanced students. The question was about the inability of the
couple to live together before marriage. The choices were: “(a) That is very strange. It should
change soon, (b) That is different from my culture, but it is suitable for Egyptian society, and a
Couple living together is suitable for my society, and (c) That is different from my culture. To be
honest, my culture is better at this point. ” The choice (B), indicating the ability to value the
target culture and decentering own culture, was selected by two advanced learners (25%) and

eight learners at the high-intermediate level (72.72%).

The results of this feature are partially consistent with Byram (1997). He believes that
identifying ethnocentric perspectives and misconceptions as learners relate to cross-cultural
encounters will develop their ability to comprehend and explain the sources of disagreement and

correctly mediate situations in order to avoid further misunderstanding.
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Table (4.7): Participants' scores percentage on ICC feature (5) according to the
proficiency level

Participants %
Advanced 83.12
High-intermediate 78.63

As in the first ICC feature, participants at the advanced level scored a higher percentage
in the fifth ICC feature, the ability to interpret and explain products and practices in the target
culture, than participants at the high-intermediate level. The advanced participants received a

score of (83.12%), while the high-intermediate participants received a score of (78.63%).

The previously mentioned outperformance of the advanced learners is understandable. To
elaborate, returning to the first ICC feature, we note that the advanced learners outperformed the
high-intermediate learners in the cultural knowledge. The knowledge of and about cultural
products and practices plays a crucial role in interpreting and explaining these products and
practices, as interpretation without knowledge is insensible. What confirms the dependency of
cultural products and practices interpretation and explanation on the knowledge is the score
difference between the two groups in the two features. The difference between the two groups in
ICC feature one is (4.24%), while it is (4.49%) in the fifth feature. Byram (1997) believes that
linguistic proficiency is an integral part of ICC. Since the advanced learners are more proficient
in the language, which entails their competence in the first and fifth ICC features, it is
understandable when they surpass their peers at the high-intermediate level in these two features.

An example of the advanced learners’ outperformance in the fifth ICC feature is question 64:



You 're in the Mugamma$'. You called the female employee/officer Madame (Mrs.). She said to

you: “I'm Miss. Not Mrs.” You think she said that because ...

A She is still young, and this title (Madame/Mrs.) is for older women.

B. She wants to confirm that she has not been married yet.

C. She hates this title.

D. This title is not good in Egypt.

The correct answer (B), as confirmed by 72.6% of the Egyptians, was chosen by six

advanced learners (75%) compared to six high-intermediate students (54.54%).

Table (4.8): Participants' scores percentage on ICC feature (6) according to the

proficiency level

Participants %
Advanced 59.37
High-intermediate 62.5

The table above shows that participants at the high-intermediate level obtained a

percentage of (62.5%) in the sixth ICC feature, empathy by putting oneself in someone else's
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shoes or feeling for others, which is higher than their peers at the advanced level, who obtained a

percentage of (59.3%).

The slight outperformance in the sixth ICC feature of the high-intermediate learners over

the advanced learners may be because the high-intermediate learners at this stage of language

proficiency prefer to be more empathetic towards others. The high-intermediate learners believe

that empathy is their paved way to avoid misconceptions. To elaborate, because the learners at
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the high-intermediate level do not master the language as much as their peers at the advanced

level, they prefer to avoid any problematic encounters with people of the target culture. High-

intermediate students try to avoid problematic encounters by being empathetic, whether this

empathy is spontaneous or intended. The high-intermediate learners attempt to avoid any

problematic encounters as they believe that they may be an obstacle on their way to learning

about the culture. An example of the slight outperformance of high-intermediate learners is

question 75: in Egypt, some people (for example, the waiter, the garbage man, the delivery man,

or the doorman) expect money (as a tip) from you. What will you do with them?

A.

I will never give them money/tips because they work and get a salary.

| will give them money/tips in order to avoid annoyance.

I will give them money/tips because this is the culture in Egypt.

I will give them money/tips because | know they don ¢ get enough salary and

mostly depend on tips.

Ten high-intermediate learners (90.90%) chose either (C) or (D), showing their empathy,

while six advanced learners (75%) chose the two mentioned options.

The above interpretation is in line with Giroux's (2005) statement, "To take up the issue

of difference is to recognize that it cannot be analyzed unproblematically” (p. 146).
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Table (4.9): Participants' scores percentage on ICC feature (7) according to the
proficiency level

Participants %
Advanced 74.99
High-intermediate 75.75

Although the participants' results from the advanced and high-intermediate levels are
close in the seventh ICC feature, tolerance for ambiguity by handling new situations in relative
comfort, table (4.9) shows that the participants from the high-intermediate level have slightly
outperformed their peers from the advanced level. While the high-intermediate participants

obtained a percentage of (75.75%), the advanced participants received a percentage of (74.99%).

The convergence between the advanced and high-intermediate learners in this ICC
feature may be due to both groups’ belief that it is totally normal to face ambiguities in the target
culture’s life encounters. Both groups also believe that being tolerant with these ambiguities is
essential to learn more about the target culture. To articulate, Learners who stop at every
ambiguous cultural situation and try to find an explanation for it will not learn as much as those
who go on with their lives without examining every ambiguous situation. These findings
contradict Houghton’s (2012) vision when stated that learners hold themselves up to the intended

investigation by themselves, pausing evaluation until the initial investigation is complete.

An example of the similarity between the two groups is their responses to question 77,
which is: your Egyptian friend invited you to visit him/her at his/her house. When you arrived
and got into the guests’ sitting room, you sat on a seat opposite the room’s door. After you ve

sat, he/she asked you to change the seat without giving a reason. How would you react?
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A. | would get upset because his/her behavior is impolite.
B. This behavior is very strange, and it cannot be explained.
C. I shouldn’t get upset because there must be a reason for his/her behavior, even if |

don’t know what it is.

All participants selected (C) in their answers, indicating their tolerance for ambiguity.

Table (4.10): Participants' scores percentage on ICC feature (8) according to the

proficiency level

Participants %
Advanced 89.58
High-intermediate 71.96

As shown in table (4.10), and in contrast to the previous table, advanced participants
outperformed their peers at the high-intermediate level in the eighth ICC feature, the ability to

adapt own behavior and style of communication to the target culture. Participants from the

advanced level scored a percentage of (89.58%), while participants from the upper intermediate

level scored a percentage of (71.96%).

The superiority of the advanced learners over their counterparts at the high-intermediate

level may indicate the difference between the two groups’ desires. While the former group

desired to behave like a native, the latter group sought to avoid culturally inappropriate

behavior/responses that might cause problems during communication. The adaptation will be the

next phase for the high-intermediate learners. Likewise, while the language proficiency of

advanced students enabled them to adopt native-speaker-like types of reactions, the limited
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language proficiency of the other group has made them aspire only to avoid culturally

inappropriate behavior/responses that might cause problems during communication.

Question No. 79 is an apparent proof of the advanced learners’ outperformance in
cultural adaptation. The question is: your Egyptian friend invited you to have dinner with him/her
and his/her family. When you sat at the dining table, you realized that there was only tap water

(not mineral water). What would you do?

A. | would not drink water at all.
B. | would ask them to bring mineral water.
C. | would drink the tap water this time.

Participants’ responses to the question above were as follows: seven advanced learners
(87.50%) selected the suitable answer for cultural adaptation (C) in comparison with four

learners at the high-intermediate level (36.36%).

These results are, in part, consistent with Moeller & Nugent (2014), who believe that
learners examine their preconceived beliefs before embarking on a discovery process about the
other, hoping to foster a willingness to seek out and engage with otherness in order to eventually
experience reciprocal relationships.

Table (4.11): Participants’ scores percentage on ICC feature (9) according to the
proficiency level

Participants %

Advanced 83.33

High-intermediate 78.78
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In the same manner, as the previous ICC feature, the table above shows that the advanced
level participants obtained a percentage of (83.33%) in the ninth ICC feature, the ability to relate
products and practices from the target culture to own culture, outperforming the participants of

the high-intermediate level. The latter obtained a percentage of (78.78%).

The outperformance of the advanced learners over the high-intermediate in this ICC
feature is understandable. To articulate, relating target culture products and practices to learners’
own culture relies on the knowledge of these products and practices and the ability to interpret
and explain them. As shown in the first and fifth ICC features, the advanced learners surpassed
their peers at the high-intermediate level. The findings above agree with Byram’s (1997) vision

of ICC, which considers linguistic proficiency essential.

The question targeting the ninth ICC feature (question 82) required the participants to
name at least three cultural products or practices in the Egyptian culture similar to products or
practices in their culture/country. Five advanced learners (62.50%) were able to answer this

question fully against six high-intermediate learners (54.54%).

Students’ responses to question 82 showed their ability to relate cultural products or
practices in the Egyptian culture similar to products or practices in their culture. For instance,
one participant expressed, “We all drink a lot of coffee and tea, but with more sugar in Egypt.”
Another participant stated, “People love soccer and get mad if the team loses.” Another

participant said, “Bread lovers.”
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Table (4.12): Participants' scores percentage on ICC feature (10) according to
the proficiency level

Participants %
Advanced 79.16
High-intermediate 75.75

Table (4.12) shows the superiority of the participants from the advanced level over their
peers from the high-intermediate level in the tenth ICC feature, being equipped with critical
cultural awareness by examining own beliefs and having a more profound understanding of own
culture and the target culture. While the former obtained a percentage of (79.16%), the latter

obtained a percentage of (75.75%).

The findings above are reasonable because the critical cultural awareness and the
profound understanding of the target and own culture depend on knowing cultural products and
practices and the ability to interpret and explain them. Since the advanced learners outperformed
the high-intermediate learners in the cultural knowledge and ability to explain and interpret
cultural products and practices, it is expected that the advanced learners outperform in this ICC
feature. As in the ninth feature, these findings align with Byram’s (1997) vision of ICC,

considering linguistic mastery critical to ICC.

The question targeting the tenth ICC feature (question 83) required the participants to
name at least three cultural products or practices that they used to condemn in the Egyptian

culture. However, when they thought about them deeply, they realized that they were good, and



69

started to condemn?, even a bit, the opposite cultural products or practices in their own culture.
Five advanced learners (62.50%) were able to answer this question fully against seven high-
intermediate learners (63.63%). The participants who only mentioned two cultural products or
practices were two from the advanced level (25%) and only one (9.09%) from the high-
intermediate level. This means that 87.50% of the advanced learners could name either three or
two cultural products or practices compared to 72.72% of their peers at the high-intermediate

level.

Students’ responses to question 83 showed their critical cultural awareness to examine
their own beliefs and understand their own culture and the target culture more profoundly. For
example, one participant said, “Having shops open all the time.” Another participant expressed,
“Playing games in cafes.” Another participant stated, “Fighting over who pays the bill in contrast

to splitting even in France.”
4.2.3. Conclusion of results of all ICC features:

This section presents the results of all ICC features grouped into one table to compare
participants at the advanced and high-intermediate levels. This summary is intended to answer
the first part of the second research question, what are the intercultural components that high-

intermediate and advanced ECA learners are competent at and/or the ones they lack?

1 This was added to the question in a later version of the test after some in-class participant inquiry: Even if you did
not condemn it in Egypt, but you started to condemn the lack of it in your culture.
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Table (4.13): Participants' scores percentage on all ICC features according to the
proficiency level

ICC Advanced ICC | High-intermediate ICC All
feature | participants | feature participants feature | participants
8 89.58% 4 89.39% 4 83.23%
9 83.33% 9 78.78% 9 81.05%
5 83.12% 5 78.63% 5 80.87%
10 79.16% 7 75.75% 8 80.77%
4 77.08% 10 75.75% 10 77.45%
7 74.99% 3 75.63% 7 75.37%
1 68.65% 2 74.74% 3 71.37%
3 67.12% 8 71.96% 2 67.22%
2 59.71% 1 64.41% 1 66.53%
6 59.37% 6 62.5% 6 60.93%

Table (4.13) demonstrates that the ICC feature in which the advanced participants scored
the highest is the eighth feature, the ability to adapt own behavior and style of communication to
the target culture, with a percentage of (89.58%), followed by the ninth ICC feature, the ability
to relate products and practices from the target culture to own culture, then the fifth, the ability
to interpret and explain products and practices in the target culture. The table also shows that
the participants in the high-intermediate level obtained the highest score in the fourth ICC
feature, the ability to decenter own culture, realizing that it is Not the only correct culture, and
value the target culture, with a percentage of (89.39%), followed by the ninth ICC feature, then

the fifth. Although both groups' ninth (mentioned above) and fifth ICC features (mentioned
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above) rank the same, the advanced participants outperformed the high-intermediate participants
in these two features. While the advanced participants scored a percentage of (83.33%) in the
ninth ICC feature and a percentage of (83.12%) in the fifth ICC feature, the participants at the
high-intermediate level scored a percentage of (78.78%) in the ninth ICC feature and a

percentage of (78.63%) in the fifth ICC feature.

As for the ICC feature in which the participants scored lower, the sixth ICC feature,
empathy by putting oneself in someone else's shoes or feeling for others, came in the last rank for
both groups. In this feature, the participants at the high-intermediate level outperformed with a
percentage of (62.5%) over their peers at the advanced level, who scored a percentage of
(59.37%). In the penultimate rank, the second ICC feature, the desire to acquire new knowledge
of cultural products and practices in the target culture, of the advanced participants comes with
a percentage of (59.71%). In comparison, the first ICC feature, knowledge of cultural products
and practices in own and the target culture, including metaphorical knowledge, of the
participants in the high-intermediate level comes with a percentage of (64.41%). The table also
demonstrates that the third ICC feature, the ability to use the learned knowledge to behave
appropriately in real-life encounters, is ranked last third by the advanced participants with a
percentage of (67.12%). In comparison, the eighth ICC feature, the ability to adapt own behavior
and style of communication to the target culture, is ranked last third by the high-intermediate

participants with a percentage of (71.96%).

The table also shows that all participants of the current study scored above (80%) in four
ICC features, the fourth feature, the ability to decenter own culture, realizing that it is Not the
only correct culture, and value the target culture, with a percentage of (83.23%), the ninth

feature, the ability to relate products and practices from the target culture to own culture, with a
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percentage of (81.05%), the fifth, the ability to interpret and explain products and practices in
the target culture, with (80.87%), and finally, the eighth, the ability to adapt own behavior and
style of communication to the target culture, with (80.77%). The participants scored between
(60%) and (70%) in three ICC features; the sixth feature, empathy by putting oneself in someone
else's shoes or feeling for others, came last with a percentage of (60.93%), the first feature,
knowledge of cultural products and practices in own and the target culture, including
metaphorical knowledge, came second last with (66.53%), and finally, the second feature, the
desire to acquire new knowledge of cultural products and practices in the target culture, came

third last with (67.22%).

The findings above show that the advanced learners are competent at the eighth, ninth,
fifth (mentioned above), and tenth features, being equipped with critical cultural awareness by
examining own beliefs and having a more profound understanding of own culture and the target
culture, while the learners at the high-intermediate level are competent at the fourth, ninth, and
fifth features (mentioned above). The results also reveal that the advanced learners are less
competent at the fourth (mentioned above), seventh, tolerance for ambiguity by handling new
situations in relative comfort, and first features (mentioned above). On the other hand, the high-
intermediate learners are less competent at the seventh, tenth, third, and second features
(mentioned above). As for the features that the learners are incompetent at, the findings
demonstrate that the students at the advanced level are incompetent at the third, second, and sixth
features (mentioned above). In contrast, the high-intermediate learners are incompetent at the

eighth, first, and sixth features (mentioned above).

The competence of the advanced learners at the eighth ICC feature, the ability to adapt

own behavior and style of communication to the target culture, may be due to their desire to
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behave as natives. To articulate, the advanced learners first examined their preconceived views.
Then, they tackled a discovery process about the other. They try to promote a readiness to seek
out and engage with the target culture during the discovery process by being adapted. This
interpretation is in line with Moeller & Nugent (2014), who assume that learners investigate their
preconceived beliefs before embarking on a discovery process about the other, hoping to foster a
willingness to seek out and engage with otherness in order to eventually experience reciprocal

connections.

The competence of the high-intermediate learners at the fourth ICC feature, the ability to
decenter own culture, realizing that it is Not the only correct culture, and value the target
culture, may be due to their insufficient linguistic proficiency. To elaborate, since the high-
intermediate learners feel less qualified to use the language than the advanced learners, they,
therefore, decide to accept the target culture's products and practices even if they do not
comprehend the perspectives. Furthermore, the previously noted competence of the high-
intermediate learners may be due to their desire to gain new cultural knowledge. To articulate,
the high-intermediate learners in this phase of language proficiency try to know about the target
culture. The proper way to learn about a culture is to decenter one's own culture while respecting
the target culture. This interpretation is partially compatible with Byram (1997). He
acknowledges that identifying ethnocentric perspectives and misconceptions as learners relate to
cross-cultural encounters will expand their ability to understand and explain the sources of

disagreement and correctly mediate situations to evade further misunderstanding.

Both groups' competence in the ninth ICC feature, the ability to relate products and
practices from the target culture to own culture, is based on their competence in the first ICC

feature, knowledge of cultural products and practices in own and the target culture, including
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metaphorical knowledge, and the fifth feature, the ability to interpret and explain products and
practices in the target culture. Especially when the differences between the two groups in the
ninth, first, and fifth features are 4.55%, 4.24%, and 4.49, respectively. The competence in the
first and fifth features plays a crucial role in learners’ competence in the ninth feature. To
elaborate, the learners rely on their knowledge of cultural products and practices and their ability
to interpret and explain these products and practices to relate them to products and practices from
their own culture. The previous interpretation conforms with Byram’s (1997) vision of ICC,

which assumes linguistic proficiency is indispensable.

The advanced learners’ competence in the tenth ICC feature, being equipped with critical
cultural awareness by examining own beliefs and having a more profound understanding of own
culture and the target culture, may be due to their knowledge of cultural products and practices
and their ability to interpret and explain them. To articulate, the advanced learners’ knowledge of
cultural products and practices in their own and the target culture, including metaphorical
knowledge, plays an essential role in their ability to consciously criticize cultural products and
practices in both cultures. Examining own beliefs and having a more profound understanding of
both cultures is vital in this critical cultural awareness process. As in the ninth feature, this
interpretation agrees with Byram’s (1997) notion of ICC, considering the linguistic ability

required for ICC.

Both groups' incompetence in the sixth ICC feature, empathy by putting oneself in
someone else's shoes or feeling for others, may be due to their desires, regardless of the
outperformance of the high-intermediate group, to be more empathetic towards others. They
prefer to avoid any inconvenient encounters with individuals of the target culture. These

inconvenient encounters may hinder them from acquiring new cultural knowledge. This
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interpretation coordinates with Giroux's (2005) declaration, "To take up the issue of difference is

to recognize that it cannot be analyzed unproblematically” (p. 146).

The advanced learners’ incompetence in the second ICC feature, the desire to acquire
new knowledge of cultural products and practices in the target culture, may be due to their
unwillingness to acquire new knowledge. They believe what they already know is enough to
communicate appropriately with individuals from the target culture. Hence, they do not desire to
learn as much as their peers at the high intermediate level. This interpretation explains the
tremendous superiority of the high-intermediate learners over the advanced in this ICC feature.
While the former group scored (74.74%), the latter scored (59.71%). Wilberschied (2015)
assumes that students create relationships with individuals who have backgrounds and languages
diverse from theirs in order to enrich their skills in analyzing and intercommunicating with

others.

The incompetence of the advanced learners in the third ICC feature, the ability to use the
learned knowledge to behave appropriately in real-life encounters, may be due to their desire not
to imitate their Egyptian acquaintances. Rather, they rely on their knowledge. Although the
advanced learners scored higher than the high-intermediate learners in the first ICC feature, their

(the advanced learners’) cultural knowledge

their linguistic proficiency. The lagging of the advanced learners' ICC behind their
linguistic proficiency is the first hypothesis confirmed by the current study results. Lazar, Huber-
Kriegler, Lussier, Matei, and Peck (2007), recommend stressing the development of mediation
skills as a principal element in the ICC development process. These mediation aptitudes may

direct learners' appropriate behavior in spite of their inability to interpret and explain.
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The high-intermediate learners’ incompetence in the first ICC feature, knowledge of
cultural products and practices in own and the target culture, including metaphorical
knowledge, is possibly due to their linguistic lack of proficiency compared to their peers at the
advanced level. To dilate, since cultural knowledge in the first feature includes metaphorical
knowledge, the underperformance of the high-intermediate learners appears reasonable. Also, it
is conceivable because the high-intermediate learners have been exposed to less input than the
advanced. Byram (1997) affirms the previous interpretation by not containing FL proficiency in
his discussion of IC when comparing it to ICC. He went on to say that individuals with IC can
"interact in their own language with people from another country and culture™ (p. 70). That is,
ICC incudes FL proficiency, whereas IC does not. Consequently, It is reasonable when the high-
intermediate students are incompetent in the first ICC feature as they are linguistically less

proficient.

Finally, the incompetence of the high-intermediate learners at the eighth ICC feature, the
ability to adapt own behavior and style of communication to the target culture, may be due to
their desire not to misbehave. To elaborate, the high-intermediate learners, who scored less in
cultural knowledge, try to avoid any problematic encounters by imitating natives as they are not
confident in their cultural knowledge. This imitation is not an indication of their adaptation.
Instead, it is an indication of their (the high-intermediate learners) attempt not to misbehave. The
previous interpretation conforms with Giroux's (2005) statement, "To take up the issue of
difference is to recognize that it cannot be analyzed unproblematically” (p. 146). The high-
intermediate learners believe in the inevitability of facing unpleasant encounters. Also, they
believe in their language incapability. Accordingly, they decide to imitate natives to avoid these

problematic encounters. The adaptation is the next stage when they become more proficient.
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Despite the differences in the percentages above, testing the validity of the first

hypothesis, students' ICC lags behind their linguistic proficiency, states that there is no

statistically significant difference between the mean ranks of the two groups (advanced - high-

intermediate) on the ICC test.

To verify the validity of the first hypothesis, the researcher calculated the Mann-Whitney

test for the significant difference between the mean ranks of the two independent groups. The

results obtained by the researcher are as follows:

Table (4.14): Results of the Mann-Whitney test indicating the difference between the mean
ranks of the two groups (advanced - high-intermediate) on the ICC test

feleclil?re Group | Number l\éiin Slrjamnlf i U-value | W-value | Z-value | P-value
Adv. 8 1125 | 9000 | 34.000 | 100.000 | -.826 409
1st
H. int. 11 9.09 | 100.00
2nd
H. int. 11 11.77 | 129.50
3rd
H. int. 11 11.77 | 129.50
Adv. 8 713 57.00 | 21.000 57.000 | -2.032 .042
4th
H. int. 11 12.09 | 133.00
Adv. 8 1025 | 8200 | 42000 | 108.000 | -.166 .868
5th
H. int. 11 9.82 | 108.00
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felzgl?re Group | Number l\r/;in Slrjamn; l U-value | W-value | Z-value | P-value
Adv. 8 9.44 7550 | 39.500 75.500 -.379 .705
6th
H. int. 11 10.41 | 114.50
7th
H. int. 11 10.09 | 111.00
8th
H. int. 11 8.05 88.50
Adv. 8 1050 | 8400 | 40.000 | 106.000 | -.373 .709
gth
H. int. 11 9.64 | 106.00
Adv. 8 1013 | 81.00 | 43.000 | 109.000 | -.096 .924
10th
H. int. 11 9.91 | 109.00
The Adv. 8 9.94 7950 | 43.500 79.500 -.041 .967
overall
H. int. 11 10.05 | 110.50
test

* Tabular Z-value at significance level (0.05) = (1.96)

** Tabular Z-value at significance level (0.01) = (2.58)

It is apparent from the table above that the null hypothesis was confirmed, which states

that there is no statistically significant difference between the average ranks of the two groups

(advanced - high-intermediate) on the ICC test. All calculated Z-values were not statistically

significant in all ICC features, and the total score except for the fourth feature, the ability to
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decenter own culture, realizing that it is Not the only correct culture, and value the target
culture. There was a statistically significant difference in this feature at a value of (.042) in favor
of the high-intermediate group. Despite the lack of statistically significant results in quantitative
data, it still suggests that language proficiency may affect knowledge and knowledge-related

components of ICC but not other components.
4.3. Interview results:

The semi-structured interview of the current study primarily included one question

targeting the factors that significantly affected learners’ current level in the Egyptian interculture.

To answer the second part of the second research question, why are high-intermediate
and advanced ECA learners competent at some intercultural components and/or incompetent at
other components? the researcher presents the data in a bar chart and a detailed table of

participants' responses as follows:

Figure (4.1): Points of factors that affect participants' current level in the Egyptian

culture
points of each factor
25
20
15
10 I
| _ C
0 - I
Outings with  Talking to T alking to Listening to Watching Egyptian Other factors
Egyptian Egyptian Egyptiansin Egyptian songs  Egyptian colloquial
friends neighbors the movies or TV classes

marketplaces, shows
restaurants,

coffee shops,

or talking to

the taxi driver



80

After applying the grading criteria as in table (3.4), the researcher counted each factor's
points. As shown in figure (4.1), the factor that affected participants' current level in the
Egyptian interculture the most was outings with Egyptian friends, which received 23 points. The
second factor was Egyptian colloquial classes, with 17 points. Talking to Egyptians in the
marketplaces, restaurants, coffee shops, or talking to the taxi driver came in third place with 13
points. As for the factors that affected participants' current level in the Egyptian culture the least,
the factor watching Egyptian movies or TV shows came in the fourth place with eight points.
"Other factors" came in fifth place with seven points. The penultimate factor was listening to
Egyptian songs, with three points, and finally, the last factor was talking to Egyptian neighbors,

with only two points.

Table (4.15): Participants' responses to the interview question

The number of participants
The factor (10) chose it Points -Igﬁils
High-intermediate | advanced P
a. Outings with Egyptian 5 4 2-3-3-2-3 23
friends -1-3-3-3
b. _Talklng to Egyptian L 9 1.1 5
neighbors
c. Talking to Egyptians
in the marketplaces,
restaurants, coffee 5 2 1- 2__33__12 1 13
shops, or talking to the
taxi driver.
d. Listening to Egyptian 2 L 2_1 3
songs
e. Watching Egyptian 2 3 2. 1-2_2_1 8
movies or TV shows
f. Egyptian colloquial 1-1-3-3-2
classes S 4 -2-2-1-2 17
g. Other factors 2 1 3_92_9 v
(specify):
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The table above demonstrates that nine (five from the high-intermediate level and four
from the advanced level) out of ten participants chose outings with Egyptian friends to be an
essential factor in their current Egyptian culture level. While six participants (two from the high-
intermediate level and four from the advanced level) believed that the previously mentioned
factor was the factor that affected their culture most, two high-intermediate participants chose it
as the second most, and one participant from the high-intermediate level chose it in the third
place. The table also shows that nine participants (five from the high-intermediate level and four
from the advanced level) chose Egyptian colloquial classes to be fundamental to their current
level in Egyptian culture. Only two participants (one from the high-intermediate level and one
from the advanced level) considered it the most factor that affected their cultural competence. In
comparison, four participants (two from the high-intermediate level and two from the advanced
level) chose it as the second most factor, and three (two from the high-intermediate level and one
from the advanced level) believed it was the minor factor. Talking to Egyptians in the
marketplaces, restaurants, coffee shops, or talking to the taxi driver was chosen by seven
participants (five from the high-intermediate level and two from the advanced level) to be
essential for their cultural competence. It came in the first place by two high-intermediate
participants, the second place by two participants (one from the high-intermediate level and one
from the advanced level), and finally, it was ranked third by three participants (one from the
high-intermediate level and two from the advanced level). Only five participants (two from the
high-intermediate level and three from the advanced level) believed that watching Egyptian
movies or TV shows played a crucial role in their current level in the Egyptian culture. However,
none of them chose this factor as the most influential factor. Three participants (one from the

high-intermediate level and two from the advanced level) considered it the second most, and two
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participants (one from the high-intermediate level and one from the advanced level) put it in
third place. Three participants (two from the high-intermediate level and one from the advanced
level) chose other factors as an influential factor. One high-intermediate participant believed that
other factors are the most influential, while two participants (one from the high-intermediate
level and one from the advanced level) ranked other factors second. As for the listening to
Egyptian songs, it was chosen by two high-intermediate participants; one participant considered
it the second most influential factor, while one participant put it in the third place. Finally, only
two advanced participants believed that talking to Egyptian neighbors has played a crucial role in
their current level in the Egyptian culture, and these two participants considered it the least

influential factor.

The other factors that the three participants have expressed are in the following table:

Table (4.16): Other factors that affected participants’ cultural competence

The factor Participant’s level | Points
Walking on the streets: It helps me to observe. High-intermediate 3
Translated Egyptian literature High-intermediate 2
Leaving the circles of French acquaintances is important. advanced 2

It is understandable that outings with Egyptian friends have risen to the top of the list of
factors influencing students' ICC. Being an ethnographer is critical for ICC. According to
Liddicoat (2004), intercultural language users must have strategies for learning more about the
target culture as they interact with others. The fact that outings with Egyptian friends is first on

the list of factors above contrasts with Shiri's (2015) findings, which place "dialect classes




83

abroad" first. The disagreement between the two studies is tenuous as the factor Egyptian
colloquial classes came second in the current study. The slight difference between the two
studies may be due to the sample or the course nature. To elaborate, the sample of Shiri's study
included learners who studied abroad in five Arab countries, while the current study includes
participants who studied only in Egypt. As for the course nature, the participants in Shiri's study
completed a summer intensive language program. On the other hand, the current study

participants are students in an annual intensive course who completed their first semester.

It is worth mentioning here that ECA classes are a very formal way of teaching students
about the language and the culture. The classes are planned and go according to the teachers'
views and concepts of how to introduce the lessons. On the other hand, outings with Egyptian
friends provide the informality and spontaneity of the daily-life situations. Accordingly, most

participants selected outings with Egyptian friends to be the factor that affected their ICC most.

It is reasonable to place talking to Egyptian neighbors last on the list of ICC influential
factors. It could be because of the short time most subjects spent in Egypt. The students usually
stay in Egypt for a year. It is difficult to build relationships with neighbors in such a short period
of time, especially now, when relations between neighbors have deteriorated significantly,
particularly in major cities such as Cairo. On the other hand, building relationships with friends
is much easier because foreign learners usually meet language partners to exchange language and
culture. Moreover, the learners make connections with friends of their colleagues who studied in

Egypt in the previous years.

The advantage of the factor watching Egyptian movies or TV shows over listening to
Egyptian songs may be due to the ease of watching visual segments versus only listening,

especially since many movies and TV shows are subtitled in English or, in some cases, French.
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Furthermore, while many students listen to Egyptian songs, they focus on the music rather than

the lyrics.

The fact that these two factors, watching Egyptian movies or TV shows and listening to
Egyptian songs, rank lower in the list may be due to the students' preference for the factor of
outings with Egyptian friends over the previously mentioned two factors. This is because outings
with Egyptian friends enhance learners' competence at ICC as there are negotiations of the

meaning.

It is worth mentioning here that the selection of talking to Egyptians in the marketplaces,
restaurants, coffee shops, or talking to the taxi driver by five participants from the high-
intermediate level (83.33%) against only two participants from the advanced level (50%)
resonates with the test results on the second ICC feature. In this feature, the desire to acquire
new knowledge of cultural products and practices in the target culture, the high-intermediate

learners tremendously outperformed their peers at the advanced level.

Furthermore, the high-intermediate learner’s statement, “Walking on the streets: It helps
me to observe.”, echoes with the test result on the third ICC feature, the ability to use the learned
knowledge to behave appropriately in real-life encounters. The learners at the high-intermediate
level surpassed their advanced counterparts in the previously mentioned ICC feature. This
outperformance of the high-intermediate students may be due to the fact that their desire to
acquire cultural knowledge, as mentioned above, encouraged them to take on the role of
ethnographers and learn by observation. Accordingly, they observed and discovered the culture
by communicating with the Egyptians in the real world. The advanced learner’s declaration,
“Leaving the circles of French acquaintances is important.”, does not contradict the

outperformance of the high-intermediate learners over the advanced. To elaborate, while the
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high-intermediate learner considered “Walking on the streets: It helps me to observe.” the most
influential factor, the advanced learner considered “Leaving the circles of French acquaintances

is important.” the second most influential factor.

Finally, the selection of talking to Egyptian neighbors by two advanced learners (50%)
compared to nobody from the high intermediate level (0%) reverberates with the test results in
the eighth ICC feature, the ability to adapt own behavior and style of communication to the
target culture. In this feature, the advanced learners tremendously surpassed their high
intermediate peers. Talking to Egyptian neighbors is a form of adaptation to Egyptian society. To
elaborate, the foreign learners come to Egypt and easily make friends by meeting language
partners or friends of their friends who used to live here. However, they do not usually connect
with their neighbors. This may be because they are not used to making such connections with
their neighbors in their homeland, especially if they live or move to a big city such as Paris or
Lyon to study. In Egyptian society, as is the case in many Middle Eastern societies, it is easier
and normal to have connections with the neighbors depending on several factors such as, but not
limited to, who neighbors are, the district in which one lives, time spent in a certain apartment.
Therefore, when foreign learners have relations with their neighbors, it is considered a form of

adaptation.
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Chapter 5: Conclusion, limitations, and pedagogical implications

5.1. Conclusion:

Teaching culture is crucial, especially when teaching foreign languages. That is, culture
IS an essential component that is inextricably linked to language. Culture and language are two
sides of the same coin. The modern approach to teaching culture should be based on cultural
features that help students communicate effectively and appropriately with people from cultures
other than their own. This modern approach is called Intercultural Communicative Competence

(ICC).

The current study investigated L2 Egyptian Colloguial Arabic (ECA) learners' ICC. The
study aimed to assess Learners' ICC to discover which factor affects them most, staying in Egypt
or their proficiency level. The study also aimed to examine ICC features/components the
students are competent at and/or the ones they lack and the reasons behind their competence

and/or incompetence.

To this end, an ICC test of 83 questions was conducted on the participants. The test
included the ten ICC features (the model of the current study) considering the big C and little ¢
of the culture. Semi-structured interviews followed the test. These interviews aimed to find the
reasons behind learners' competence and/or their incompetence in ICC features/components. In

other words, the factors that played a crucial role in fostering learners' ICC.

The current study participants were 19 students who completed at least one semester in
Egypt. The participants were divided into two groups. One group had eight advanced students,

and the other group included 11 high-intermediate students.
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There are two hypotheses in the current study. The first hypothesis is that the results will
demonstrate that students' ICC lags behind their linguistic proficiency. The second hypothesis is
that ECA learners who spend at least one semester in Egypt will develop a cultural sense that

plays a critical role in enhancing their ICC.

The findings revealed that the learners at the high-intermediate level slightly
outperformed their counterparts at the advanced level. While the former group obtained a score
of (71.39%), the latter group gained (70.57%). These findings indicate that "staying in Egypt" is
the factor that affects learners’ ICC most. The first study's hypothesis was verified as the
superiority of the high-intermediate learners over the advanced learners indicating that advanced
learners' ICC lags behind their linguistic proficiency. In other words, learners' ICC and language
proficiency do not necessarily show similar levels of development, i.e., if a learner is advanced,
their ICC may not necessarily be the same. Also, the second study's hypothesis was confirmed as
the two groups' strong convergence of the test scores revealed that both groups have developed
the cultural sense almost evenly. Despite the high-intermediate learners’ superiority over their

advanced peers, each group outperformed the other group in some areas.

The results also demonstrated that the advanced learners were competent in the eighth,
the ability to adapt own behavior and style of communication to the target culture, ninth, the
ability to relate products and practices from the target culture to their own culture, fifth, the
ability to interpret and explain products and practices in the target culture, and tenth, being
equipped with critical cultural awareness by examining own beliefs and having a more profound
understanding of own culture and the target culture, features. The advanced learners lacked the
competence in the third, the ability to use the learned knowledge to behave appropriately in real-

life encounters, second, the desire to acquire new knowledge of cultural products and practices



88

in the target culture, and sixth, empathy by putting oneself in someone else's shoes or feeling for
others, features. Conversely, the high-intermediate learners were competent at the fourth, the
ability to decenter own culture, realizing that it is Not the only correct culture, and value the
target culture, ninth, and fifth, the ability to interpret and explain products and practices in the
target culture, features. The high-intermediate learners are incompetent at the eighth (mentioned
above), first, knowledge of cultural products and practices in own and the target culture,

including metaphorical knowledge, and sixth features (mentioned above).

In spite of the above superiority of one group over the other group, there is no statistically
significant difference between the mean ranks of the two groups (advanced - high-intermediate)
on the ICC test, proving the validity of the first hypothesis, students' ICC lags behind their
linguistic proficiency. As mentioned above, the first hypothesis was verified only in the case of

the advanced students.

As for the influential factors essential in learners' ICC, the findings showed that outings
with Egyptian friends and Egyptian colloquial classes are the most influential factors. In
contrast, talking with Egyptian neighbors and listening to Egyptian songs were the least
influential factors. According to the study subjects, this may suggest that interactive involvement
with members of the target culture could be as crucial as passive involvement through receptive

skills. This will need to be proved through further research.

5.2. Limitations, delimitation, and Further research:

Although this is the first study of its kind, to the researcher's knowledge, in the Egyptian
context to assess L2 Egyptian Colloquial Arabic (ECA) Learners' Intercultural Communicative

Competence (ICC), some limitations should be mentioned for future research:
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1. The current study did not assess learners at all levels. The students who
participated in the study were from two proficiency levels, the advanced and high-
intermediate levels.

2. The study excluded the learners of Arab descent and those married to or have an
Egyptian life partner.

3. The participants of the current study were of two nationalities; 18 French students
and one Afghan.

Accordingly, further research is needed to include learners from different proficiency
levels and heritage learners in addition to the foreign learners. Furthermore, additional research

with a broader scope in terms of learners' nationalities will enrich the field.
5.3. Implications and Recommendations:

The current study results proved that the advanced learners’ ICC lags behind their
linguistic proficiency. Therefore, it is incumbent upon educators to pay more attention to
teaching culture. The learner’s role in the modern approach of culture teaching should go above
and beyond the limits of the recipient who used to be spoon-fed cultural facts. Hence, the
teachers and educators should encourage the learner to be an ethnographer who observes,
notices, interprets, learns, and participates. The stakeholders of the TAFL field have to urge the
learners to involve in outings with Egyptian friends, talk to Egyptians in the marketplaces,
restaurants, and coffee shops, talk to the taxi driver, watch Egyptian movies or TV shows, and
listen to Egyptian songs. Moreover, a full survey of literature in the ICC field is essential to
simultaneously present recommendations for encouraging and enhancing ICC and language

proficiency development.
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Moreover, the model/framework employed in the current study is a starting point for
decision-makers in the field of TAFL to design courses that enhance learners’ ICC and, thus,
communicate effectively and appropriately with native speakers. For instance, to enhance
learners’ metaphorical knowledge, textbook designers can include Egyptian idioms, expressions,
and proverbs in each lesson in accordance with the lesson topic. For example, in the very
beginning, when students learn how to introduce themselves, they can learn the expression « s

b Sle” (Rism fala musamma:), which means aptly named.

Additionally, the current study results proved the importance of “outings with Egyptians”
as it plays a crucial role in enhancing learners’ ICC. Thus, those in charge of the TAFL field
should organize, facilitate, and encourage foreign learners to have regular meetings with

Egyptians.

Finally, the test created for the current study to assess learners’ ICC per se may be used
as a washback, besides other materials, to teach culture in AFL classrooms. Likewise, the test

provides a ground for AFL teachers to design their own tests in order to assess learners’ ICC.
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Appendices
Appendix (1)

Egyptian responses to the initial version of test questions

The Egyptians who responded to the initial version of the test questions agreed on 83

questions and disagreed on six questions. Hence, the researcher excluded these six questions as

he meant not to give the current study participants (ECA learners) any controversial questions.

The questions that did not get a consensus from the Egyptians are the following questions:

4.2.1. Question 23:

The question is: we (The Egyptians) call the sea that is in the north as:

A

D.

The North Sea

The White Sea

The Mediterranean Sea

All of the above

Figure (4.2) shows Egyptian responses to the question as follows:
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Figure (4.2): Responses to question 23
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Figure (4.2) shows disagreement on the previous question as (47.9%) of the Egyptians

chose C, (28.8%) selected B, (20.5%) chose D, and (2.7%) selected A.

4.2.2. Question 25:

The question is: your teacher in Egypt has a new child. You and your classmates decided

to buy him/her a gift. How do you expect he/she will react?

A. He/she will refuse to take the gift.

B. He/she will accept to take the gift and open it in front of you and tell you how

beautiful the gift is.

C. He/she will accept to take the gift. but will put it aside.

Figure (4.3) shows Egyptian responses to the question as follows:
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Figure (4.3): Responses to question 25
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The figure above demonstrates that (55.4%) of Egyptians chose C, (45.2%) chose B, and

(1.4%) chose A.
4.2.3. Question 37 (33 in the Egyptian shortened version):

The question is: if you 're with your Egyptian friend in a coffee shop, you decide to leave

after one hour as you have other things to do. What will you say to your friend?

A. I need to leave now.
B. I have to leave because I've other things to do.
C. I'm so sorry, but I have to leave now.

D. All of the above

Figure (4.4) shows Egyptian responses to the question as follows:
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Figure (4.4): Responses to question 37 (33 in the Egyptian shortened version)
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It is clear from the figure above that there is a disagreement on the question as (49.3%) of

the Egyptians chose D, (37%) selected B, (12.3%) chose C, and (1.4%) selected A.
4.2.4. Question 48 (44 in the Egyptian shortened version):

The question is: You re a man. You 're walking on the street when you see many people

gathering because there is a fight or an accident. What will you do?
A. I will look at the fight/accident while I'm on my way, without stopping by.
B. I will stop by to watch and ask anyone next to me: what is going on?
C. I will stop by to watch without talking to anyone.

Figure (4.5) shows Egyptian responses to the question as follows:
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Figure (4.5): Responses to question 48 (44 in the Egyptian shortened version)
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The figure above demonstrates that (60.3%) of Egyptians chose A, (37%) chose B, and

(2.7%) chose C.

4.2.5. Question 59 (55 in the Egyptian shortened version):

The question is: in work or university, your Egyptian colleague is eating something

simple (cookies, for example). He/she offers you a piece or two. What will you do?

A I will take from the first time and thank him/her.

B. I will refuse to take it at first, but if he/she offers once or twice again, | will take
it.

C. I will refuse even if he/she offers once or twice again, and I will thank him/her.

D. I will refuse even if he/she offers once or twice again, and I won’t thank him/her.

Figure (4.6) shows Egyptian responses to the question as follows:
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Figure (4.6): Responses to question 59 (55 in the Egyptian shortened version)
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It is clear from the figure (4.6) that there is a disagreement on the question as (39.7%) of

the Egyptians chose B, (30.1%) selected C, (28.8%) chose A, and (1.4%) selected D.

4.2.6. Question 60 (56 in the Egyptian shortened version):

The question is: you and your friend are using the escalator in Cairo Metro to go down.

Your friend stands on the right side of the escalator. Where will you stand?

A. | will stand behind him/her.
B. | will stand in front of him/her.
C. | will stand beside him/her.

Figure (4.7) shows Egyptian responses to the question as follows:
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Figure (4.7): Responses to question 60 (56 in the Egyptian shortened version)
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The figure above demonstrates that (53.4%) of Egyptians chose C, (42.5%) chose A, and

(4.1%) chose B.

It is worth mentioning that question 60 (56 in the Egyptian shortened version) received

15 refusals out of 24 from the experts who validated this test.

The validation of the test by Egyptians was of utmost importance to assure that the right
choice in each question is the one that has been verified by Egyptians, which means that it
expresses a large segment of the Egyptians, not only the research point of view. When a test is
assumed to be valid, it should only measure what it claims to measure. When a layperson
perceives a test as measuring what it claims to measure, it is said to have face validity (Sercu,

2004).

The experts' validation was also essential for the current study because these experts are
experienced teachers and professors of TAFL. That is, their feedback helped the researcher

ensure that the test is measuring what it meant to measure and nothing else.
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The final version of the ICC Test

ICC Test
Part |

(Personal information)
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®  NAME:
e Nationality: ...
® AR
e Mothertongue: ...

e Gender: o Male o Female

e Duration of stay in Egypt:
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Part 11

108

(The questions)

1. The Egyptians usually have ... in their
breakfast.

A. Koshari ()

B. Fava beans (J%) and Falafel
(Rzenk)

C. Molokhia (4 sle)

D. Stuffed grape leaves or cabbage
(i)

People of my country usually have
......................................................... in their breakfast.

2. Write the food in front of the occasion:
(herring — cookies — fatta & meat)

- Thesmall feast ...
- Thebigfeast ...
- shamminnisiim ...

In your country, are there similar dishes/food
that you eat on a special occasion? If yes, name
two.

3. The meal that Egyptians eat after
returning home at 6 pm is called:
A. Lunch
B. Dinner
C. Both are correct

In my country, the meal at the same time is
called: A B C
Other (specCify): ...

4. Umm Kulthum’s nickname/honorific
title is ...
A. The star of the east
B. The star of Egypt
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C. The planet of the east
D. The planet of Arab

Is there a singer or actor in your country who has
a similar or closer nickname/tile? If yes, who is
he/she? And what is the nicknameftitle?

5. In Egypt, to express temperature, we use

A. Celsius
B. Fahrenheit
C. Both

Andinmycountry: A B C

6. The Egyptian banknotes from one side
has picturesof ... ... and
from the other side has pictures of

Banknotes, in my country, from one side has
picturesof ... and from the other
side has pictures of ...

7. The pride of Arabs is ...
A. Naguib Mahfouz
B. The president Nasser
C. Mohamed Salah

Is there a celebrity whom people in your country

call “the pride of the country”? If yes, who is
he/she?

8. The Egyptians eat rice with ...
A. A fork
B. A spoon
C. Both are possible
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Andinmycountry: A B C
Other (specCify): ...

9. The plain teais a ...
A. Tea with sugar, but without milk
B. Tea without sugar or milk
C. Tea with milk, but without sugar
D. Green tea

Andinmycountry: A B C D
Other (specify): ...

10. The plain coffee is a ...
A. Coffee without sugar or milk
B. Coffee with milk but without sugar
C. Coffee with sugar, but without
milk
D. Decaffeinated coffee

Andinmycountry: A B C D
Other (specCify): ...

11. “2abo hmeed” is the nickname/pet
name of ...
A. Ahmed
B. Mohammed
C. Mahmoud
D. Mustafa

Is there a nickname/pet name in your country that
begins with the word “father of” or “mother of”
or something similar? If yes, what is the title?
And what is the name that is related to it?

12. “darsh” is the nickname/pet name of ...
A. Ahmed
B. Mohammed
C. Mahmoud
D. Mustafa
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13. Name three Egyptian movies.

Are there movies in your country whose names or
stories are similar to the Egyptian movies you just
mentioned? If yes, what are they?

Are there novels in your country whose names or
stories are similar to the Egyptian novels you just
mentioned? If yes, what are they?

15. The feast that comes after Ramadan is
called ...
A. Ci:d ?il-?ad*ha
B. The big Si:d (LSl aall)
C. The €i:d of Ramadan’s ending
D. Ci:d ?il-fitsr

Does people in your country celebrate a feast
after fasting? If yes, what is it called?
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16. Coptic people in Egypt celebrate
Christmas on ...
A. 25" of December
B. 31% of December
C. 7" of January
D. 8" of January

And Christmas in my country is on ...
A B C D
Other (specify): ...

17. In the context of marriage in Egypt,
“?ish-shabka” refers to ...
A. The gold jewelry that the man
buys for the woman
B. The dowry
C. Marriage contract
D. The money that the man pays the
woman

Is there something similar to this in your country?
If yes, what is it?

18. In the context of marriage in Egypt,
“?il-2ayma” refers to ...
A. Marriage contract
B. The dowry
C. A list that includes furniture in the
marriage house
D. A paper includes a plan for what
will happen in case of divorce

Is there something similar to this in your country?
If yes, what is it?
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19. Write the correct name in front of the
nickname:
(Amr Diab — Mohammed Munier — Adel Emam)

iz-zaSiim (The leader)
il-hadaba (The plateau)
il-king (The King)

Avre there actors or singers who have similar
nicknames? If yes, what are they? And what are
the nicknames?

20. To express the strength of a friendship,
friends say: we ate together ...
A. Bread and halva
B. Bread and salt
C. Bread and cheese
D. Bread and sugar

What expression do friends say to express the
strength of a friendship?

21. Mention three expressions other than
(Al zlue) that also means (Good
Morning).

Avre there informal expressions to say (Good
Morning) in your country? If yes, mention three
of them:
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22. “%is-sa:yis” is the person who ...
A. Helps people to park their cars
B. Delivers food to homes
C. Helps people with special needs to
get in an elevator

And in my country?

A. Thisjobiscalled ...
B. This job does not exist.

23. Describe the Egyptian flag briefly.
(What are the colors of the flag? What
shape is in the flag?)

24. You were sitting with a group of
Egyptian young men. They mentioned
someone and said that he is a “bicycle”.
The word “bicycle” in this context
means ...

A. This man likes to ride bicycles.

B. This man likes to go to his work
by bicycle.

C. This man is a homosexual.

D. This man has a beautiful bicycle.

Is there such an expression or a similar one in
your country to describe people? If yes, what is
it? And what does it mean?

114

(‘4'“‘ s d_9§

v gRAG A Gulad) (22
e 1Sy pelil) deln
Gigall JSY) Jtasn .o
1555 dcaldl) cilaliaV) (593 2o by .z

sl
fsal Ay
............................................... lgansd (o2 Dl

Salal) olall 43f) . palia (o aas ale Ciuagl .23
(el B ) s 4



25. If you hear a group of Egyptians
talking about someone saying: he/she is
from a pleased family. This means that

A. His/her family is happy
B. His/her family is rich
C. People of his/her family are funny

Is there such an expression or a similar one in
your country to describe people? If yes, what is
it? And what does it mean?

26. When we describe someone and say:
“his hand is long.” This means that
he/she (is) ...

A. Generous
B. Strong
C. Athief
D. Eatsa lot

Is there such an expression or a similar one in
your country to describe people? If yes, what is
it? And what does it mean?

27. When someone says literally in Arabic:
“I have not entered the world yet.” This
means that he/she has not ...

A. Got his/her dream job yet
B. Got married yet
C. Traveled outside of Egypt yet
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Is there such an expression or a similar one in
your country to describe people? If yes, what is
it? And what does it mean?

28. If someone says literally in Arabic: “I
was in half of my clothes.” This
expression means that he/she is/feels ...

A. Embarrassed

B. Cold

C. Hot

D. Poor
Is there such an expression or a similar one in
your country to describe people? If yes, what is
it? And what does it mean?

29. Mention at least three Egyptian
expressions, idioms or proverbs.

In your country, are there expressions or proverbs
that are similar to the ones you just mentioned? If
yes, what are they?
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30. A potato sandwich in Egyptis ... | s
A. Strange, and I can’t try it
B. Different, and I don’t wantto tryit | T
C. Different, and | had already tried | s
it, or I want to try it
D. Ifsmy firsttime fo know that | s
Egyptians eat potato SANAWICNES. | e
31. You’ve sent a text message to your JESly Syl dgand Sl 5f Sl 48 o
Egyptian friend to hang out tomorrow. T 4 4z gl Ll §) 9Saal)

He/she said to you: “I’m sorry! I can’t
because tomorrow is my cousin’s
wedding.” What will you do?

D. I will say to him/her: “It’s fine.
We can do it on another day.

E. Twillask him/herifthere isa | e
chance to go with him/her to the
wedding party as | want to see
how Egyptian weddings 100K liKe. | s

F. 1 will ask him/her to send me
some pictures from the wedding
to see how Egyptian weddings

o pa b Galallnd) (gl .30

look like. adal oSes Gray cup

adal e Gy it o

32. The Arabic language center\institute anl e o Juill 4y ciiie .z
where you study in Egypt has sent you . .

an email saying that next Monday is a gl ISy Guypadll o) el By J3l L2
holiday as it is “shammin nisi:m” day. el

What will you do?
(Choose one or two answers, not more
than two)
A. T'll be upset because there won’t dud aalg 78 sdie o) Al Jly Liie) G BS
be classes on that day. Saa) Jaxia

hlids Glée (Graal) dhalal Ay Gy ) .31




B. 1 will be happy as there is a chance
to rest or travel anywhere in
Egypt.

C. Iwon’t be happy as there won’t be
classes, but I will respect holidays
as they’re part of the Egyptian
culture.

D. 1 will ask my friends or search on
the internet to know about that day
(shammin nisi:m), why it is a
holiday, and what it represents to
Egyptians.

33. What transportations did you try in

Egypt?

(Choose as many as you tried)
Taxi

Uber (car)

Uber (scooter)

Metro

Public bus

Train

Toktok

. Micro-bus

T OmMmMmODOwW>

34. While you’re in Egypt, an Egyptian

person asks you: “What time is it
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eSsull L)
now?” You look at your watch and find - .
it’s 7:58. What will you tell him/her? (F) 22 -
A. It’s seven fifty-eight. (sSa) sl oz
B. It’s two minutes to eight o’clock. PR AR
C. It’s eight o’clock. e
D. It’ll be eight o’clock in two - wﬁyj\;j\ 2
minutes. A
EET
If in your country with a person from your
country: A B C D ot g
Other (specCify): ...

Aol dilu Gas gadd 4d pas A cily .34

35. You’re taking a taxi in Egypt (not A1 J s (7558 Lghdl disli b Cua oS

uber). When you arrive to your




destination, the fare is 38 Egyptian
pound (EGP).

119

VARBY (e g dilag daaw deldl L

Lo Y Aol delld) o

A. You will pay exactly 38 EGP.

B. You will pay 40 EGP, and wait for
the change.

C. You will pay 40 EGP, and leave.

D. You will pay by Visa (credit card).

Aila deld) Lz
Lo e Al S delldl L
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R C (S} T
If the same situation is in your country:
A B C D

Other (specify): ...
lual) claag Lalg (gl (ia) (uasl ), i) .35

Lol 4 38 adwia I

36. You’re taking a taxi in Egypt. When
you arrive to your destination, and you
are about to pay the fare, the taxi
driver says to you: “keep it on me” (in
Arabic: xalli ba?a), which means: “keep

LS ity aia 40 adxia Lo

it on me. You don’t have to pay.” What Syl adia Lo
will you do?
A. You will thank him and say to him S R LTS S Eg W P g 1

“may God keep you safe!”
(Rabbina yixalliik), and you will
pay.

B. You will thank him and leave
without paying.

C. You will ask him: “why don’t you
want me to pay?”

.................................................................. :(23) BN
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37. You’ve just finished a nice all-day
outing with an Egyptian family. At the
end of the day, you take them to their
place by your car or taxi as they’re on
your way. When you arrive downstairs
their home, they ask you to go upstairs
to have supper and spend the rest of the
night with them. What will you do?

A. You’ll go upstairs, have supper,
and spend the rest of the night with
them.
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B. You’ll go upstairs, have supper,
but you won’t spend the rest of the
night with them.

C. You'll say: “No, Thank you! Let’s
do it in another time.”

If with a family from your country:
A B C
Other (specify): ...

38. You’re eating something. Your
Egyptian friend/colleague comes and
sits next to you. You invite him/her to
join you and eat from what you have.
He/she says: “No, thank you!” what will
you do?

A. You will just say: “okay!”

B. You will invite him/her once
more.

C. You will ask him/her: “why don’t
you want to eat?”

D. You will invite him/her more than
once.

And with a friend from your country:
A B C D
Other (specCify): ...

39. You’re a man. You’re taking a taxi in
Egypt. Where will you sit?
A. 1 'will sit next to the taxi driver.
B. 1 will sit in the back seat.
C. Both are the same.

If the same situation is in your country:
A B C
Other (specCify): ...

40. You’re a woman. You’re taking a taxi
in Egypt. Where will you sit?
A. 1 will sit next to the taxi driver.
B. 1 will sit on the back seat.
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C. Both are the same.

If the same situation is in your country:
A B C Other

(Specify):

41. An Egyptian guest visits you in your
home. You will ask him/her:
(Choose all possible answers.)

A. What would you like to drink?

B. Would you like to drink
something?

C. How would you like to drink your
tea/coffee? (How many spoons of
sugar? With or without milk? ...)

D. What would you like to drink: tea,
coffee, or juice?

E. I won’t ask him/her. | will give
him/her the best drink | have.

And with a guest from your country:
A B C D E
Other (specCify): ...

42. An Egyptian person sneezes in front of
you. What will you say to him/her?

A. May God mercy you! (4 sSes )
B. Bless you! (<l &l W )
C. Both are possible.

And with a person from your country:

A B C
Other (specCify): ...

43. You’re sitting on the Egyptian Metro.
The train is crowded. There is a
standing woman who looks in her late
40s. She doesn’t look sick. What will
you do?

A. You will leave your seat for her,
and say to her: please sit here.
B. You won’t leave your seat for her.
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C. You will leave your seat for her,
but you won’t say: please sit here.

If the same situation is in your country:
A B C
Other (specCify): ...

44. When someone says to you: “you
enlightened Egypt.” (nawwarti mas‘r)
or (minawwar mas‘r). How will you
reply?

A. Thank you! It’s your light
(da nu:rak).

B. May God enlighten you!
(rabbina yinawwarak/ik)

C. Egypt is enlightened by her
People (mas‘r minawwarab
?ahlaha).

D. What is the meaning of
“nawwarti mas‘r’?

E. Other (specify):

Is there such an expression or a similar one in
your country? If yes, what is it?

45. You’re invited to a food in your
Egyptian friend’s house. You’re sitting
eating with his/her family. After you
finish eating, you will say:

A. Thanks God! (?ilhamdulilla:h)
B. I’'m full.
C. I was starving.

And with a family from your country:
A B C
Other (specCify): ...
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46. Today is your Egyptian friend’s

birthday. What will you say to him/her?

A. Ci:dsaSizd! (1uwew )

B. Ci:d mila:d saSi:d! (1w e 2e)

C. I hope that you’re doing well
every year! (! <l 5 dis JS)

D. Thope you’re doing well every
year, and | wish you to live one
hundred years! ( cub <) 54 IS
M 4pe Jlie )

E. Other (specify):

And with a friend from your country:
A B C D
Other (specCify): ...

47. You’re a girl. You agreed to hang out
with your Egyptian friends (males and
females) in a WhatsApp group next
weekend. On the outing day, you had
stomach cramps resulting from your
menstrual cycle. Accordingly, you
decided not to hang out with them.
What will you write in the WhatsApp
group?

I’m sorry! I can’t hang out with you
guys because ...
A. I’ve stomach cramps resulting
from my menstrual cycle.
B. I’'m a bit sick.
C. I’ve circumstances.
D. I’m busy.

And with friends from your country:
A B C D
Other (specify): ...
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48. Someone asked you for money in the
street in Egypt. You don’t want to pay
him/her. What will you say?

A. May God bless you! (rabbina
yiba:rik fi:k/i)

B. Thank you! I don’t want.

C. May God make it easy for you!
(rabbina yisahhillak/ik)

D. You will keep walking without
saying anything to him/her.

If the same situation is in your country:
A B C D
Other (specCify): ...

49. You’re a man. You meet an Egyptian
girl to have a language exchange with
her. When you see her, ...

A. You will hug her.

B. You will shake hands with her if
she gives her hand first.

C. You will shake hands with her
even if she doesn’t give her hand
first.

And with a girl/woman from your country:
A B C
Other (specCify): ...

50. Your Egyptian friend just had surgery.

You’re visiting him/her at the hospital.
What will you say to him/her?

A. Thank God that you’re
healed/good now. (e 4 laea
cliadl)

B. | hope your surgery went well.

C. May God protect you! (<l 4l

And with a friend from your country:
A B C
Other (specCify): ...
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51. Your Egyptian friend just told you that
his/her wedding is next month. What
will you say to him/her?

A. Thope that you’re doing well
every year.
B. Happy marriage!
C. Happy marriage! May God
complete it with goodness.

One thousand congratulations!

E. One thousand congratulations!
May God complete it with
goodness.

o

And with a friend from your country:
A B C D E
Other (SpecCify): ...

52. You’re visiting an Egyptian friend in
his house for the first time. After a
while, you want to go to the toilet. At
the same time, your friend is in the
kitchen preparing a drink for you.
What will you do?

A. 1 'will go to the toilet by myself if |
know/see where the toilet is.

B. 1 will wait until my friend is back
and then tell him/her that | want to
go to the toilet whether or not |
know/see where the toilet is.

C. I will search for the toilet and get
in even if I don’t know/see where
the toilet is.

And with a friend from your country:
A B C
Other (specify): ...

53. You’re a man. Your Egyptian friend is
showing you his pictures with his
wife/fiancée. What will you say?
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A. Wow! These are wonderful
pictures.

B. Wow! Your wife/fiancée is super
pretty.

C. You (singular) look great in these
pictures.

D. Other (specify)

And with a friend from your country:
A B C
Other (specCify): ...

54. You were not in Egypt while your
Egyptian friend got married. You’re
back to Egypt. You want to visit
him/her to say congratulations. What
will you do?

A. You will bring him/her a gift.

B. You will give him/her money
inside an envelope with a nice
message written on a piece of
paper/card.

C. You will give him/her money in
his/her hand.

D. You will neither bring him/her a
gift nor give him/her money.

And with a friend from your country:
A B C D
Other (specCify): ...

55. Your Egyptian friend’s father just
passed away. What will you say to
him/her?

(Choose all possible answers)
Eternity/stay is only for God.
I’m sorry for your loss.

I’'m sorry.

The rest is in your life.

COow>
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And with a friend from your country:
A B C D
Other (SPecify): ...

56. One of your Egyptian neighbors
knocked on your door and gave you a
dish of food. What will you do with the
dish after you finish the food?

A. 1 will wash the dish and give it
empty back to him/her.

B. 1 will wash the dish and give it
with food back to him/her.

C. 1 will keep the dish as it is a gift
and it’s not nice to give it back. In
return, | will give him/her another
dish.

If the same situation is in your country:
A B C
Other (SpecCify): ...

57. You’re chatting in WhatsApp with
your Egyptian friend in Arabic. He/she
asks you if you want to join him/her in
a trip next weekend. You want to join
him/her. What will you say?

A. Yes, I will join you.

B. Of course, I will join you.

C. Sure! I will join you.

D. Yes, [ will join you, Insha’Allah.

If with a friend from your country:
A B C D
Other (specCify): ...

58. You’re with your Egyptian friend.
He/she is wearing a nice watch. You tell
him/her that his/her watch is nice.
He/she offers that you take it as a gift.
What will you do?

A. You will say to him/her: Really?!
And you will thank him/her and
take it.

B. You will thank him/her, but you
won’t take it.
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C. You will take it, and later you will
buy him/her a nice gift.

Is there such situation or a similar one in your
country? If yes, what is it? And what will you do?

59. In Egypt, a couple can’t live together or
have a sexual relationship before
marriage. How do you see that?

A. That is very strange. It should
change soon.

B. That is different from my culture,
but it’s suitable for Egyptian
society. And couple living together
Is suitable for my society.

C. That is different from my culture,
and to be honest, my culture is
better at this point.

60. Many Egyptian girls wear hija:b. How
do you see that?

A. That is different from my culture.
hija:b in Egyptian society suits
some girls, and not wearing hija:b
suits girls in my society.

B. That is not fair for the Egyptian
girls. There should be a law that
bans hija:b.

C. That is different from my culture,
and to be honest, my culture is
better at this point.

61. In Cairo Metro, there are two train
carriages for women only. How do you
see that?

A. That is good because many women
will be more comfortable like this.

B. That is very strange, and it must
change because it’s sexism.

C. That is different from my culture,
and to be honest, my culture is
better at this point.
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D. That is different from my culture.
Having two train carriages for
women only is suitable for
Egyptian society. And not having
any train carriages only for women
is suitable for my society.

62. Egyptians eat potato sandwiches or
potato with bread because ...
A. Potato without bread is not
delicious.
B. Potato without bread is not enough

as you can’t feel full after eating it.

C. This is a traditional dish/meal.

Is there food in your country that other people
think it’s strange? If yes, what is it? And why do
you eat it?

63. You have an appointment with your
Egyptian friend. You arrived on time,
but he/she didn’t show up. You waited
for a few minutes and then called
him/her. He/she says: “I will arrive in
five minutes.” You will understand that
he/she ...

A. Will arrive in five minutes exactly.

B. Will arrive in almost five minutes.
C. Will arrive in ten or fifteen
minutes.

If the same situation is in your country, what will
you understand? A B C
Other (specify): ...

64. You’re in the Mugammas. You called
the female employee/officer Madame
(Mrs.). She said to you: “I’m Miss. Not
Mrs.” You think she said that because
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A. She is still young, and this title
(Madame/Mrs.) is for older
women.

B. She wants to confirm that she has
not been married yet.

C. She hates this title.

D. This title is not good in Egypt.

Is there a title that girls in your country don’t like
to be called with it in specific circumstances? If
yes, what is it? And why don’t they like it?

65. When you left your house in the
morning, the street garbage man was
smiling at you and said: “I hope every
year you are doing well, sir!” (kulli
sana winta tfayyib, ya ?2usta:z!). He said
that because ...

A. There is an occasion or celebration
today.

B. He wants money/tips.

C. Heiis just a nice man.

Is there such a situation or a similar one in your
country? If yes, what is it?

66. You’re a man. You’re chatting on
WhatsApp with an Egyptian guy to
have a language exchange. You agreed
on time and place to meet. At the end of
the conversation, he wrote to you:
(habi:bi:). He wrote this word because

A. This word is a common closure
between men while chatting.

B. He is a homosexual.

C. Heisavery nice guy.
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If the same situation is in your country, what will
youunderstand? A B C
Other (speCify): ...

67. You’re visiting an Egyptian family.
During the family gathering, a woman
said literally in Arabic to a girl who
looks in her mid-twenties: “we want to
feel happy with/by you.” ( gz & cnile
«<%). This means that she wants to ...

A. Feel happy when this girl
graduates.

B. Feel happy when this girl gets
married.

C. Feel happy when this girl gets a
good job.

If the same situation is in your country, what will
you understand? A B C
Other (SPecify): ...

68. You’re in the street or the market. You
heard a man calling a woman whom he
knows by saying (Mohammed) to her.
This means that ...

(Choose all possible answers.)

Her name is Mohammed.

Her last name is Mohammed.

Her son’s name is Mohammed.

Her husband’s name is

Mohammed.

COw>

If the same situation is in your country, what will
you understand? A B C D
Other (specCify): ...

69. You’re walking on the street, not on the
sidewalk/pavement, with your Egyptian
and foreign friends. An Egyptian guy
asked a girl walking on the cars’ side to
get inside, and he took her place on the
cars’ side. He did this because ...

A. He s in love with her.
B. He is the man, and he should do
this as protection to her.
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C. He is worried that someone on a
motorbike will come and takes her
purse.

D. He is used to walking on the cars’
side.

If the same situation is in your country, what will
youunderstand? A° B C D
Other (SPecify): ...

70. You meet an Egyptian person. He/she
says to you: “How are you? How are
you doing? Is everything okay?” He/she
repeats the question because ...

A. Helshe likes to speak a lot.

B. This is an expression of
endearment.

C. He/she doesn’t know what to say.

D. The Egyptians usually ask like
that.

If the same situation is in your country, what will
youunderstand? A° B C D
Other (Specify): ...

71. You saw a man who kissed his male
friend on the cheeks, when they met.
They did this because ...

A. They’re friends.

B. They’re homosexual.

C. One of them is homosexual, and
the other is straight.

If the same situation is in your country, what will
you understand? A B C
Other (specify): ...

72. You’re visiting the pyramids, and an
Egyptian family asks to take a photo
with you. What will you do?

D. 1 will refuse because it’s strange to
take a photo with people who |
don’t know.

E. 1 will accept having a photo with
them in order not to embarrass
them, but [ won’t be happy from
inside.

132

ow Uieganl Lo glie palae gl Jiia .
Llsa e Jasune 0558 i

Gl Jolals laguse (5Sa5 palan pugeaill diia .z
.

yul pa cpaclB |gliadn Cppaall LA alinh .73

£s0) 03 il <l 1g33a% Wl ¥) Chsliulay

ey dngdl 38 ey bl 3s g oa
A

Sy Sy galy 8 A oo 1aa Ciltida s
A

Claall 13 Gl Py olie bs sale o oz
e Gls B ) i e Gl il
catall Pl

83 « IS (Syla JS1 Igalhayy (i peaal) Gluil) .74
e b Olds
Jsdahy Gigymale
e B e P P T
edaday ()08 ey

Lf)) (M. '.".. tﬂ.'\n(,.:.\.\.wu""' ﬂwu@cwgﬁ75
i ol Al o Gl dale g aadaall Jale
palaa Cijaiip (Al by Al dallly i

T
Iolaid aetl (alls (b agladse (e
Pipa J9adlug

Flad g gl (e glie Jdl agladia .o
caa B AR oy plde (il agledn 2
aline o Ciple Ul lie (it agldoa .o



F.

I will happily accept to have a
photo with them and try to show
them that I’'m happy.

73. Most Egyptians live with their families
until marriage. How do you see that?

A.

That is very strange to me. |
cannot understand that, and | hope
it will change soon.

That is very different from my
culture, and I hope it will change
soon.

That is very normal in Egypt
because being independent of
family costs a lot of money. And
it’s also difficult for the family to
accept women’s independence
before marriage.

74. The Egyptian young people use delivery
a lot because ...

A
B.
C.

They don’t know how to cook.
They’re lazy to cook.

They’re tired and not able to cook
after a long and busy day or week
of work.

75. In Egypt, some people (for example, the
waiter, the garbage man, the delivery
man, or the doorman) expect money (as
a tip) from you. What will you do with

them?
E.

I will never give them money/tips
because they work and get a
salary.

I will give them money/tips in
order to avoid annoyance.

I will give them money/tips
because this is the culture in
Egypt.

I will give them money/tips
because I know they don’t get
enough salary and mostly depend
on tips.
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76.

77.

78.

You’re invited in your Egyptian
friend’s house. While the food was
being prepared, you asked your friend
to bring you water. He/she went to
bring you water, but you heard his/her
mother telling her son/daughter (your
friend) to tell you not to drink a lot.
What would you do?

A. You would get upset and think that
your friend’s mom is not generous.

B. You would keep thinking about
this situation and try to find an
explanation for that.

C. You would feel that there is
something weird, and ask your
friend: “why doesn’t she want me
to drink a lot?”

D. I would neither care that much
about what she said nor get upset.
And I will try to enjoy my time in
their house.

Your Egyptian friend invited you to
visit him/her at his/her house. When
you arrived and got into the guests’
sitting room, you sat on a seat opposite
the room’s door. After you’ve sat,
he/she asked you to change the seat
without giving a reason. How would
you react?

A. 1 would get upset because his/her
behavior is impolite.

B. This behavior is very strange, and
it cannot be explained.

C. Ishouldn’t get upset because there
must be a reason for his/her
behavior, even if I don’t know
what it is.

Your Egyptian friend invited you to
his/her birthday party, and you were
the only foreigner. You gave him/her a
gift. He/she took it, put it aside, and
thanked you. But he/she didn’t open the
gift. What would you do?
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79.

80.

A. You would ask him/her to open
the gift in front of the others.

B. You wouldn’t ask him/her to open
the gift, and you won’t get upset
because there must be a reason for
his/her behavior.

C. You wouldn’t ask him/her to open
the gift, but you will get upset.

Your Egyptian friend invited you to
have dinner with him/her and his/her
family. When you sat at the dining
table, you realized that there was only
tap water (not mineral water). What
would you do?
A. 1 would not drink water at all.
B. 1 would ask them to bring mineral
water.
C. I'would drink the tap water this
time.

You went to meet your Egyptian friend,
but he/she was late for ten minutes
without texting you. And when he/she
arrived, he/she didn’t say: “Sorry for
being late!” what would you do?

E. You would get upset and wouldn’t
meet him/her again because he/she
doesn’t respect his/her
appointments.

F. I wouldn’t get upset, but I would
ask him/her: “Why are you late?”

G. I wouldn’t get upset because being
late for ten minutes is not a big
deal for some Egyptians. So, it
doesn’t deserve to send a message
or say “Sorry!” I have to get used
to this, or I’'m already used to it.

H. 1 would give him/her a lecture
about respecting
appointments/time.
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81. While you’re in a taxi in Egypt, the taxi

driver asks you a few personal
questions such as “whether or not
you’re married?” or he asks you about
your religion. What will you do?

F. I will pretend that I don’t
understand as my Arabic is not
good.

G. I will be surprised and say to him:
“Mind your own business. You
don’t have the right to ask me such
questions.”

H. I will say to him: “Why do you
ask?”

I.  1'will answer him concerning
marriage questions, and I will try
to give diplomatic answers
concerning religion.

J. 1 